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ABSTRACT 
Conducting a study which investigates and analyses the suitability 
of any teaching material, its actual context and the needs of learners of 
English as a foreign language is not an easy task. However, we believe 
that such a study would help to discover some important guidelines which 
are likely to promote the process of language learning and improve the 
proficiency level of learners. 
English has emerged as a global language. It is the language of 
science, technology, business and international communication. In the 
light of this fact, learning of English plays a crucial role in scientific 
knowledge and in economic and social development of nations. 
India's concern with English Icinguage dates back to early twentieth 
centuiy and at Aligarh Muslim University, the concern with English 
language dates back to an early stage in the evolution of this institution. 
Imparting western education, which was the main aim of AMU 
foundation, accelerated the efforts to institutionalize the Muslim's 
education in India through English. As far as teaching of English at +2 
level is concerned, constant effort^  are being done to maintain and 
improve learning environment with the help of appropriate textbooks and 
versed teachers. 
Instructional materials cater to the needs, interests and aptitude of 
the learners not only of a particular region, but also all over the world 
where English is used as an ESL/ EFL. 
New research in ELT has made way for new approaches and trends 
in teaching, syllabus designing and materials production. The demand for 
communicative teaching materials has rapidly increased particularly with 
the emergence of CLT. The production of materials in India is also being 
done according to the communicative language strategies and methods. 
At the moment, the new English materials at school level, mainly, 
at the +2 level in India are communicative in their nature and function. 
For example, in Aligarh Muslim University Senior Secondary Schools, 
English with a Purpose and Impressions for XI and XII classes, edited by 
Ramesh Dave, Kirti Kapoor and Rajendra Dixit, published by the 
National Council of Educational Research and Training (NCERT), 2003, 
are textbooks that have been prepared for teaching English for 
communicative purposes. 
This study intends to investigate and describe the characteristics of 
the local context in which textbooks are being used with a view to identify 
learners' needs, their language proficiency level and suitability of course 
books in the light of these facts. The basic objectives of the present study 
are 
1. To understand the context wherein materials are currently being 
used. 
2. To assess the suitability of the in use materials produced by 
(NCERT) prescribed for the +2 level at AMU. 
3. To demonstrate the possible mismatch between the contexts 
portrayed in the textbooks and learners' needs and then underline 
the need to adapt these materials to make them more appropriate. 
The present study not only discussed the ideal situation but also it 
touched the practical aspect of material which is the main concern through 
an assessment of the local context. 
Effective use of materials can be achieved through different 
strategies, techniques and ways of adapting teaching materials in order to 
overcome their limitations. Some examples of adaptation have been 
introduced based on the analysis of the prescribed textbooks and 
classroom observations. 
To conduct research on the topic "Contexts of Use of ELT 
Materials and Adaptation Techniques: An Assessment of Classes at the 
Senior Secondary Level at Aligarh Muslim University" the data had been 
collected from comprehensive and appropriate sources. The following 
instruments have been employed: 
1. The researcher collected the prescribed textbooks used by learners at 
+2 level at AMU and analyzed them to demonstrate their merits and 
demerits. 
2. The researcher met the target teachers and interviewed them to elicit 
their views on the present textbooks. 
3. He attended some classes as part of classroom observation. 
4. The researcher met the learners pursuing the course and interviewed 
them. 
5. He developed two questionnaires to investigate and find out general 
and specific information about the textbooks, learners' needs, their 
proficiency level, teachers' performance and attitudes in the intended 
teaching context. 
The data was collected, computed by using the statistical program 
(SPSS), tabulated and analyzed in order to find out both the frequency of 
occurrence and percentage of the responses. 
The results (tables: 5.5 - 5.9) revealed that students at +2 level had 
a good knowledge of grammar. The only problem was the inability to use 
it effectively in communication. The inability to speak English could be 
seen as a direct result of lacking confidence. It may be ascribed to lack of 
practice as well. 
The research (tables: 5.23 - 5.27) also concluded that majority of 
studervts were from urbau background which means, that they had 
adequate knowledge of English as compared to those who belong to rural 
background. This required different types of teaching methods to be 
employed. 
The findings of the study make it amply clear that the 'acquisition-
poor environment' exists at the +2 level learning context. Large classes, 
less exposure to English, the use of regional language, inadequate home 
support and inability to speak English after nine or ten years of formal 
learning have to be carefully considered. 
The results showed that the centrality of educational system adds 
more complications to the teaching context. Classroom observations also 
revealed that classroom teaching at +2 level is traditional one where 
learners get less time for practice with the teacher playing a dominant 
role. The teaching practice is likely to be examination-oriented as the 
primary concern is to pass the examination. 
The research concluded that some aspects of English course books 
at +2 level were inadequate in reflecting the true importance of language 
skills. They were not designed to improve the communicative ability. 
Instead, they were expected to help language learners acquire the 
language competence to pass the English examinations and study the 
content subject in English only. It was noted that there was no adequate 
exposure to listening skill due to lack of audio-visual aids. 
The findings (diagram: 5.4: B) and classroom observations revealed 
that majority of+2 teachers try to make the lesson easy for the students to 
understand and not to make them use the language. 
The study not only shows that teaching English is a knowledge-
imparting exercise, but also underlines the need for pre-service and in-
service teacher education programme. 
The findings seem to be quite interesting because although very 
few teachers had adapted according to their teaching context but no one 
had indicated that he had adapted any part of the prescribed materials. It is 
probably because of the fact that they need to be trained to raise their 
awareness regarding materials adaptation. 
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Preface 
PREFACE 
This study considers ELT materials and delves into the importance of 
instructional materials and their impact on language teaching and learning process. 
In English Language Teaching, many topics need to be studied if we, as teachers, 
want to have a complete and balanced background in ESL/EFL. In this age of 
communication, designing of materials for communicative purpose is essential. 
Materials, however, should aim at enhancing the learning of the students by 
bringing maximum interest into the class and teach learners the target language 
accurately, appropriately and fluently. Many topics such as language acquisition, 
syllabus design, language policy, attitude towards learning, motivation and 
materials are very helpful in providing us with useful insights in the teaching 
process. 
One of the major factors that motivated me to undertake this study was that 
instructional materials cater to the needs, interests and aptitude of the learners not 
only of a particular region, but also all over the world where English is used as an 
ESL/EFL. 
New research in ELT has made way for new approaches and trends in 
teaching, syllabus designing and materials production. With the emergence of 
CLT, communicative language teaching, the demand for communicative materials 
is on the rise and, in India, the production of materials is also being done 
according to the communicative language teaching strategies and methods. The 
new English materials at school level, particularly, at the +2 level in India are 
communicative in their nature and function. For example, in Aligarh Muslim 
University Senior Secondary School, English with a Purpose and Impressions for 
XI and XII classes, edited by Ramesh Dave, Kirti Kapoor and Rajendra Dixit, 
published by the National Council of Educational Research and Training, 2003, 
are textbooks that have been prepared for teaching English for communicative 
purposes. For English has become the most widely used language for international 
communication as a result of globalization and development of free market in 
India. The growing demand for candidates with excellent communication skills 
and knowledge for intra-national and international communication heralds a 
pedagogical shift in the evolving history of ELT materials. 
The world is changing a lot in different walks of life. Therefore, materials 
producers and syllabus designers are waking up to the call of the time to produce 
materials according to the needs of the learners in order to enable them to become 
efficient users of the language. 
This study, thus, is valid not only in the Indian context, but wherever ESL 
is used with some adjustment. As this survey is empirical, fact-based, this may 
provide much help to other researchers, materials producers, syllabus designers, 
education planners and ELT or ESP experts. It will help in the production of more 
effective, more relevant and more oriented materials. 
This study, therefore, investigates the actual context in which the materials 
are being used, telescoping the learners' needs, their language proficiency and 
suitability of the prescribed textbooks in the light of these facts. The present study 
also focuses on adaptation techniques as an important aspect of language teaching 
and at the same time as a means of effective use of ELT materials. 
The study uses data collected from +2 students and teachers at Senior 
Secondary School at AMU. Therefore, the findings are based on classroom 
observation, a detailed analysis of the prescribed materials and on the interviews 
with students and teachers. 
White's (1988) book. The ELT Curriculum: Design, Innovation and 
Management, discussed the history of English Language Teaching. The evolution 
of ELT may be traced back to a group of teachers who came together at the end of 
the 19 century under the banner of Reform Movement. In Reform Movement, 
teachers emphasized spoken language rather than the written one. Nineteenth 
century also witnessed the coming up of educational opportunities with the result 
that modem languages came to occupy a place in school curriculum. New teaching 
methods and approaches emerged as a direct result of the scientific study of 
language. For example, American linguists developed the Audio-Lingual method 
during the second world war. Some linguists such as Fries and Lado focussed on 
grammatical structure as the basis for the content of the language syllabus. British 
linguists such as West and Hornby promoted an interest in contextualized 
language use. 
The development of new theories of language learning gave rise to theories 
of learners' own inner language learning capacities and to revise views on both Li 
and L2 acquisition. This led to the evolution of SLA theory and research which 
greatly influenced language syllabus design and ultimately ELT materials. 
The Council of Europe has also pointed out that all languages express the 
same meanings, but with different structural realizations. This approach came to 
be known as the Notional-Functional approach. Afterwards, the American and the 
British schools of thought stressed the fact that language is used in a variety of 
contexts. 
When looking at materials in the history of ELT, a number of evolutions in 
their selection and design are noticeable. At different stages in the development of 
foreign language teaching, new materials have been introduced. 
The importance of ELT published materials has rapidly increased in both 
quantity and quality mainly after Cunningsworth's (1984) book, Evaluating and 
Selecting ELT Materials, in which he suggested that materials should be made 
'more communicative'. This remarkable shift in focus marked a new era in 
materials production process. A detailed diachronic analysis of teaching materials 
shows shifts in preference for particular tasks, activities and ways of presentation 
or for particular kinds of language contents. 
As for the content, the shift in selection has been dependent on the 
understanding of what competence in a foreign language entails, theories about the 
nature of both language and learning and what is required for successful language 
learning. 
This study comprises six chapters. The first chapter intends to highlight the 
rationale of the study, its problem and objectives. It also states the scope and 
limitations, assumptions, significance and the instruments used for conducting the 
study. 
The second chapter reviews the necessary theoretical issues related to the 
present study. In this chapter, an attempt has been made to evaluate the prescribed 
textbooks and to point out the advantages and disadvantages of the prescribed 
materials. 
In the third chapter of this study, the context of the use of ELT materials is 
discussed. An attempt has been made to highlight the context in which the 
materials prescribed for +2 are being used, with emphasis on the local context of 
Senior Secondary Schools at AMU. Some light has been thrown on the main 
constraints which, in my opinion, affect the students and the teachers alike. 
The fourth chapter discusses the concept of materials adaptation, its 
context, implications and techniques. In this chapter, different examples of 
adaptation have been included. These examples illustrate the analysis of both the 
prescribed materials and the local context in which they are being used. 
In chapter five, the analysis of questionnaires and correlations found among 
the variables have been discussed. Naturally, data collection procedure followed in 
conducting this research including the population and other related issues are also 
highlighted. 
In chapter six, a conclusion and some suggestions and recommendations 
have been made. It has been concluded that learning materials should be 
intelligently prepared to stimulate learners and get them actively involved in 
learning. It has also been observed that teachers should be trained to adapt 
according to their teaching contexts as the best way to make learning more 
effective and enjoyable activity. Appendices including teachers' questionnaire, 
students' questionnaire and list of jurors have been included. 
Chapter One 
Statement of Intent 
CHAPTER ONE 
STATEMENT OF INTENT 
1.1 Introduction 
The status of English language in the present times is distinct from that of 
any other language. Most of the people across the world have been studying 
English as a foreign language (EFL). The governments and policy-makers are 
concerned with the improvement of the educational quality presented to their 
people. In order to achieve this objective, new English programmes and textbooks 
have been introduced. Furthermore, the changes in language teaching and learning 
programmes in the global scenario during the past decades have brought about 
changes in the philosophy of language teaching. For instance, new methods have 
been introduced, based on the new insights gained in the world of second language 
acquisition (SLA), and the role assigned to both the teacher and the learner in the 
process of language learning. 
There has also been a kind of feeling that language is basically learnt to be 
used as a means of communication along with gaining insights into other peoples' 
culture. With this end in view, new types and forms of instructional materials and 
textbooks have been designed and developed to meet the urgent needs of learners 
pursuing such difficult task. 
Textbooks are designed to be used for a particular group of learners in a 
particular context. Context has a crucial role in learning. Certainly, learning does 
not take place in a vacuum; rather it takes place in a context. Each context has a 
different set of learners, materials, teachers and setting or environment where 
these elements together have to operate. Thus, what suits one teaching situation 
does not necessarily suit another. For example, 'some textbooks tend to be more 
appropriate for a particular group of learners or a particular teaching need and 
some textbooks contain topics, which are inappropriate to the context'. 
Bearing in mind the value of the context, it is important to mention here 
that this study will focus on a specific context that of teaching English at the 
Senior Secondary School at Aligarh Muslim University. It is worthwhile to state 
that the term "Senior Secondary Level" refers to +2 school level, which used to be 
previously known as intermediate level, pre-university level. That simply means 
they are recognized by Central Board of Secondary Education (CBSE) Delhi, but 
their courses and exams are conducted and even certification are done by Aligarh 
Muslim University. There are two such schools at AMU, one for boys and the 
other for girls. 
One can assume that some learners coming from deprived areas join the +2 
school level with a limited knowledge of English although he/she has been 
studying English for nine or ten years. In this regard, Bose (1999) argues: 
Moreover the learning of a language and the acquisition of a 
certain amount of proficiency depend not so much on the 
number of years it is studied but very much on the motivation 
of the students, the types of teachers, methods of teaching 
adopted and instructional materials designed. 
Throughout the history of English Language Teaching, many researchers 
have helped to clarify the notions of language learning and/or teaching process. 
They have addressed the question of curriculum, syllabus and materials. The 
revolutionary development in the field of English Language Teaching particularly 
after the emergence of Communicative Language Teaching during the 1960s and 
1970s brought about a great reform in ELT/ELL. New theories of learning were 
introduced such as Behaviorism and Mentalism/Cognitive theory of language. 
More emphasis has been given to function rather than form, practice rather than 
theory and more focus on communication rather than formal knowledge of 
language (Wilkins 1976, Widdowson 1978, Munby 1978, Canale 1980, 
Littlewood 1982, Yelden 1983, Stem 1983, Nunan 1988 and many others). 
Consequently, new types of teaching materials and textbooks have been 
introduced, based on different syllabuses, mainly the Notional-Functional 
syllabus. As to the features of a textbook, the focus was shifted towards 
communication, language functions and fluency. Learning became inductive 
instead of deductive; learners became more involved in learning through practice 
with the help of different types of exercises in which learners have to perform in 
different roles for varied situations created by their facilitator. Some other 
researchers stressed the need for language textbooks as they mediate between 
theory and practice. However, language learning necessitates the need for 
instructional materials to achieve communication as the syllabus often relies on 
textbooks (Hycraft 1978, Madsen and Bowen 1978, AUwright 1981, O'Neill 
1982, Bassano 1986, Campbell 1987, Grant 1987, Brown 1987, Sheldon 1988, 
Ricahrds 1990, McDonough and Shaw 1993, Tomlinson 1998, Tickoo 2003, 
Gourlay 2005 and many others). Textbooks mediate between the English 
programme and the teaching situation, therefore, many criteria have been 
recommended to evaluate the ELT textbooks. For instance, Nevo (1911 f, cited in 
AL-Momani (1998)^ states: 
Evaluation refers to the process of delineating, obtaining and 
providing information on the merit of goals, designs, 
implementation and outcomes of educational product during 
the process of its developments and/or demonstrates the merit 
of the final product when its development is completed. 
Curriculum evaluation is a dynamic and integral part of any educational 
process as the concept refers to the ends of an educational programme, the content, 
and the teaching procedures. The basic aim of this process is to assess learning in 
order to attain a good quality of education presented to the learners. 
The promotion of education can only be achieved if language needs are 
better identified. Therefore, several studies have been conducted in different parts 
of the world to improve the quality of education at the school level and at the 
higher education level. Many attempts have been made to investigate and then 
develop the curriculum of English at both levels. These studies have been carried 
out by many researchers, which clearly demonstrate the constant efforts in this 
direction (Zughoul 1983, AL-Jarrah 1987, EL-Mustafa 1988, Saleh 1990, Sharma 
1991, Jha 1994, Khan 1995, Basturkmen 1996, AL-Qudah 1996, Devi 2004, 
Khatoon 2004 and many others). 
As far as ELT in India is concerned, English is still regarded as the 
favoured language for higher education. As a result, majority of parents often 
prefer to send their children to English medium schools. A strong foundation at 
school stage not only ensures a good quality of education at higher level, but also 
provides learners with a good prospect in job placement. A quick glance at the 
history of India shows the important place of English language in the school 
curriculum as well as in the higher education. Recently, different bodies took the 
responsibility to boost and enhance the learning of English in India especially after 
the independence almost six decades ago. Eminent institutions like Central 
Institute of English and Foreign Languages (CIEFL), Hyderabad, University 
Grants Commission and the British Council took interest in developing the 
teaching and learning of English along with other committees formed for the same 
purpose. A reasonable proficiency of the four skills at the secondary school level 
is the aim of teaching English within a period of six or seven years which 
generally starts from class seventh. As far as AMU is concerned, two studies have 
been conducted to trace the quality and management of educational programmes 
presented to its students in which they thoroughly investigated both the curriculum 
and syllabus respectively. While the former focussed on the higher educational 
level, the latter discussed the school level. Khan (1995)'* made an attempt to 
identify and define the 'present needs' and extent of ESL in Indian's higher 
education. For this purpose, two questionnaires were developed, one of which for 
faculty members and the other one for the students. His study reveals that a strong 
foundation in English is quite necessary at the university level since it is the 
medium of instruction. The study also indicated that most of the university 
students are eager to pursue their studies in English rather than their regional 
languages despite the fact that most of those students lack the ability to 
communicate properly in English. The researcher concluded that identifying 
learning needs is considered as an initial step towards the development and 
improvement of syllabus. 
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Khatoon (2004)^ attempted to identify the 'communicative activities' that 
do exist in compulsory English course for +2 level and what other possible 
activities that should be included or introduced. Her study sheds light on teacher 
training programme in line with communicative language teaching at Senior 
Secondary School level at AMU. Khatoon recommended that teachers, teaching at 
Senior Secondary Schools, should maintain friendly atmosphere in the classroom 
so that students could share their views on the present topic. They should ensure 
that all students are attentive and taking part in the classroom activities. Teachers 
should engage their students in group work so that weak students also participate 
actively in communicative classroom. They should not be very strict and they 
should keep on changing their methods and techniques of teaching. 
Kohli (1996)^ has also conducted a study of course materials for English as 
an L2 at the +2 level in some countries. A comparative study was conducted to 
evaluate the prescribed textbooks in India and some other countries like Malaysia 
and Denmark. The researcher made an attempt to find out the extent to which the 
course materials meet the psychological, functional and linguistic needs of the 
learners, and also the extent to which existing course materials in English at the +2 
level in India can be improved upon or changed with the help of the models 
developed abroad in countries where English is being taught as an ESL. 
The researcher concluded that some aspects of the course materials at the 
+2 level in India were inadequate. They were not helping to improve the 
communicative ability of the learners. 
The present study is more comprehensive than the above mentioned studies 
either in the area it covers or in its instruments. Unlike other studies, this study not 
only discussed the ideal situation but also it touched the practical aspect of 
material which is the main concern through an assessment of the actual situation. 
As far as practicality of material is concerned, it can be viewed as the effective use 
of materials which can be achieved through different ways of adapting materials to 
suit a specific teaching context or specific learners. As for data collection 
instruments, two questionnaires were developed to evaluate, identify and ascertain 
the validity and adaptability of the textbooks which are currently being used. 
1.2 Rationale of the study 
Any course of study has its own syllabus that specifies the work in terms of 
the objectives, the particular group or class, the 'entry-level behaviour' and the 
'terminal behaviour' of learners. It also specifies the time and the order in which 
the materials have to be taught. 
The course under study is the +2 school level at Aligarh Muslim 
University. In the attempt to examine the context in which the textbooks are 
currently being used, the researcher tried to evaluate them from different angles 
and ascertain whether they are suitable or not, what are the advantages and 
disadvantages in light of the intended situation. 
It is important for a teacher to know what is to be taught, but it is equally 
important for him/her to know who is being taught and how the teaching should be 
done. Such specifications are concerned with both the actual context and materials 
in use. 
As for the linguistic environment, it necessitates a proper understanding of 
the teaching and learning context as it determines the best methodology and 
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techniques to be employed in achieving the aims of a language programme, it also 
helps identifying learners' needs and characteristics, teachers and their status both 
at institutional and national levels, their training and experience. In concern of the 
socio-cultural environment, it often determines the suitability of both materials 
and methods. Students and teachers consult the syllabus in preparation for 
examination and very often the teaching of a course is strictly guided by syllabus, 
but this might not be so as far as textbook is concerned. It has been observed in the 
majority of learning situations that there is a gap or a mismatch between the needs 
of learners and the materials in use. In such a situation, the question to be raised 
here is whether the textbooks should be strictly followed or that these materials 
need to be adapted to cope with the context in which they are being used. 
It appears that teachers are forced to use ineffective/unsuitable materials 
selected by others. They simply have to adapt them to cope with their situation, 
but the question to be raised here once again is whether they are able to adapt 
these materials to make them more appropriate to their teaching situation and what 
techniques they often resort to in order to achieve 'congruence'. A detailed 
understanding and assessment of textbooks, immediate needs of learners, their 
background and teachers expertise would present a significant base as guidelines 
for teachers and for further research in the field. 
1.3 Problem of the study 
The overall aim of teaching English at the +2 level at AMU, is to equip and 
strengthen the learners communicative skills in English to be used effectively both 
in speaking and writing when they face examinations for different jobs through 
intensive study of English language and literature. 
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Broadly speaking, learners at the +2 school level come to this level with the 
assumption that they have secured adequate knowledge of grammar and 
vocabulary after nearly ten years of schooling. What do learners need at this stage 
is how to use the already obtained knowledge in a real life situation. This could be 
achieved with the help of materials and their effective use through a variety of 
techniques including adaptation. 
It is felt that students, by and large, lack the ability to express themselves in 
English after many years of formal schooling. This reason needs to be investigated 
to find out and determine the problem whether it is a matter of inadequate 
materials or it is related to teachers' practice and strategies used in the intended 
teaching context. 
1.4 Objectives of the study 
The present study aims to achieve the following objectives: 
1. To understand the context in which materials are currently being used. 
2. To assess the suitability of the in use materials produced by the National 
Council of Educational Research and Training (NCERT) prescribed for the 
+2 level at AMU, so that we will be in a position to identify the limitations 
of these materials in relation to the context in which learning takes place. 
3. To demonstrate the possible mismatch between the content portrayed in the 
textbooks and learners' needs and then underline the need to adapt these 
materials to make them more appropriate which ultimately increase the value 
of such techniques among teachers. 
14 
1.5 Scope and limitations of the study 
This study is concerned witli the practical aspect of teaching materials that 
is the ways for adapting materials as a means of effective use and teachers' 
practice in a specific learning context that of teaching English at +2 school level at 
AMU. The outcomes and/or results of this study are valid and applicable not only 
to the Indian context, but also to other contexts and levels where English is used as 
an ESL. 
1.6 Assumption of the study 
The basic assumption of the study is that each textbook is designed and 
developed with some views and assumptions about its users and the context in 
which it should be used. It has been assumed, that there is a mismatch between the 
learners' needs and the material used for this particular group. The extent of 
mismatch can be only identified after an in-depth examination of learning 
environment, learners' background, their needs, their expectations, and their 
perceptions regarding syllabus, materials and methodology. 
This gap can be bridged by teachers through adaptation techniques to 
maximize their suitability to learners keeping the quality of original materials in 
mind. 
1.7 Significance of the study 
This study is of great importance because few studies have been done in 
relation to materials adaptation. On the other hand, the significance of the study is 
derived from being an attempt, which might enlighten English language teachers 
at the +2 level. 
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1.8 Instruments used for the study 
As the purpose of this study is to determine and find out the actual context 
in which materials are being used through an assessment of textbooks, the 
researcher has taken the following steps: 
i. The researcher collected the prescribed textbooks used by learners at the +2 
level at AMU produced by the National Council of Educational Research 
and Training (NCERT), which was introduced in 2003 and reprinted in 2005. 
ii. An attempt has been made to evaluate and assess the in use materials to 
demonstrate the main strengths and weaknesses of such materials. 
iii. The researcher met the target teachers and interviewed them to elicit their 
views on the existing materials. 
iv. He has attended some classes as part of classroom observation. 
V. The researcher met the learners pursuing the course and interviewed them. 
vi. He also developed a questionnaire to investigate and find out as to what 
extent the textbooks match the local needs of learners from teachers' and 
learners' point of view. 
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Chapter Two 
Review of Literature 
CHAPTER TWO 
REVIEW OF LITERATURE 
2.1 Introduction 
Literature search is generally conducted to review the present status of a 
particular research topic. From the survey of literature, a researcher is able to 
know the quantum of work already done on his own research topic. The output of 
literature at the national or international level is searched with the help of research 
reports, articles, books and other materials. The major benefits of literature review 
are 
i. Helps the researcher in avoiding duplication of efforts on the same research 
topic (Case study), 
ii. Helps the researcher in adopting methodologies used successfully by other 
researchers/ scientists, 
iii. Suggests new approaches in planning the investigation/ research, 
iv. Helps to narrow down the research problem more clearly. 
V. Assists investigators to develop tlrmer understanding of theoretical 
implications of proposed inquiries. 
2.2 The concept of materials, role and place in over?.!! language 
learning 
Language teaching is a complex process which involves a number of 
elements in the language learning taxonomy. These elements consist of learners, 
teachers, materials, classroom and the setting or environment one is working in. 
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Since language is highly complex and all of it cannot be taught at the same time, 
successful teaching calls for a deliberate plan for implementing it. 
The studies of language teaching materials mainly fall into two broad 
groups. One group is descriptive studies dealing with the characteristics and 
features of materials, their importance and the ideal situation in which they should 
be used. The other group of studies examines the practical aspect of how best such 
materials can be used effectively in the classroom. 
Numerous theoretical studies have been conducted on the subject at the 
international level, which have been reviewed in the following pages. This is 
followed by the review of empirical studies which have been done on using 
teaching materials effectively keeping in mind the needs of the learners and 
classroom teaching in view with the local context. 
Instructional materials are considered one of the most discussed and the 
most important ingredients in language teaching process. They have raised many 
questions and have different interpretations. However, a number of factors should 
come together to ensure a successful language learning. 
In foreign language teaching context, materials are recommended to serve 
as a primary source of knowledge about the target language. For natural language 
development, learners need a reliable source of good language. This aim can be 
achieved if the structure of that language is included in a textbook or any form of 
materials as the structure is the only aspect or component of language that can be 
taught systematically. 
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Instructional materials are widely used in the classroom all around the 
world. Students and teachers constantly consult the prescribed materials inside 
and outside the classroom and very often language teaching process is strictly 
guided by them. Tomlinson (1998)' has defined teaching materials as 
Anything which is used to help to teach language learners. 
Materials can be in the form of a textbook, a workbook, a 
cassette, a CD-Rom, a video, a photocopied handout, a 
newspaper, a paragraph written on a whiteboard: anything 
which presents or informs about the language being learned. 
The major role of teaching materials in Tomlinsons' view is to help 
language learners acquire the language for the social interaction. He also explains 
the different forms of materials which can be used to teach or even tell about the 
language. Materials are considered as a set of tools or instruments that learners and 
teachers utilize during learning process. 
Mohanraj (1992) has discussed the notion of textbooks. He has given a 
definition of the textbook by saying that 
It is a teaching tool and confines itself to a syllabus. A syllabus 
states the learning objectives of a child in a class, and the 
textbook attempts to achieve these through its contents. A 
syllabus and textbook give directions to a teacher on what to 
teach. 
Language cannot be taught in one go in any case. Instead, language is 
learned through a reciprocal interaction between the teacher and the students or 
between a student with another student in a learning context. However, materials 
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are helpful in various conditions. They present the correct use according to the 
culture of the target language being learned. Materials also help to meet the aims 
of the syllabus as syllabus designers usually formulate their principles from the 
point of view of language learning. Materials also constitute the core part of the 
syllabus simply because they are the direct application of theories of both 
language and learning. McDonough and Shaw (1993)^ maintain that "materials 
and methods cannot be seen in isolation". Obviously, materials are designed on the 
basis of the aims of the syllabus. Hence, the aim of materials should be the same 
as those of the syllabus. 
These aims are abstract ideas which are made concrete with the help of 
materials. In order to make learners feel comfortable while learning and achieve 
genuine interaction in a real communication, we should have some way to break 
down the complex into manageable units. Materials in containing the constituent 
parts of language items, provide us with practical basis to tackle the content. 
Since materials mediate bet\yeen theory and practice, they help in shaping 
and making the curriculum and syllabus clear and concrete. They also tend to 
mediate between approaches to teaching language and the different varieties of 
people willing to learn a particular language. 
2.3 Variables of language learning 
The specification of goals and planning decisions are usually influenced by 
different variables. Some can be known in advance at 'the initial planning stage', 
others are 'more appropriately assessed in the classroom'. Brown (1987) has 
rightly said that "The learning of a second language is a complex process. 
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involving a seemingly infinite number of variables". McDonough and Shaw along 
with other researchers presented a number of variables. These variables need to be 
carefully considered: 
I. Learners' profile 
This variable refers to those currently involved in learning. Therefore, we 
should consider the learners': 
• Age: This factor will particularly affect the topics and types of learning 
activities, such as the suitability of games or role-play. West (1926)'' who 
pioneered what would now be called 'Needs Analysis' had long ago 
introduced the concept of 'mental age of the textbook'. He realized the need 
for simple reading materials where the content should be presented in 
harmony with learners' age and interest. 
• Interest: This may help in the specification of topics and also learning 
activities. 
• Level of proficiency in English: It is veiy important to know the learners' 
proficiency level. If anyone has a good command over language, he is more 
likely to do better. 
• Mother tongue: Many pedagogists have discussed the need to know the 
mother tongue of learners. It may affect, for instance, the treatment of errors 
or the selection of language items. 
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• Academic and educational levels: These issues help in determining the 
intellectual content, breadth of topic choice, or depth to which materials may 
be studied. 
• Attitudes to learning, to teachers, to the institution, to the target 
language and to its speakers: 
This factor is directly associated with: 
> Motivation which can be affected by all factors. 
> Reasons for learning this language. 
> Personality which can affect methodological choices related to 
classroom interaction environment, and acceptance of role play or the 
preference for studying alone. 
II. Setting 
This term can be understood as the whole teaching and learning 
environment in a wide sense as it determines the aims of a language programme 
and defines learners" needs and characteristics. We have to consider: 
• The role of English in the country: It is important to know if the language 
is a regular means of communication or primarily a subject taught in school 
curriculum. It is also equally important to consider the status of the language 
whether it is spoken in the country outside classrooms or not. 
• The teachers, their status, both at national and institutional levels, their 
training, mother tongue and their teaching experience. 
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• Management and administration: This factor is responsible for learning 
decisions, such as defining the goals of language teaching in the country, 
purposes of teaching English whether for general educational goals or for 
scientific development etc., level of learning, employment of staff, budgets 
and providing materials. 
• Physical environment: The environment surrounding any learning process 
has to be understood. Therefore, the following factors such as school 
building, noise factors, classroom size, tables and chairs may affect the input 
and the output of learning process. 
• The socio-cultural environment: It often includes many interrelated 
factors such as learner-based factors which include age, motivation, aptitude 
and attitude towards learning. As a result, the content of any teaching 
material should take into account these factors besides the methods of 
teaching that teachers carried out in the classroom as both of them are 
closely associated. 
Successful language learning depends partially on teachers' perception of 
classroom interaction and the diverse issues related to language learning. 
McDonough and Shaw (1995)^ assert: 
The overall goals of a language teaching programme usually 
derive from an analysis of the reasons why a group of learners 
in a particular environment needs to learn English: these goals 
may be stated in general, educational, or very specific terms. 
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Materials experts had made an effort to make the instructional materials 
more communicative. They laid great emphasis on the fact that learning should be 
more learner-centered rather than teacher-centered approach. This new approach 
to language teaching and/or learning aimed to make learning more functional so 
that learners can use the language in day-to-day interaction. 
Nunan (1989) has narrowed down certain objectives for ELT materials. 
He has also specified these objectives such as the communicative objectives to 
maintain the personal relations and to exchange information, feelings and so on. 
The socio-cultural objectives were also important as they help in understanding 
ways of living of individuals in the speech community. The materials should also 
help the learners to set up a plan or a framework to work over a certain time and 
also to have some understanding of the system of the language and the way it 
works. Materials should help and guide learners to take responsibility of their own 
learning and developing their skills on how to learn. 
Appropriate materials should include these features. In order to build the 
language in a systematic way while learning, gradation of materials should be 
from simple to complex. Materials analysis helps in identifying the authors' views 
about language as well as learning. Therefore, materials evaluation is a matter of 
judging the suitability and appropriacy of materials for a particular purpose. 
2.4 Types of syllabuses 
Instructional materials are usually produced on the basis of syllabus 
guidelines. The concept of syllabus has been defined as an ordered statement of 
what is to be taught and how it is to be taught. During the 1950s, almost all 
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courses were based on audio-visual and audio-lingual methods. Afterwards, 
materials were increasingly based on structures. In these structures, the focus was 
on meaning with little attention on the functional meaning expressed by these 
forms. The structural syllabus was useful as a means into the acquisition of 
grammar. 
Widdowson (1979)^  has pointed out the need for a functional syllabus 
because functions are more important than forms. He argued that 
notional functional categories provide only very partial and 
imprecise description of certain semantic and pragmatic rules, 
which are used for reference when people interact. They tell us 
nothing about the procedure people employ in the application 
of these rules when they are actually engaged in 
communicative activity. If we are to adopt a communicative 
approach to which takes as its primary purpose the 
development of the ability to do things with language then it is 
discourse, which must be at the centre of our attention. 
Wilkins (1976)^ has discussed the idea of the need for a functional-notional 
syllabus. In this syllabus, the idea was to make use of the grammatical structure 
and the functional use of language in one syllabus. He maintained that 
It does not ask how speakers of the language express 
themselves but what it is they communicate through language. 
It is organized in terms of the content rather than the form of 
the language. 
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What simply people do with language is apologize, persuade, request, etc. 
As for the notions, Wilkins divided the notions into categories like time, quantity, 
space, motion, etc. 
2.5 ELT materials and phonology 
Phonology is considered an important part of any language. It has been 
defined as the study of sound patterns in a language. Phonology and phonetics are 
closely associated with each other. Phonology consists of two main components, 
segmental phonology which deals with the individual sounds (segment of speech) 
and their patterns. The other aspect is the supra segmental phonology which deals 
with larger units like connected speech, words, phrases and sentences. The latter 
form is sometimes called (non-segment phonology). It has been observed in many 
textbooks that this aspect is ignored either totally or teach pronunciation 
incidentally. The reason behind that is probably because of the difficulty to 
include the sound system into a course book as compared to grammar or 
vocabulary. Nevertheless, due attention has to be paid to the learning and teaching 
of pronunciation. In poem, for example, word stress, rhythm and intonation are 
important. So how can the learners recite a poem, asking accurate questions, 
commenting and taking part in conversations without being aware of these issues. 
How can learners play a role in a conversation without learning how to express 
his admiration, or how to identify the speakers' attitudes. All this may be done 
with reference to intonation and pronunciation, therefore the phonological 
features such as sounds, stress patterns and intonation should be presented and 
included mainly in poems and conversations. 
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2.6 ELT materials: production and reforms 
The discussion on this theme will remain incomplete without discussing its 
previous state, teachers' role and learners' role as they have been understood by 
the pedagogists at large. Teachers were responsible for providing their learners 
with the materials according to the implications of the situation and their own 
perceptions of teaching the language. Gradually, and after drawing on a due 
attention, the role of teaching materials increased. As a result, different types of 
printing materials were introduced based on different approaches and theories of 
language and of learning as well. The production of instructional materials has 
undergone a remarkable change over the past few decades. Of course, there are 
plenty of materials available in the market at present which clearly indicate their 
impact and influence as useful devices needed for learning. There are two phases 
of relationship between the various aspects of learning process. 
I. Before the emergence of the Communicative Language Teaching 
The production of materials usually involves all the theories and 
philosophies engaged in syllabus and intend to meet the same aims as those of the 
syllabus. The instructional materials manifest the curriculum objectives, 
philosophies, social needs and the principles of language teaching. As the 
evaluation and modification of the curriculum is a continuous process related to 
theories of language and learning, the aim of such changes is to develop learners' 
ability to speak English. During this stage, materials were the source of 
information. They were simply knowledge-based and lacked activities. Language 
syllabuses were dominated by literature-based texts and activities. The role and 
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relationship between textbooks, learners and teachers have been changing over the 
past decades. At the initial stage, learning was based on memorization. Learners 
were taught the rules and then they would apply them when they use the language. 
In this deductive approach, teachers were 'givers' and learners were 'takers'. The 
only source of information was the materials with no adequate tasks or relevant 
activities. Old methods of language teaching were dominating such as the 
Grammar-Translation Method. Teachers used to pass on knowledge to their 
learners through literary texts. 
II. After the Communicative Language Teaching 
With the emergence of the CLT, the whole philosophy of language teaching 
and learning process was completely re-modified. For instance, a distinction has 
been made between three types of learning situations. 
> ENL: English is taught to the native speaker. 
> ESL: English is taught as a second language at both intra and international 
levels. 
> EFL: English is used mainly for international communication as a foreign 
language. 
It was only in 1970s when classroom interaction received great interest. As 
a result, new teaching materials have been introduced based on new teaching 
methodologies. One point to be remembered here is that in this period, a 
realization between the first language and the second language (Li and L2) has 
been made. Therefore, what suits ENL learners does not necessarily suit ESL 
and/or EFL learners as well. A new insight gained into the way of looking at 
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learners themselves, their latent abilities and particularities which must be taken 
into consideration and the new theories of language and learning particularly the 
second language acquisition researches which greatly help in developing new 
generation of materials. These materials were based on the communicative 
approach where learners are more interested to use the language for 
communicating rather than learning more about the structure. The appropriacy got 
more emphasis besides the function of the language. In this phase, learning 
became inductive or a discovery process due to which, teachers became 
'facilitators', learners became 'doers', more involved in learning, and materials 
were full of so many types of drills and activities based on real life situations with 
the help of authentic materials in an attempt to make learning more effective. 
Methodologists have discussed the key role of materials in a successful 
learning with the help of other affective factors. Richards (1985)"^ observed that 
Planning a successful language program involves 
consideration of factors that go beyond the mere content and 
presentation of teaching materials. 
With innovations in applied linguistics, psychology and language learning 
theories, a reform movement took place in the process of materials production due 
to which different types have come out. These reforms are of two types: 
I. Psychological reforms 
Second language acquisition researchers have revealed new insights in 
language learning. However, new trends appeared particularly the crucial role of 
psychology in overall learning process. It is well perceived that psychology 
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extremely affects learning to the extent that learners sometimes are 'reluctant to 
learn even when teachers' performance is quite good'. Learners' background, 
motivation or interest, learners' needs and even language itself were subjects of 
discussion. For example, so many inter-related factors have been discussed such as 
the learners-based factors which include age, interest, aptitude, motivation, and 
attitudes to learn language besides other factors. McDonough and Shaw (1993)" 
stated that 
.... some text-books contain topics which are inappropriate to 
the setting, and some classroom methods require an 
unacceptable set of teacher and learner roles. 
11. Pedagogical reforms 
The new insights gained into second language acquisition (SLA) have made 
eminent reforms during the 1970s over the views of language itself However, 
language was divided into four basic skills namely, listening, speaking, reading 
and writing. The first two skills received a remarkable stress over the other skills 
though all skills are equally important. Materials were produced on the basis of 
various syllabuses. Materials developers tried to match the linguistic needs with 
the physiological ones. Motivating and interesting topics were introduced and the 
content was full of activities to get learners deeply involved in learning in real-life 
like situations where authentic materials have been introduced and used to impart 
effectiveness on learning. 
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2.7 Classification of ELT materials 
The striking reforms in terms of psychology and pedagogy have led to the 
appearance of a broad spectrum of materials. Instructional materials are either 
basic or supplementary. The former is considered essential part of a language 
course while the latter is used to improve learners' language competence. 
Pedagogists and materials developers classified the ELT materials under the 
following categories: 
I. Text-book 
Every educational institute adopts a textbook and the teaching material it 
contains to be taught and used by its learners. This type of material helps language 
learners to improve their reading skills, and get access to new language items. 
Textbooks are the most popular tools in learning languages. They may serve as the 
core materials for a course; therefore, they are also called course books. Devi 
(2004)'^ has attempted to define the textbooks by saying that 
Textbooks are books which are designed to present the basic 
principles or aspects of a given subject for use as the basis of 
instruction. 
According to the author, the primary function of textbooks is to impart 
knowledge and make it available to the students in a systematic way. 
Tomlinson (1998)'^ has also given a similar definition. He argued that a 
course book is 
A textbook which provides the core materials for a course. It 
aims to provide as much as possible in one book and is 
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designed so that it could serve as the only book which the 
learners necessarily use during a course. Such a book usually 
includes work on grammar, vocabulary, pronunciation, 
functions and the skills of reading, writing, listening and 
speaking. 
II. Work-book 
Another type of materials which has been defined by Tomlinson (1998) as 
A book which contains extra practice activities for learners to 
work on in their own time. Usually the book is designed so 
that learners can write in it and often there is an answer key 
provided in the back of the book to give feedback to the 
learners. 
The focus of this book is to be used mainly for practice which supports 
learners in developing their skills. The work book is used as a supplement to the 
textbook. 
III. Teachers' manual 
Teachers usually use it as a guide. Instructions are provided in it so that 
teachers examine carefully the procedures and steps to be taken in the classroom. 
Learners are being helped indirectly by their teachers while using it. 
IV. Supplementary materials 
This kind of materials given by teachers on their own to be used beyond 
textbooks in the form of handouts or re-written texts to meet certain aims and to 
sustain the prescribed materials as 'no text-book or set of materials is likely to be 
33 
perfect'. Supplementary materials are made to reinforce certain aims or to help 
students gain the necessary skills to overcome their limited knowledge or poor 
performance. Tomlinson (1998)'^ has suggested that supplementary materials are 
Materials designed to be used in addition to the core materials 
of a course. They are usually related to the development of 
skills of reading, writing, listening or speaking rather than to 
the learning of language items. 
V. Remedial materials 
Remedial materials are provided to solve problems which may appear 
among a group of learners mostly the common problems at the beginning of the 
session. It is suggested that learners are expected to re-solve the issues and 
problems assumed in order to improve their linguistic abilities before starting a 
fresh program. The purpose is to bridge the existing gap or to fill in the gap before 
the commencement of a course. 
VI. Reference materials 
Language learners sometimes resort to this type of materials mainly for 
further knowledge or information. They yield better understanding of topics and 
other linguistic items. Recently, most of the textbooks contain activities which 
require the learners to visit their school library to look up words in the dictionary 
or to get extra information from the grammar books, periodicals and magazines in 
order to get more access to English language. 
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VII. Audio-visual materials 
They provide extra exposure to the target language. The audio-visual 
materials are used as illustrative materials to explain the abstract ideas and 
concepts. Word card, pictures, TV shows and films greatly help in learning 
process. 
VIIL Class notes/handouts 
Teachers may provide their learners with notes and handouts or sheets 
during the class which in turn, facilitate learning. 
IX. ESP materials 
Unlike general ELT materials, this type is designed with some specific 
purposes in mind to be used for other purpose since they are highly specific. 
Recently, computer assisted language learning (CALL) is being used in 
learning process. It helps in the development of learners' skills by getting adequate 
access to the target language. 
In short, the availability of materials strongly points out their impact, role 
and place in classroom management and the constant efforts to make good 
materials available. 
2.8 ELT materials: scope and function 
Pedagogists argued that language should be taught as a skill. Materials are 
basically produced with some views in mind. These views, however, intend to 
achieve some practical aims. Textbooks are in fact flexible and respond to the 
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changes in the philosophy of teaching English to make learning more effective. If 
teachers use them effectively, they will operate effectively too. Hutchinson and 
Waters (1987) have pointed out some principles as guidelines for writing 
materials. They explained valid reasons for utilizing textbooks in classroom: 
I. Materials organize teaching and learning process in a systematic way to 
enable language learners to learn by providing activities so as to get them 
involved in learning. 
II. Materials give support to the teacher and positively affect his performance in 
the classroom. Hence, a teacher cannot be effective enough without 
materials. Instructional materials guide the teacher and provide him with 
suggestions of how to use them effectively. 
III. They motivate learners to learn by providing good and coherent structure. 
Materials also bring uniformity to the classroom which in turn, helps in 
evaluation and appraisal of such materials. 
IV. Materials embody a view of the nature of language and learning. They 
provide an interesting content and topics in real life situations. 
V. They provide models of correct use of language so that learners get access to 
the standard language. 
VI. Materials are the best way to make the syllabus concrete because they 
mediate between practice and theory. 
VII. Language learners usually resort to materials as a source of information that 
can be used for independent study and self-evaluation. 
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VIII. Good materials do not teach rather encourage learners to learn language 
through interesting and motivating activities as well as passages. 
IX. They provide homogeneity to classroom and learning process as well. On the 
one hand, all learners are equal and have the same material or text book, 
same content is being taught, and on the other, those materials allow learners 
to measure their rates and progress of learning. 
X. Materials help in teacher training and enable teachers to acquire new 
techniques and strategies and to gain knowledge. 
XL Materials provide opportunity to learn the rules and grammar which govern 
language by giving directions for teachers and learners. Therefore, they can 
control learning. 
Instructional materials are useful devices for learning. They necessitate 
their users to find out or exploit them effectively. But the question arises here is 
how can we use them effectively? And what are the suggestions and proposals for 
using them properly? 
2.9 Effective use of materials 
Language teaching is full of constraints. Not a single piece of material is 
sufficient and useable for all teaching and learning situations. Therefore, teachers 
have to use them effectively. It is obvious that effective use of material leads to 
effective communication. As materials are the means for effective learning, 
effective use of material leads to learning. By effective use we mean that materials 
users have to find out and identify their 'weaknesses' and 'strengths', what merits 
and demerits they embody to exploit them in every possible way. On the other 
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hand, teachers are invited to control if not overcome the 'flaws' that might appear. 
17 In this connection, Richards and Rodgers (2001) stated that 
The teacher is required to be a skillful manipulator, using 
questions, commands, and other cues to elicit correct 
sentences from the learners. 
Adaptation can be seen as a useful technique for effective use of materials 
if appropriate strategies have been applied. Teachers can adapt if they are fully 
aware of such techniques and strategies, well equipped, and qualified to deal 
effectively with materials and have good perception of classroom interaction. 
Teachers are also invited to match learners' needs with the used textbooks; 
therefore, they must have adequate knowledge about their learners. Same applies 
to teaching materials. A constant and a systematic evaluation are of great value to 
identify areas of adaptation. The implications of using materials do not necessarily 
imply a strict use in terms of content or the sequence. Finally we should have a 
close look at the source of our materials. After having a brief look into the market, 
we find that a remarkable number of textbooks have increased to the extent that 
there has been a problem of choice or selection particularly with the emergence of 
ESP materials. Some materials are being produced to be used at the international 
level. Other sorts are produced by private agencies and publishers which are 
usually marked with their attractive titles to lure learners. In some other cases, 
government agencies, particularly the Ministry of Education, produce their own 
materials which suit their learners and contexts according to its needs at the 
national level since it is the only agency which supervises, guides, and manages 
learning process. Another kind of materials might be found that is, when a group 
38 
of teachers, for various reasons, might decide to take the responsibility to create 
textbooks or texts to meet local needs in the areas they are working in, mainly in 
remote and/or slum areas. 
With such various categories of materials, a careful selection is required, 
keeping in mind the purpose of teaching the language to all groups of learners in 
all contexts and situations. 
2.10 Views of instructional materials 
Allwright (1981)'^ has explained in his paper two different approaches in 
which teaching materials are perceived. These views are: 
I. The deficiency view 
This view has restricted the need for using teaching materials in classroom 
to a compensatory behaviour. Since teachers have deficiencies, learners need to 
protect and preserve their rights of learning. Learners usually resort to materials in 
order to overcome or compensate for the shortcomings that teachers might have. 
Since materials help their users to control language learning and enhance 
their learning through practice, text-books are compulsory for learning which 
cannot be accomplished without the help of course books. 
II. The difference view 
On the basis of this view, teaching materials are required because they 
embody wide knowledge. They include different expertise which might not be 
found in the classroom because, materials writers have their own perception 
regarding classroom context which might differ from teachers' images. Hence, the 
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idea here is if we bring to materials writers' views along with the teachers' views, 
it would be more profitable for learners. Allwright (1981)'^ stated that 
For some this conception may seem to 'reduce' the teacher to 
the role of mere classroom manager. For others, it 'frees' the 
teacher to develop the expertise needed for dealing with 
practical and fundamental issues in the fostering of language 
learning in the classroom setting. 
Both the views are established on reasonable grounds and also provide 
valid facts. On the one hand, teachers have differences in their personalities, 
perceptions, experiences, knowledge about language itself, attitudes towards 
teaching and on the other, there seems to be a need for the expertise that 
instructional materials embody. Human shortcomings are facts and can be 
generalized not only in terms of materials production or teaching but also in 
almost all walks of life. The diversity in teaching materials led to a discussion 
among materials experts and proposed to switch on towards learning materials. 
Some pedagogists criticized the limitation of teaching materials and some others 
appreciated and advocated them. 
Allwright illustrated how learners might be trained to take more 
responsibility in language acquisition. He raised the question of the need for 
teaching materials. He argued that materials have some limitations in terms of 
goals they embody, since there are different goals which overlap such as 
'institutional goals', 'teachers goals', 'administration goals' and 'learners goals'. 
Allwright stressed that "Teaching materials, of course, are chosen at least partly 
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because of the learning goals they embody" '^'. He proposed that clashes might 
happen because there are many goals included in teaching materials. 
Not only the learning goals of teaching materials were a subject of 
discussion, but also their content which refers to the target language items that 
have to be taught. In this concern, Allwright says that in some cases the content 
remains incomplete especially when language learners are eager to know some 
features of the target language discourse and its culture which might not be 
included in the course book. 
This point of view is directly related to learners' desire or wish to learn a 
language just to be associated or connected with its culture. In other words, it may 
affect learners' motivation (integrative motivation). 
To include, Allwright attempted to analyse the complexity of language 
learning management and the implications for 'learner-training' and 'teacher-
training'. He also considered the implications for teaching materials and stressed 
the need for creating 'learning materials' rather than 'teaching materials' simply 
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because "not too much can be expected of teaching materials." 
O'Neill (1982)^ ^ made an attempt to justify the need for textbooks for 
classroom interaction. He has suggested that materials could be used in several 
ways for several purposes; however, language learners should not be "deprived of 
a useful medium of orientation and study outside the classroom". So students very 
often resort to textbooks any time they feel like which in turn, help in saving time 
and money and keep them in 'touch' with the book all the time. O'Neill 
elaborated: 
41 
The books made it possible for learners who, for various 
reasons, had missed lessons to catch up. They also made it 
possible for the class to prepare in advance for lessons. 
This undoubtedly means that learners have the chance to get ample access 
to the textbooks at any time which restore and maintain a constant access to the 
target language. Such point of view is likely to be strongly defended especially 
when we come to the conclusion that perfection does not exist anywhere in this 
world. Neither 'ideal teacher' nor 'ideal textbook' can be found. 
One point to be remembered here is that teachers training play a significant 
role in terms of encouraging 'self-style' teaching and learning of our teachers. The 
emphasis in the ongoing process should be laid on the best ways to enhance their 
positive abilities latent in them if we wish to arrive at a high standard proficiency 
and creative teachers. No doubt teaching materials have some 'flaws' and /or 
imperfections and at the same time they include valuable learning goals. The best 
way to bridge the gap and to overcome such flaws might be possible through 
adaptation. 
Broadly speaking, textbooks provide the core information. Hence, it can be 
utilized in different ways by different teachers, in such a way to suit their teaching 
styles. Instructional materials facilitate the acquisition of the target language. Devi 
(2004) argued that textbooks are necessary tools for both the teachers and the 
learners. The author further elaborated: 
Textbooks are useful guides in the classroom instruction, 
particularly for the teachers. One of the most important 
reasons for using a textbook is to help young pupils gain the 
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power of understanding and interpreting facts and ideas that 
are presented in written form. They constitute the base from 
where both the teacher and the pupil may start and continue to 
work in the process of teaching and learning. 
Greenwood (1981)^ ^ observed that most of the teachers consider the 
textbook as the basis of the course. However, the textbook itself is not the only 
source of materials. Therefore, adaptation is likely to take place particularly when 
materials provide inadequate content. 
Williams (1983)^ ^ presented a scheme for evaluating English language 
textbooks. The author suggested a method by which English language teachers can 
develop criteria for evaluating textbooks used for teaching English. He argued that 
the suggested framework relies on a number of assumptions about second 
language teaching and linguistic, pedagogical and technical criteria related to these 
assumptions. He concluded that the textbook is a useful tool and the teacher must 
know not only how to use it, but how useful it can be. 
97 
Hutchinson and Waters (1987) discussed the origin and development of 
ESP and the basic principles in course design. They outlined a number of 
principles upon which they have presented a framework for writing materials. The 
framework was based on a model of four components. Effective materials, 
however, will need to include these components. 
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Figure 2.1: A Materials Design Model 
INPUT 
CONTENT 
TASK 
.ANGUAGE 
Source: T. Hutchinson and A. Waters, English for Specific Purposes: A 
Learning- Centred Approach, (1987) p. 109. 
According to Hutchinson and Waters, textbook evaluation is basically a 
'matching process' by which they mean "matching needs to available solutions"'. 
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Figure 2.2: The Materials Evaluation Process. 
SUBJECTIVE ANALYSIS 
What realizations of the 
criteria do you want in 
your course? 
DEFINE CRITERIA 
On what bases will you 
judge materials? Which 
criteria will be more 
important? 
OBJECTIVE ANALYSIS 
How does the material 
being evaluated realize the 
criteria? 
MATCHING 
How far does the material 
match your needs? 
Source: T. Hutchinson and A. Waters, English for Specific Purposes: A 
Learning -Centred Approach, (1987) p. 98. 
Same problem was raised by Sheldon (1988)^ .^ He argued that ELT 
materials publishing lack order and organization. Therefore, advanced criteria for 
evaluating and selecting course books are necessary. He has also suggested criteria 
for course book evaluation. 
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Littlejohn and Windeatt (1989) outlined a number of perspectives on 
materials design which look beyond the aims of language learning. Their study 
suggested that authors, publishers and curriculum developers should look at 
materials under development in order to identify the aspects that require 
rethinking, supplementing or even abandoning. 
Ur (1991)'^ ° discussed the concept of materials and the implications of using 
a course book in a classroom. He argued that a textbook is necessary for classroom 
as it provides a framework which helps in implementing the teaching programme. 
The author has also pointed out some arguments for using textbooks in classroom 
and some other arguments against the use of textbooks. These arguments were 
based on a number of different books and articles. 
Crookes and Chaudron (1991) presented guidelines for classroom 
language teaching. They argued that a textbook is the main tool and resource of 
information in the classroom and that successful language teaching calls for some 
support in the form of materials. Therefore, textbooks function as an important 
teaching instrument that teachers should have. They assured: 
The point is that teachers have the right and responsibility to 
utilize the material in whatever way seems appropriate, 
hopefully making use of the findings that SL research 
suggests. 
Skierso (1991) discussed the importance of textbooks and the related 
issues such as the selection and evaluation of textbooks. She argued that both the 
teachers and the students use the textbook and its content as the main guide in the 
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classroom. However, the author demonstrated the significance of selecting 
appropriate texts in order to be effective in the classroom. She argued that 
The importance of the textbook in an English as a Second 
Language (ESL) / English as a Foreign Language (EFL) class 
makes the selection process crucial. 
Cortazzi and Jin (1999) examined some ways in which culture is reflected 
in text books used to teach EFL and ESL learners. They analysed a variety of 
materials for teaching English language from around the world to demonstrate 
some cultural figures. They proposed that EFL textbooks function as a teacher, a 
map, a trainer, an authority, etc. They concluded that second or foreign language 
textbooks are expected to include elements of the target culture. 
With such diversity and availability of materials in the actual scenario. 
Learners, however, may get the required materials no matter of being specific 
group of learners. These materials with the help of adaptation can suit their needs. 
So far, we have discussed the basic principles of materials. As far as the 
principles of designing teaching materials are concerned, the following works deal 
with this issue (West 1927, Stevick 1980, Canale 1980, AUwright 1981, O'Neill 
1982, Littlewood 1982, Yelden 1983, Cunningsworth 1984, Calderhead 1984, 
Richards 1985, Brown 1987, Hutchinson and Waters 1987, Grant 1987, Nunan 
1988, Sheldon 1988, Richards and Nunan 1990, Wright 1990, McDonough and 
Shaw 1993, Ur 1996, Tomlinson 1998, Richards and Rodgers 2001, Tickoo 2003 
and many others). 
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These works attempt to define the concept of materials and their related 
issues such as role and place in teaching / learning process, their position in 
syllabus and/or curriculum. Furthermore, production of materials, types and 
function, teachers' attitude in the classroom, classroom interaction and 
management were also thoroughly discussed. The main concern of these works 
was the ideal situation in which materials have to be used. In fact, the ideal 
situation is made on the basis of assumptions about students and their language 
proficiency level. 
An assessment of the actual or local context is essential. Therefore, teachers 
need to reflect on their own situation and try out different ways of teaching. When 
it comes to the real situation, materials have to be either locally produced or 
adapted in some way. 
In concern of the effective use of materials, which is the main concern here, 
not so much work has been done. 
Madsen and Bowen (1978)^ '* have given a comprehensive discussion on the 
deficiencies in textbooks. Therefore, they recommended some ways to bring about 
effectiveness of materials in the classroom. They presented possible solutions 
illustrated by examples for practical aspect of using materials effectively. 
Hilferty (1978)'^ ^ suggested some guidelines for selecting and adapting 
materials in different contexts. She has pointed out in her studies an example of 
materials selection and adaptation for effective use of materials. According to the 
author, Language Transition Program which is a public program in ESL, in Lowell 
school was a 'Lucid' example of materials selection, adaptation and use done in a 
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creative manner (Massachusetts, 1970-72). This program included 225 ESL 
students in the age group of five years to adulthood, from six areas in the world. 
Program staff included a head teacher, thirty teachers, aids and several support 
staff. The participants discussed the principles behind the prescribed materials and 
then demonstrated the ways of adapting these materials. The teachers implemented 
these techniques with their assigned students. At the end, the program was 
recommended by a group of outside evaluators for its realistic and its precisely 
formulated objectives. 
Campbell (1987)^ ^ examined two forms of adapting reading materials. She 
voiced concern that attention has to be paid while simplifying texts as it may, in 
some cases, render a text more difficult to process mainly in the case of lexical 
difficulty. The other concern was the loss of narrative interest through 
simplification of lexis. The author provided an example of Hall's adaptation of 
Thomas Hardy's Tess of D'Urbervilles. The result of adapting this work was the 
loss of character contexts. In order to avoid this problem, she suggested that 
explanation of lexical items before reading is possible. Some examples have also 
been included in her article. 
Clarke (1989)'''' observed that full learner participation in decisions 
concerning content and methodology seems unlikely. He suggested that learners 
creativity can be introduced in materials adaptation. Therefore, he described five 
principles which lie behind learner involvement in materials adaptation. The 
author concluded that adaptation along the lines suggested cannot only render the 
existing materials more relevant to the learners' interests, but also will make them 
more motivating. 
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McDonough and Shaw (1993y^discussed materials adaptation and its 
varied techniques and principles. They raised the value of adapting materials as a 
very practical activity carried out by teachers to relate the content of materials to 
learners' needs. 
Gabrielatos (2002) conducted a study on materials evaluation and 
adaptation in which the author investigated the treatment of pronunciation in the 
New Cambridge English Course, vol.1 (NCEC), a case study of teaching 
pronunciation for Greek students. He discussed the goal of instruction, the 
selection and gradation of the features to be taught, the relative importance of 
production and perception, the materials and teaching techniques to be employed. 
These elements will be determined by the level and age of the learners, their 
impetus for learning the language, their mother tongue, the learning context and 
the time available. 
Gabrielatos identified the problematic vowel and consonant phonemes of 
each language and the way the average Greek speaker would perceive and produce 
them. He also used some drills with the help of a tape to help learners achieve 
intelligibility and if any sound problem arises, learners can be made aware of the 
particular articulator/ setting by watching the mouth movements of a speaker and 
then guided them to reproduce it. 
The British Council Project (2003/° on effective use of materials was one 
of the prominent works being done in this direction. The aforesaid study was 
carried out as a part of the Hornby India Project (Aligarh Region) in association 
with the British Council's ELT teaching group, UK. It was an ambitious attempt in 
both scope and scale. The focus of this workshop was on using the classroom 
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teaching materials effectively. Accordingly, the workshop was designed to meet 
both the classroom teaching and learners' needs keeping in view the local context. 
The workshop sought the support of the participants, in gearing up for an activity-
based approach to materials design that could facilitate students' language learning 
skills. The aim was to share the participants' collective experience and insights 
with their colleagues on a local level, and in the process they hoped to enrich their 
own experiences and sharpen their own insights further. 
Although it was an awareness raising programme to encourage teachers to 
reflect on what can be done in the classroom, effort was made to provide an 
intensive training to the participants. 
2.11 A critical analysis of English textbooks at +2 level at AMU 
Materials usually provide learners with an idea about the content of the 
course under study, and help in achieving the goals of teaching such materials. 
English language holds a distinctive position in the Indian higher education and at 
school level. It is taught as a second language. Therefore, parents are eager to send 
their children to English-medium schools. 
The syllabus under study is that which is used for specifying the materials 
for class XII at Senior Secondary Schools at Aligarh Muslim University, Aligarh. 
In the attempt to examine the materials, the researcher tried to assess their 
effectiveness and ascertain their suitability in line with the local context and the 
students' proficiency level. 
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The criteria for evaluation of the present materials are based on the ones 
given by McDonough and Shaw (1993: 63-79). For this purpose, the evaluation 
will be made from different angles. These axes are: 
1. External Evaluation 
2. Internal Evaluation 
3. Overall Evaluation 
It is important to note that the materials used for class XII are produced by 
the National Council of Educational Research and Training (NCERT). These 
materials are produced on the basis of the national curriculum framework for 
school education 2000. These textbooks are used as 
I. Core English for all streams 
II. English optional for students of Arts who have English as an optional subject 
The researcher proposes to evaluate the English textbooks for class XII 
only. The textbooks used for teaching English as a second language at AMU 
schools are listed below: 
1. English with a Purpose, core English course, first edition was in 2003 and 
reprinted in 2005, Delhi: NCERT. 
2. Impressions, supplementary reader, first edition was in 2003 and reprinted 
in 2005, Delhi: NCERT. 
The textbook English with a Purpose contains 103 pages. It has ten units 
with an average length of 4-12 pages. Each unit is divided into different parts such 
as word and usage, vocabulary, comprehension, group discussion and writing 
notes or summary besides reference skill. 
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The textbook gives an introduction about the features adopted therein. The 
introduction to the book specifies that the textbook is designed for intensive study 
of EngUsh language and literature for students who are in their twelfth year of 
English. Furthermore, it should help learners to strengthen their communicative 
skill in English to use it effectively in both speech and writing. According to the 
introduction, the main objectives of teaching English in class XII are 
i. The textbook is designed to impart higher order language skills as well as the 
skill of thinking. 
ii. The textbook provides interesting and thought provoking reading material. 
The themes cover contemporary issues as well as emotional and creative 
aspects of human life through different genres of literature. Some of the 
pieces have been edited and simplified to facilitate comprehension. 
iii. Comprehension exercises are not only text-based but also go beyond the text 
to widen the learners' perspective. 
iv. Various language functions have been included to improve learners' 
communicative skills. 
V. The formation of words and their usage in different context will give practice 
in day-to-day use of language. 
vi. The topics for discussion are meant to stimulate logical thinking in the 
learners. 
In supplementary textbook Impressions, a conscious effort has been made 
i. To make extensive reading an enjoyable experience. 
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ii. To generate new ideas among learners in order to make them more creative 
and inspire them to think. 
The textbook Impressions specifies that ten pieces are included in this book 
with different themes varying from joy and sorrow of day-to-day life to the deep 
social, emotional and psychological conflict of individuals. 
After each lesson the meanings of main words are provided. The questions 
under 'Appreciation' help the learners to think and critically appreciate varied 
situations and form an opinion. The topics meant for 'Discussion' will help 
learners become aware of the world around them and express themselves 
effectively both orally and in writing. 
I. The external evaluation 
The external evaluation is made in order to gain a comprehensive view of 
the organizational principles involved. This criterion is not related to the language 
itself, it is related to other factors. The following factors need to be carefully 
considered. 
1. The intended audience: Students, studying in class XII are a 
heterogeneous class of different backgrounds, their age ranges between 15-
17 years. Thus, they are teenage learners. 
2. Proficiency level: Students who undertake this course join class XII after 
completing class XL Their proficiency is not the same especially when we 
come to know that they have done their schooling from different schools 
and also that they come from different states, having different languages, 
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but, most of these students have been studying English for eight years. This 
means that they are supposed to be proficient in English language. 
3. The context in which the materials are used: These materials are 
meant for general ELT purposes and are not for ESP. They are meant for 
intensive study of English language and literature in*dtder to impart higher 
order language skills and skill of thinking. 
Learners' aims: The aim is to have a general and advanced 
communicative competence in English because the learners are eager to go 
for higher education and therefore they have to qualify the competitive 
examinations which require a good command of English. The only way to 
go through it is to acquire a reasonable proficiency in English, mainly in 
speaking, reading and writing. 
Presentation and organization of units and lessons: There are two 
textbooks; English with a Purpose and Impressions which is a 
supplementary reader. The textbook English with a Purpose, is divided into 
nine units. Each unit has only one long comprehension text and one poem 
except units four, six and nine. The texts included in this book are literary -
based texts and some texts are descriptive in nature. The format of each unit 
is almost the same. Each lesson has a text for comprehension with different 
types of exercises which are related to the text and vary in the range and 
scope depending on the nature of the text. Themes as the writer says, cover 
contemporary issues as well as emotional and creative aspects of human 
life. All the units contain different types of exercises with remarkable 
emphasis on reading comprehension and writing. 
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As for the textbook Impressions, it is divided into ten units. Same pattern is 
followed in almost each lesson and the exercises are varied and related to the text. 
The content is divided into different parts like glossary, comprehension, 
appreciation, for discussion and suggested reading. The content of this book 
consists of stories, speeches, extract from an autobiography, a letter, an article and 
a play. All the units contain different exercises with emphasis on extensive 
reading. 
6. Are the materials to be used as the main 'core' course or to be 
supplementary to it? The book English with a Purpose is meant to be 
used as a 'core' course book while the other book is designed to be used as a 
supplementary book. This means that the aforesaid book is used to explain 
language items, its styles and its usage. It is also used to demonstrate 
language features for the students. As for the other book which is designed 
to be used as a supplementary book, the focus is on developing both reading 
and writing skills. 
7. Authors' views on language and methodology: There are two 
textbooks used for teaching English at +2 : 
^ English with a Purpose 
The main emphasis is on the development of comprehension and to a 
certain extent writing skill. The skill of speaking is introduced under 'group 
discussion' only. The skill of listening is not included. Vocabulary and usage are 
included properly. The skill of writing is included in the form of composition, note 
taking/making and summarizing. The learners are provided with exercises to 
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develop the skill of reference such as the use of library and the use of the 
dictionary. 
• Impressions 
The main emphasis is on the development of reading skill. The skill of 
speaking is included under 'appreciation' and 'for discussion'. It aims to develop 
the way of thinking. The textbook does not contain usage but it provides the 
learners with exercises to develop the skill of reference such as 'suggested 
reading". 
Reading comprehension and answering the questions is the main method 
adopted in both the textbooks. 
8. Is a vocabulary list/index included? The vocabulary list is included in 
the materials. A glossary of difficuh words is provided in both the books. In 
the book English with a Purpose, words and their usage are included, which 
require the students to look up the meaning and its actual use from the 
dictionary. 
The table of contents is also included in both the books which helps in 
forming an opinion about the topics and possible skills and language items to be 
covered. 
9. What visual material does the book contain? Are they integrated 
into the text or merely cosmetic? Visual materials are very helpful 
devices as they provide the context which, in turn, helps in learning. Both 
the textbooks made use of just black and white sketches integrated in the 
materials. The visual-aids which provide learners with non-linguistic clues 
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provided in the textbooks also seem inadequate. The textbooks could have 
included different typescript and coloured pictures which would have made 
the course books more attractive and motivating. 
10. Is the layout and presentation clear? The layout and presentation is 
clear. The entire books are clear and they are divided in line with different 
skills to enhance learners' competence. The course books are in black and 
white. Coloured pictures, crossword, language games and visuals, would 
have made the textbooks more attractive, if included. 
11. Are the materials culturally specific or remote? Do they carry any 
biased view of any community? The materials under study, culturally 
and socially are acceptable, they do not offend the sensitivities of any 
community. For example, the title of the books, contents, names and 
characters are acceptable to all. 
12. Do the materials carry exercises based on audio-visual aids? The 
materials lack in this perhaps due to typical and practical problems of 
infrastructural deficiency in the Indian context. It is necessary to have such 
devices for effective teaching and successful learning so it depends on 
teachers' personal initiative in adapting or providing extra materials. It 
would help the learners because this would give them some exposure to the 
real use of the language. 
II. The internal evaluation 
The next stage of evaluation procedure is an in-depth investigation into the 
materials. It is more detailed and closer than the external evaluation. The aim of 
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this detailed investigation is to see how far the materials in question match what 
the author claims as well as the aims and .objectives of a given teaching 
programme. 
1. The presentation of the skills in the materials: The units in both the 
books are based on skills with different exercises and activities. The focus is on 
reading comprehension and writing. The oral-aural skills are absent in the 
textbooks. They provide learners with some exposure to the real use of language. 
The students have to go through lengthy texts in almost all units and then answer 
the questions. They also have debate and discuss in groups certain topics or issues. 
Many exercises are introduced, focussing on writing such as making notes, 
summarizing and abstracting. Useful vocabulary has also been introduced. In my 
opinion, the students do not get enough exposure to listening skill in the books. 
The students have to visit the library to look up the meaning of words from the 
dictionary or to get extra information from reference books. This does not mean 
that grammar is ignored. They are actually included in exercises in an inductive 
manner. 
2. The grading and sequencing of the materials: The materials are 
graded and sequenced in an organized manner based on the basic language skills. 
Almost all units have the same pattern except the units four and six which have no 
poem. Integrated and cyclic gradation is used where same pattern of exercises is 
repeated again. 
3. Do the materials carry appropriate text for imparting the 
language skills or is it based on isolated sentences? The materials carry 
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appropriate text for imparting the language skills and it is not based on isolated 
sentences. Even the words are also provided in each unit in their actual use. 
4. Are the materials authentic? Generally speaking, some of the content is 
extracted from authentic sources. We find some pieces like an article, extract from 
an autobiography, a letter and speeches besides other literary texts. In my opinion, 
the themes and titles are attractive. Some topics seem to be appropriate and 
attractive while some other topics are not so. Most of the topics are of general and 
specific nature. Unfortunately, they are not supported by audio-visual aids like 
cassettes, photographs, video and TV show. 
5. Do the materials on speaking and listening carry real interactions 
or artificial dialogues? The materials on speaking and listening are being 
carried out in the form of group discussion. Insufficient time is given for listening 
in a real life interaction as they do not have software or audio-cassettes for 
listening to a conversation by native speakers. As a result, the interaction between 
the students and their teachers does not sound like a real and an interesting one. 
6. Do you find the materials suitable for different levels of learners? 
The textbooks under study are suitable for those who have good command over 
language. Some of the discussed topics seem to be highly specific and therefore, 
need to be adapted in some way. For instance, unit six talks about 'Eco-tourism'. 
7. Are the exercises and activities in the materials interesting and 
motivating? Some exercises are quite motivating and interesting but others are 
not especially some of the topics introduced for discussion in some units. For 
example, in the book English with a Purpose, unit six is not expected to generate 
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any interest as such, since it is highly specific. Another example can be given from 
the same book in unit seven. It appears difficult to hold a discussion on a topic like 
'Machines destroy emotions' as the learners are teenagers. In the book 
Impressions, the topic 'War has no victors', unit three does not seem to be 
motivating. 
8. Do the materials provide some space for self-study? The materials 
provide space for self-study through many exercises given at the end of almost 
each unit such as suggested reading, words and usage. It is a good strategy, indeed 
to involve the students in the learning process. Other exercises, for instance, note 
making and summarizing are basically activities which are required by the 
students of any subject for self-study. 
III. The overall evaluation 
An overall evaluation of materials is necessary here to assess the overall 
suitability based on the following factors: 
1. The usability factor: The syllabus under study covers most of the 
language items. These items could be widely used by the learners in their day-to-
day communication and in their future academic life. The present materials seem 
to be suitable in the sense that they provide such grammar items as the use of 
various parts of speech, tenses and sentence structures besides the correct and 
actual use of words and vocabulary. With some adaptation and edition, they can 
suit all learners. 
2. The teachability factor: Teachability factor depends largely on the 
teachers' perception of classroom and its particular context. The materials are 
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mostly presented in such away with exercises and activities and notes to learners 
and teachers every now and then so that the materials become manageable for 
teaching. 
3. The learnability factor: As discussed earlier about the interesting and 
motivating features of the books. They appear to facilitate learning depending on 
the context in which they are being used and the perception of the teachers. The 
overall layout, presentation, organization and providing space for self-study help 
in facilitating learning. 
4. The adaptability factor: The teaching process requires the teachers to 
adapt and simplify to make learning easy. For example, the length of texts can be 
reduced and the complex sentences can be simplified. It largely depends on 
teachers, their teaching situation, learners and the educational system. 
5. The flexibility factor: The present textbooks have some flexibility in 
terms of their presentation, gradation and sequencing of the items. Depending on 
the need, the teachers can easily choose any item or unit at any point of time in the 
academic session. 
2.12 Syllabus of class XII and the prescribed materials 
Recent trends in syllabus design show us which skill got primacy over other 
skills. However, all the skills are equally important. The syllabus under study is 
designed to help learners acquire competence in English. Reading and writing 
skills got priority over other skills. Different types of texts have been introduced in 
the prescribed textbooks for skimming and scanning. Reading comprehension is 
emphasized in both the books. Writing also is reinforced through different 
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exercises and activities like writing summaries, note making and abstracting. 
Word usage is also covered in the textbooks. Word list is also provided in almost 
every lesson or unit. The syllabus also talks about reference skill which require the 
students to search and look up the meaning of words from language dictionaries or 
to consult other reference materials for extra information. As for grammar, it is 
included and learners have to learn them in an inductive way. Very few exercises 
focus on listening but in concern of speaking, some exercises are introduced such 
as group discussion. 
In my opinion, the textbooks including, aims and objectives are based on 
valid views on language and learning. The textbooks for class XII need a lot of 
improvement. The oral-aural skills need to be included because they help learners 
become proficient and competent in the use of the language. They will give 
learners some exposure to the real use of the language. Reading and writing skills 
were introduced intensively. Too much comprehension questions on each lesson 
were included; it could be replaced with discussion tasks related to the general 
themes which may help learners to practise the use of language. Support materials 
like photographs, maps and graphics, could help in making the textbooks more 
attractive and productive which ultimately help learners to develop a satisfactory 
communicative competence. 
2.13 Conclusion 
The present chapter highlighted the works of materials designers. On the 
one hand, so much work has been done in relation to basic principles behind 
designing materials and criteria for evaluating textbooks. On the other, few 
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attempts have been made focussing on the practical aspect for effective use of 
materials and the different forms to achieve this aim. 
Investigating the concept and role of ELT materials in overall language 
learning entails dealing with controversial matters. In my opinion, instructional 
materials, no matter how much, help learners to achieve the communicative 
competence which is necessary for social interaction. In order to attain the 
ultimate goal of learning, language learners need textbooks for classroom 
interaction. With this end in view, different types of textbooks are available in the 
present scenario to provide learners with the correct use of language based on 
different situations. Textbooks are useful tools in the classroom if teachers use 
them effectively. Since no textbook or any piece of material is perfect, other 
procedures and techniques might be employed to make them more appropriate. 
Different criteria have been recommended to evaluate the ELT course books. The 
primary concern of this process is to assess learning in order to attain good quality 
of education. In line with this view, the prescribed textbooks have been analysed. 
However, it is necessary to understand the actual context in which the materials 
have to be used for better implementation of the syllabus. Therefore, due attention 
has to be paid for the classroom context where learning usually takes place. 
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Chapter Three 
Contexts of Use of 
EL T Materials 
CHAPTER THREE 
CONTEXTS OF USE OF ELT MATERIALS 
3.1 Introduction 
In chapter two, we have discussed the basic principles behind preparing 
ELT materials. It also highlighted a few works regarding the practical aspect of 
materials in order to use them effectively in the classroom. This chapter will 
consider classroom context with emphasis on the actual context where the 
materials are being used. The great advances in second language acquisition 
researches have identified different contexts of learning. The concept context is 
commonly used by educationists because learning always takes place in a context. 
Therefore, it should be properly understood. However, context is perceived as a 
process in which students are trained on how best they can use the language in 
similar situations they are likely to encounter with in their real life situations. It 
also helps teachers to examine both the accuracy and fluency of their students. 
3.2 The context of classroom teaching 
A brief look at the historical development in language pedagogy is 
sufficient to mark the increasing interest in classroom management. Classroom 
management evolved as a prominent area of study in pedagogy research works and 
gradually received great attention because learning usually takes place in 
classroom. Many researchers have addressed 'classroom climate' and its context 
(Harmer 1983, Van Lier 1988, Allwright 1988, Holliday 1994 and many others). 
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Mohan (1992)' has pointed out that success in classroom depends on 
teachers' attitudes towards both teaching and class. This attitude, however, will 
decide whether the teacher will succeed or not. He observed that 
Unless you have the right attitude to your vocation and to your 
pupils you cannot establish a proper emotional relationship 
with your class. 
The author concluded by saying that proper environment is crucial for 
learning, therefore, teachers are responsible for creating such learning 
environment. Teacher can perform well if he has good knowledge of theories and 
principles of language teaching. 
Research focussing on classroom interaction during its initial stage 
focussed on the social interaction between the 'whole class' and the teacher. In 
this type of interaction, the teacher used to strictly control the classroom and 
initiate the debates and then get his learners involved in the discussion. Teachers' 
role in shaping the teaching-learning process in the classroom has been changed. 
The new trends revealed that both the teacher and the learner are participants in 
learning process mainly after the shift in views on teaching and learning notions. 
Allwright (1988)^ cited in Holliday (1994)^ maintained: 
That method probably doesn't really matter very much... but 
that what happens in the classroom still must matter. All the 
research so far described has involved the implicit assumption 
that what is really happening in the classroom is simply that 
some particular method or technique is being used, and that 
more or less efficient learning might be taking place 
accordingly. It is however clear that much more than this is 
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happening. People are interacting in a multiplicity of complex 
ways We need studies of what actually happens, not of 
what recognizable teaching methods, strategies or techniques 
are employed by the teacher, but of what really happens 
between teacher and class. 
In HoUiday's (1994/ view, the social interaction between teachers and 
students cannot be seen in isolation. He further elaborated: 
...the social interaction within and around classroom language 
teaching and learning which affects and therefore helps explain 
what really goes on. The classroom is the place where the 
multiplicity and complexity of interaction referred to by 
Allwright takes place. 
Calderhead (1984)^ has also discussed classroom management and 
decisions teachers make in day-to-day classroom life. He argued that it is quite 
difficult to form an opinion about teacher effectiveness. Early studies negotiated 
teachers' personality, attitudes and behaviour in the classroom and attempted to 
relate such features with effective teaching. These studies are known as 'process-
product studies' as they describe the process of teaching or teachers classroom 
interaction and relate it to the product of teaching and learning achieved by 
learners. 
Recently, classroom interaction is being perceived as a more complex 
process than it was assumed. Language learning cannot be viewed as a result of 
certain teachers' behaviour; rather it depends on learners' attention, their 
strategies of learning and their understanding of how to perform in the classroom. 
The author observed that 
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Effective classroom management can be viewed as essentially 
concerning the achievement and maintenance of pupils' 
involvement in teacher-prescribed or teacher-approved 
activities. When pupils are busily doing what the teacher 
requires of them, the teacher can be considered to be 
successfully managing the class. 
The context of classroom where language acquisition takes place has 
received great emphasis in recent times and more attention has been paid to the 
possible implications for effective classroom teaching and learning. Different 
variables and issues should be addressed such as curriculum development, 
materials which have to be used, teachers training, their teaching experience along 
with qualification, the educational system and the overall environment of the 
institution. As for curriculum developers, they are responsible for creating the 
curriculum and when it happens they are relatively 'removed from classroom 
setting'. Stem (1992)*'further elaborates: 
The translation of a curriculum into classroom reality - its 
implementation by teachers who have not necessarily 
participated at the preparation and design stage is, therefore, 
likely to present problems. Teachers do not always share the 
preoccupations and concerns that prompted the curriculum 
change in the first place. 
On the basis of curriculum objectives, materials are designed and 
produced, based on the assumptions about students, their attitudes and their 
expected level of proficiency. Stern suggested that teachers are directly involved 
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and fully responsible for the implementation of prescribed curriculum with the 
help of learning materials. He argued: 
Implementation involves the selection or preparation of 
appropriate learning materials. It also involves dissemination 
of information about the new curriculum. It may also require 
plans for in-service or pre-service teacher education. The 
absence of implementation plans can mean that the intentions 
of the new curriculum design are misunderstood, 
misinterpreted, or misapplied. It may even mean that the new 
curriculum is simply ignored or does not come into operation 
in the way that was intended, whatever its inherent merits.^ 
This question emphasizes the idea that more attention must be paid to 
thorny and interrelated issues like curriculum, materials, teachers and the 
educational system. Students at +2 level are mature as compared to their 
counterparts at primary level. Therefore, teachers should reduce their control over 
their students and exercise less authority. Students as individuals have their own 
expectations about the teacher and the school as well. They also have inner 
motivation to learn the language. Tickoo (2003) discussed classroom interaction 
and he suggested that 
Every individual learner comes to learning with different 
personality traits. These include differing learning styles and 
strategies, varying aptitudes for acquisition and dissimilar 
motivation. All this makes heterogeneity true of every class. 
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3.3 The context of +2 level at AMU 
The attention should be directed to the local context, wherein the suitability 
of textbooks could be investigated. Context is very important because it is closely 
associated with the suitability of teaching materials and achievement for 
successful learning. It is worthwhile to state that Aligarh Muslim University was 
established in 1875 by Sir Syed Ahmad Khan. The foundation of this institution 
came as the founder's provision to impart western education through English 
language to improve and uplift the Muslims' education. By now, English is taught 
and used as a medium of instruction for more than a century. The Senior 
Secondary Schools are part of AMU and are based on the pattern of the Central 
Board of Secondary Education (CBSE). The CBSE course focuses on the 
functional aspect of language. In other words, the communicative approach to 
teaching English was introduced by the CBSE. However, the produced 
curriculum is neither local nor regional; it is a national curriculum for +2 level to 
suit all teaching situations all over India. Most of the students here, studying at +2 
level, belong to different parts of the country. Therefore, there might be some 
degree of homogeneity in regard to the needs of learners and their expectations. 
As majority of the students are not originally from Aligarh, the classes are 
heterogeneous in regard to learning styles, motivation, socio-economical 
backgrounds, different cultures and different regional languages mainly Hindi and 
Urdu. It was found that those students were aware of the importance of English 
for their future life and its place in today's world. They were also well motivated 
and very interested to learn English. Obviously, in these classes as it is elsewhere, 
one may find some students who have little interest in learning and also some 
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students belong to families where parents have little education. The students were 
adults and in the age group of fifteen to seventeen years, from low, middle and 
upper middle class backgrounds. They are cognitively mature and therefore, 
teachers should encourage them to learn. Some students come from rural areas 
where Hindi/Urdu medium schools are to be found. The result is that they start 
learning English from fifth or sixth class and for those who come from urban 
areas; they are expected to have good English as they come from English medium 
schools. Teachers, teaching large classes, need to vary their methods of teaching 
to encourage students to interact and speak either with the teacher or with other 
students. It is necessary to shed light on the environment in which language 
acquisition occurs. 
I. Teaching practice 
One of the most significant factors in education is the quality of staff 
members. The teachers of the aforesaid schools, by and large, are highly qualified 
and well versed. Most of them come with years of experience. Classroom 
observation showed that most of the teachers were following the traditional 
method of language teaching. In this method, the teacher is likely to play a 
dominant role by translating and explaining texts and correct errors while students 
were receptive waiting for the input from their teachers. Teachers practice 
suggests that the primary concern was to make students understand lessons. 
However, little opportunity was given for actual use of language by learners. 
Students acknowledged that they were not encouraged to speak English and use it 
for communication. However, teachers should provide their students with the 
opportunity to use the language and give more freedom to their learners so as to 
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get them deeply involved in learning. If teachers do so, the learners then feel 
motivated and use language confidently. Teachers are required to raise the self-
confidence of their learners and make it clear that the process, in which they are 
currently involved in, does not require special talent; it rather needs to be practised 
and used. They should also declare that committing mistakes is quite natural and 
therefore, students would be encouraged to actively participate in learning. 
Teachers' positive attitudes towards students self-esteem is expected to increase 
the chances of successful learning. Some teachers acknowledged that large classes 
challenge them in the sense that they make it difficult to organize group 
discussion or working in pairs. Students in turn, revealed that teachers sometimes 
used to speak in the mother tongue. However, it is argued that the use of the 
mother tongue should be strictly controlled. It should be used only either for 
saving time or to help students understand the difficult part of texts. Teachers 
should give priority to English language to maintain English environment and 
engage all students in English activities. If teachers failed to keep out the regional 
language from the classroom, it would be quite difficult to improve both listening 
and speaking skills. In my opinion, it is compulsory that teachers should preserve 
English environment in their classroom in order to help their students speak 
English mainly those who come from Hindi or Urdu medium schools. This 
teaching practice adds more complications to the learning context. 
II. The educational system 
Teaching-learning process is widely affected by the system of education. 
The system sometimes does not allow the teachers to function effectively because 
teachers' behaviour is controlled by the rules and the regulations of the system. 
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Teachers have pointed out that they beHeve that the system discourage the 
students from learning. They added that it gives no reward in the classroom so 
that their students do not feel that they have made any progress. The only reward 
is given during the final examinations. As for the examinations which are given 
during school days, they are designed for preparing students for the final 
examinations and do not stimulate them at all since they are not included in their 
certification. 
Teachers also had no freedom to work independently simply because of the 
centrality of sessionals. However, the contents had to be covered in time. For 
example, teachers had no self-reliance to choose the lesson, time required to 
complete the lesson and even set up a date for sessionals. For instance, one teacher 
may give two periods for one lesson while another teacher may devote three or 
four periods to cover up the same lesson. \^ K k A ^^ N. 
The educational system is in fact an examination - oriented system. Thus, 
teaching practice is likely to be examination-teaching practice >s the primary 
concern is the examinations. As a resuh, students sometimes do not pay much 
attention as such due to this issue. Instead they join private classes. To sustain this 
idea, some teachers indicated that no similarity is found between what textbooks 
contain and what do students get at the time of examinations. Therefore, some 
parts and even some exercises are ignored or neglected because they feel that 
there is a deviation from examination norm and also in the examination form, 
students are required to produce correct answers and not necessarily assess 
language proficiency. Owing to these problems, teaching and learning is 
sometimes viewed as a routine process. 
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III. Class XII course books 
In order to improve the English language learning programmes, the 
educational institutions usually introduce textbooks for their students. We need to 
consider different factors related to our learners' age, intellectual maturity, 
cultural background, their interest and expectations. Obviously, the contents of the 
textbook should be suitable for most of the learners in the same class otherwise 
inappropriate themes and topics may result in poorly motivated learners. This is 
perhaps the main reason for the recommendation of different criteria for selecting 
texts for students. In concern of materials used for +2 level at AMU schools, it 
was found that there was no adequate exposure to listening skill due to the lack of 
audio-visual aids. The lack of these devices in the textbooks could be seen as a 
serious lapse because they help the process of learning by providing linguistic and 
non-linguistic clues. The infrastructure of classrooms does not have a tape or any 
other audio device. As a result, the interaction which takes place neither sound 
like a real one nor an interesting dialogue. Some teachers acknowledged that some 
texts and topics were above students' present level. They felt that some texts not 
only had lexical and structural difficulty, but also they were not appealing and did 
not help them to generate any interest among their learners since they are 
teenagers. Moreover, Science students were more interested to learn more about 
Science rather than prose or poetry. Other teachers voiced concern that some texts 
were philosophical in nature. Hence, such type of texts were irrelevant to learners' 
age. Both the books are good for those who have good command over English. 
When learners come across difficult texts or vague structures, teachers usually 
explain each and everything to make their learners feel the situation. The contents 
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should contain topics and subjects which reflect and mirror something interesting 
that is happening in the society of learners. For example, it would be difficult for 
the students to make sense of a topic like 'Eco-tourism' without having adequate 
knowledge or background about the theme addressed in this lesson. Other 
historical and geographical details are not expected to attract all learners and set 
up their interest. 
As some of the contents contain literary pieces, it would be useful to look 
at students' literary background and their 'literary competence' which help 
learners to make sense of the included literary texts. 
With this end in view, learners are not expected to elicit much from 
complex texts. It is well perceived that learners usually prefer to study something 
that is easy for them and if they find any difficulty in the language used, they 
would be demotivated. 
IV. Classroom size 
School building is normal with traditional classrooms. In the Indian typical 
classroom, large classes are likely to be found. A large class may contain at least 
sixty to eighty students. Hence, the classroom gives very little elbowroom to 
teachers and has a narrow moving space, besides inadequate number of teachers 
as compared to students' number. This condition is likely to affect both the input 
and the output of learning. For example, dividing students into groups may not 
work and may not serve the purpose of such technique. In large classes, the 
'talking time' is very less as compared to small classes. Teachers should be 
creative whether they are dealing with large classes or small classes. Furthermore, 
most of the conservative families explicitly or implicitly encourage their school 
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children to learn other languages like Arabic, Hindi and Urdu. Thus, some 
students do not get full home support to speak and use English. 
To sum up, language is heard only inside classrooms and nothing forces 
students to speak English outside the classroom. Such learning environment is 
called the 'acquisition-poor environment' which, in my opinion, is likely to be 
there as these elements exist in our learning classroom. 
3.4 The overall environment 
Learners should be involved in processing language in every possible way. 
Teachers, teaching at Senior Secondary Schools, acknowledged that some of their 
learners do not have adequate linguistic competence as such to enable them speak 
English fluently. The failure to speak English can be interpreted in different ways: 
I. Listening is very important skill by which sounds are perceived and then 
one can speak. It must be dealt with seriously. One should be a good 
listener. This can be achieved by having enough exposure to the target 
language spoken by native speakers in their normal speech at normal speed. 
Insufficient time is given for this skill along with the lack of exercises and 
lack of aural aids in the textbooks. Therefore, students do not have that 
much of access to English and very little time is given for speaking. It 
should be remembered that during school hours, the emphasis is on all 
skills therefore, when no progress is felt by students, they are subject to be 
demotivated and discouraged with the effect that they give up or surrender. 
II. The environment inside and outside classroom does not help students to 
speak English. During school hours, they get less exposure to English due 
to large classes, use of mother tongue and overload of work in other 
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subjects. Hence, students neither listen much EngUsh nor produce it. As for 
outside classroom, we expect them to use their regional languages, as a 
result, nothing obliges them to speak English. 
III. Students are interested to learn English. They strive and persist to pick up 
the language but if we consider their linguistic proficiency level, we find 
that those who have come from Hindi or Urdu medium schools are 
deficient mainly in speaking as compared to those who have come from 
English medium schools. The former group feels comfortable when Hindi 
or Urdu is used by teachers in the classroom while the latter prefers English 
as it was the medium of instruction in their early schooling. Science 
students are far removed from other groups like Arts or Commerce 
students. The teaching situation we have here is complex and very 
challenging for teachers. However, many students expressed their 
satisfaction regarding their teachers' behaviour and attitude in the 
classroom. Teachers in turn, voiced concern of being overburdened. 
Students maintained that they do not find time to speak English and 
sometimes teachers use the regional languages instead of English. Teachers 
are invited to make their students aware of two facts. The first one is that 
there is always a big difference between learning a language and what to do 
with it after being learnt. The second fact is that practice is the key factor 
for successful use of English. Unless they practise English, language will 
not be learnt and if learning did not take place, none of their desires and 
aspirations will come true. 
3.5 The context of class XII and the textbooks 
As mentioned earlier, the materials which are currently being used are 
selected according to the CBSE pattern. The CBSE pattern is the most recognized 
and accepted system in India for learning and integrated development of students' 
abilities. Some texts are too long and not appealing. More consideration should be 
taken in regard to students' linguistic abilities, literary knowledge and their age. 
Other factors like examination system, load of work, large classes and some parts 
of the content besides the use of the mother tongue may badly affect English 
learning at +2 level. 
3.6 Textbooks and adaptation at +2 level 
Teachers' main task is to facilitate learning. They have to build up students' 
confidence and encourage them to speak. To achieve this goal, they are required to 
adapt when and where needed. Adaptation as suggested earlier, appears to be the 
best solution to improve learning conditions and at the same time create a 
conducive atmosphere. For example, some teachers pointed out that when group 
discussion was quite difficult to be implemented due to large classes as such, they 
asked questions and let the students give answers. According to those teachers, 
this technique is quite satisfactory as it forces students to speak by making as 
many as possible to speak English. Teachers acknowledged that it was the main 
way to create an English-speaking environment otherwise students would not find 
a place to speak or practice English. Asking questions is a very useful tool for 
classroom interaction since it always motivates the students to speak and it would 
build up their confidence and stimulate others to take part. Another teacher 
affirmed that he sometimes asked his students to collect clippings from 
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newspapers and magazines to make comments and then write down these 
comments in their notebooks, get them corrected and give reward to motivate 
learning. No doubt that experienced teachers are expected to find adaptation less 
difficult as compared to inexperienced teachers. They are familiar with such 
strategies more than fresh teachers. Adaptation techniques are varied and can be 
used in cases like lengthy texts, lexical and structural difficulties, and 
redundancies. It has been advocated that there is no particular teaching method 
which is workable in any given situation. Stern (1992) maintained: 
Each new approach has presented a plausible case for its 
particular emphasis, but ultimately no single method has been 
sufficient in itself to deal with the great variety of 
circumstances, types of learners, and levels of instruction that 
constitute second language pedagogy. 
Very few teachers have adapted according to their teaching situation. They 
have pointed out some of their strategies in order to improve learning conditions 
in their classrooms. As for the content, no one has indicated that he has adapted 
any part of it although there were many aspects and components that can be 
adapted. For example, some topics for writing or discussion could be modified or 
changed. The length of some texts could be reduced and extra exercises could be 
introduced to reinforce practice for some language skills. 
Lesson seven 'Machines and the emotions', included in English with a 
Purpose textbook for class XII, is philosophical in nature and above students' 
cognitive abilities. This topic is not expected to generate any interest as such 
among learners. 
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A careful look at lesson six 'Eco-tourism', introduced in the same book 
appears to be inappropriate and not appealing. This topic seems to be suitable for 
those who have done a diploma course in tourism rather than +2 school students. 
From ELT point of view, this topic tends to be an ESP material rather than ELT 
material. It contains philosophical questions which are beyond students' level. 
If we consider lesson four 'The Andaman Island', we find that it contains 
historical and geographical incidents and details. Therefore, it is believed that such 
topic is not interesting at all and is not suitable for class XII especially for Science 
students. 
3.7 Conclusion 
In this chapter, an attempt has been made to find out the actual context in 
which textbooks are being used to demonstrate and ascertain the suitability of such 
materials as compared to students' level from teachers' point of view and students' 
perception. 
Teachers had disclosed that they had difficulties to conduct and manage the 
classroom and to set up the interest of the students. They also added that they had 
to explain things sometimes in Urdu or Hindi to make students understand and feel 
the situation. It would be better in this case if teachers maintain English in order to 
help learners build up their confidence. The textbooks in use lack illustrative 
materials and devices which help in imparting natural English through authentic 
interaction. Teachers can make more or less adaptation depending on their 
classroom observation. Asking questions is an important technique in classroom 
teaching because it gives equal chance to all students to respond to their teachers' 
questions. 
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Some topics are highly specific but with the help of adaptation, they might 
become suitable or they might be omitted and replaced with other texts. 
Experienced teachers are expected to perform better than fresh teachers. In this 
regard, Brown (1987)^° assured that 
The second language teacher, with eyes wide open to the 
total picture, needs to form an integrated understanding of 
the many aspects of the process of second language 
learning. 
Teachers, therefore, need to have a complete image of the essential 
fundamentals of learning process to get the desired results. In the next chapter, we 
shall consider what adaptation implies, its various techniques and the effective use 
in practice with some examples. 
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Chapter Four 
Adaptation and ELT 
CHAPTER FOUR 
ADAPTATION AND ELT MATERIALS 
4.1 Introduction 
Chapter three helped us to underline the actual/local context in which 
materials are currently being used. We realized the constraints of using materials 
and of teaching practice. The main idea was that some lessons need to be adapted 
to suit the aforesaid context. The present chapter will focus on how teachers may 
achieve this aim and try to produce some examples of how adaptation strategies 
may work in practice. A group of experts and curriculum designers usually 
produce textbooks to be used at the national level. This simply means that a large 
number of students and teachers as well would be using them in classroom. 
Therefore, it has been advocated that the teacher is the only one who can decide 
what best methods of teaching to be followed depending upon the level of 
learners, learning progress and the changing conditions in the classroom. The 
point we are making here is that adaptation is an important tool which can be used 
according to the context. 
4.2 The concept of adaptation 
Teachers often resort to adapt materials when they encounter 'language 
barriers' while presenting study material to learn the intended language. As 
teachers enter the classroom, they face the challenge of how to best facilitate 
learning for all learners in heterogeneous classes. Hence, adaptation is prescribed 
as a sort of needs analysis. So far, there has been no particular method to cope 
87 
with all teaching situations that teachers normally encounter with which calls for a 
plan to act accordingly. Tickoo (2003)' acknowledged the existence of gaps and 
differences between teachers and textbooks. He asserted: 
However, although there may be no reason to discard the 
course book as a help to organised teaching, no set of 
instructional materials should be allowed to restrict teacher 
initiative. The teacher should be free to both use them where, 
when and how they serve best and also to look for, adapt or 
create different kinds of additional usable materials. 
When materials developers produce any textbook, the bulk of this product 
is buih on an assumption of the level and the performance of the intended learners. 
Adaptation of materials by teachers is not only strongly advisable and desirable, 
but it is also a praiseworthy quality of those teachers. Madsen and Bowen (1978)^ 
maintain: 
The good teacher is constantly adapting. He adapts when he 
adds an example not found in the book or when he telescopes 
an assignment by having students prepare "only the even-
numbered items." He adapts even when he refers to an 
exercise covered earlier, or when he introduces a 
supplementary picture, song, realia, or report. While a 
conscientious author tries to anticipate questions that may be 
raised by his readers, the teacher can respond not merely to 
verbal questions..., but even to the raised eyebrows of his 
students. 
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We do not exaggerate if we say that each textbook fall prey to the human 
weaknesses. The word adaptation has been used to refer to the changes to 
published texts for the cause of better language learning and to ensure 
effectiveness in using textbooks among learners. Generally speaking, materials are 
not extremely imperfect or invalid, but because they come under other affective 
factors which have their impact on learning. In this regard, Tickoo (2003)^ 
maintain: 
If the materials are such that learners either fail to enjoy them 
or are unable to find their engagement with them both 
meaningful and satisfying, the need for adaptation becomes 
obvious. 
In Longman Dictionary of Language Teaching and Applied Linguistics 
(1992)'*, the concept of adaptation has been defined as "When a teacher makes 
changes to published texts or materials to make them more suitable or appropriate 
for a particular group of learners or a particular teaching need". Obviously, 
adaptation is regarded as the effective means to achieve 'congruence'. 
Notwithstanding, it should be used as a 'Short-term' solution when needed. It is 
also necessary to remember that the purpose behind applying such strategies is not 
to criticize materials and /or their writers. They are needed to increase motivation 
among learners and remove all barriers if it happens to be found which may deter 
learning. This purpose can be achieved only after acquiring the ability to use and 
apply adaptation techniques. 
Tomlinson (1998)^  has given a similar definition which is not different 
from that of the previous one. He characterised adaptation as that process in which 
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teachers are "Making changes to materials in order to improve them or to make 
them more suitable for a particular type of learner. Adaptation can include 
reducing, adding, omitting, modifying and supplementing. Most teachers adapt 
materials every time they use a textbook in order to maximize the value of the 
book for their particular learners". 
4.3 Context of adaptation 
In a situation where a friendly relationship between learners and teachers 
exists, the teacher is expected to know his learners better than any textbook writer 
who normally builds up his textbook on anticipations of learners' proficiency level 
and when teachers discover a gap between the material and the level of learner, 
adaptation becomes essential to bridge this gap. 
Adaptation is necessary to bring about harmony among a number of 
ingredients. Hence, its very purpose is to uproot any barrier to learn the language 
and to substitute the unsuitable content with suitable one. Madsen and Bowen 
(1978)^ suggested that "Effective adaptation is a matter of achieving congruence". 
n 
Campbell (1987) has discussed the simplification of materials and its 
impact on creating easier texts for reading with emphasis on Lexical aspect as 
lexis is the aspect which readers most regularly identified as difficult. She stated 
that teachers prefer to adapt the prescribed texts instead of translating or summing 
them up. The author further elaborated: 
.... teachers may resort to adaptations, rather than translations 
or summaries, when faced with the problem of having to teach 
prescribed texts in preparation for central examinations. 
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Clarke (1989) has also suggested that full learner involvement in syllabus 
design seems unlikely to happen. Instead, he suggested five basic principles which 
could be seen as another way of learner participation in materials adaptation. 
The author concluded that adaptation with the help of the suggested 
principles can make the available materials more relevant to the learners' interest 
and also more motivating. 
4.4 Implications for adaptation 
Bassano (1986)' has discussed the reaction of students to the activities 
planned by teachers. She also gave some suggestions on how to deal with or avoid 
the negative resistance on the part of the students. The author argued that much of 
the negative attitude of students in the second language learning is due to the 
unfamiliar teaching practices. Therefore, teachers should apply different 
techniques in order to help their students overcome this problem. She asserted that 
experienced and well-trained teachers are confident enough to choose the suitable 
techniques for their classroom context which can help learners discover what to be 
learned. 
According to Bassano, adaptation needs a well-settled decision so that it 
can be effective simply because "The most effective lessons, and the most 
motivating, are those that reach out to the perceptual world of the student, that 
relate directly to their lives and work, their families and aspirations". It is worth to 
note that evaluation and adaptation are closely related or associated. Textbook 
analysis is necessary to arrive at better understanding of the rationale of the book 
as well as the needs of learners. Without clear vision and deep insights into what is 
91 
to be changed, adaptation cannot take place. The essence of adaptation is in reality 
to increase and/or ensure 'greater access' to the content of textbooks. 
No doubt that problems of textbooks that do exist are many, but they may 
be classified under two main headings: 
I . 'The content - based problems' 
Adaptation appears to be a healthy practice to make the prescribed 
materials more suitable and fit the needs of learners. One should bear in mind that 
sometimes there is a need to alter some parts when learners are not able to absorb 
the content. This means that materials are difficult for learners. In other cases, 
extra activities can be added to reinforce a linguistic item or to make materials 
more challenging to the learners. Sometimes more practice of a particular 
difficulty is required to some students. For instance, Arab learners of English need 
to focus more on the minimal pair /b/p/ in case of pronunciation as the phoneme 
/p/ does not exist in the sound system of Arabic language. Inauthentic materials 
may be replaced with authentic ones to sound like natural English. The followings 
are some of the 'flaws' related to the content which can be: 
i. "Personalized"' to establish a rapport between the content and learners' needs 
and requirements, 
ii. "Individualized"' to affect and improve learners' own 'style' of learning 
individually as well as collectively, 
iii. "Localized" to meet the regional as well as local needs, 
iv. "Modernized"' to establish a rapport between learners and the new trends on 
language usage. 
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All these steps are being made to make learners feel satisfied so that they 
can learn with ease. 
II. 'Format-based problems' 
Needless to say that the way by which content is graded, and presented has 
a significant role to play. Teachers should set up a clear and precise plan for 
adapting materials. They should decide and identify their learners' needs and 
abilities vis-a-vis with those assumed in the textbook. The best way to do so is to 
get information directly from the classroom itself and survey if learners can get 
through texts with ease or not. The point we are making here is that they should 
realize the mismatch between the context of the textbook and the actual context of 
the classroom and try to adapt accordingly. 
Once the problem is identified, they can prescribe the suitable technique. 
For instance, some teachers may feel like introducing some lessons before others. 
However, assessment of the effects that adaptation has made is necessary to make 
sure that the aim has been achieved or not. McDonough and Shaw (1993)'° 
maintain: 
.... deconexualized grammar study is not intrinsically 'wrong' 
in a communicatively-oriented class, just as role-play is not 
automatically 'right*. Nor does not a need to adapt necessarily 
imply that a course book is defective. 
Teachers are required to tackle any shortcoming as early as possible by 
using one or more of adaptation techniques and strategies. 
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4.5 Procedures of adaptation 
Pedagogists identified a number of strategies and techniques that teachers 
usually apply when they use textbooks to achieve "Congruence" and of these 
techniques we state: 
1. Adding 
A straightforward technique which is not intended to replace the original 
work. It rather aims at supplementing the content with extra materials. This 
strategy sometimes is called 'easification' in which teachers may add extra 
activities before introducing the original passages to bring the learners to the level 
of materials. No change in terms of methodology is required when teachers 
'expand' or 'extend' materials. In case of extending, extra examples may be added 
if the original one is not enough as in the case of pronunciation. 
As McDonough and Shaw suggested that expanding is a 'far-reaching 
perspective' that goes further or beyond extending. Expanding may cross 
pronunciation of sounds to a whole sentence to achieve intelligibility by adding 
'more of the same'. 
2. Deleting or Omitting 
As the term suggests, some components can be removed or omitted. 
Teachers can, for various reasons, decide to omit parts of an exercise or remove 
full unit in order to reduce the length of a course book, or if the exercises were 
described as beyond students' ability. 'Substracting' is also a common practice by 
teachers every time they use textbooks. In this technique, interest and motivation 
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are maintained particularly when short paragraphs are introduced instead of long 
ones. 
3. Modifying 
Modification is another strategy of textbooks alteration. It is a deliberate 
and a careful change attempting to improve the quality of materials by two 
different trends. The first is to 're-write' when is needed to modify a text which 
embody too much information or unaccepted content of materials such as 
culturally biased texts. The other one is 're-structuring' or 're-sequencing' which 
can be used on the basis of the actual situation of the classroom if the sequence is 
not suitable for majority of learners. 
McDonough and Shaw (1993)" stated that this strategy "refers to the 
possibility of putting the parts of a course book in a different order". This 
technique is valid for some situations where 'short-term' course time is available 
with lengthy teaching materials. 
4. Simplifying 
Simplification is used mainly to adapt texts so that simplified ones come 
out. The idea here is to bring down the level of a text to the level of learners. It 
aims at helping learners to go through texts with ease by reducing their lengths or 
replacement of difficult words with simple ones. In terms of complex sentences, 
teachers may break them down into simple sentences considered appropriate to the 
learners' level. McDonough and Shaw go further by saying that vocabulary might 
be neglected especially when learners are familiar with them or have already come 
across. 
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To sum up, the above discussed techniques are the most common practices 
among teachers though most are interrelated or overlapping. Teachers should 
maintain the style of the original texts in order to minimize negative effects of 
adaptation. 
Figure 4.1: The Principles of Adaptation Techniques. 
Match or congruence 
•External' criteria •Inlernar criteria 
localize personalize individualize 
by means ot 
Techniques 
adding deleting modifying simplifying re-ordering 
applied to 
Content areas 
language texts skills classroom 
practice management 
Source: J. McDonough., and C. Shaw., Materials and Methods in ELT: A 
Teacher's Guide. (1993) p. 96. 
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4.6 Effective use in practice 
As discussed in chapter two, the prescribed textbooks were designed to be 
used as materials for general ELT purposes. While the book English with a 
Purpose focuses on the development of comprehension and writing besides 
speaking skill, the other book Impressions focuses on the development of reading 
skill in particular. We have also pointed out that adaptability factor of the textbook 
depends on teachers and their perceptions of both the classroom context and the 
level of learners and their needs. In the previous chapter, we observed several 
lessons which need, from our point of view, to be adapted in some way to 
facilitate learning and also to help students absorb the content of these texts. 
Let us take the following text taken from the textbook English with a 
Purpose prescribed for standard XII students at AMU Schools. 
It seems that the teacher would use the text in order to focus on 
comprehension. 
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Eco-tourism 
Problems and Prospects 
As the new millennium unfolds, we are becoming increasingly aware 
of the finite, interconnected and precious nature of our planet home 
Likewise, tounsm is becoming an mcreasingly popular expression 
of this awareneis With advances in transporlation and mformaiion 
technology, even more remote areas of the earth are coming within 
reach of the traveller. In fact, tourism is now the w^orld's largest 
industry, with nature tourism bemg the fastest growing segment 
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Eco-tourisni as a Cqucept ••• 
Tourism is currently'the world's largest industry and eco-tourism 
represents the fastest growing sector of this market. Tourism is 
already the largest source of foreign exchange in coimtries like Costa 
Rica and Belize; in Guatemala, it is second. ThroughourTfie 
developing tropics,.protected area managers and locc\l communities 
are struggling to balance the need for economic growth with the 
preservation of natural resources. Eco-tourism may offer one way of 
sUiking this critical balance. Well planned eco-tourism can benefit 
both protected areas and residents of surrounding communities by-^  
linking long-term biodiversity consen'ation with local, social, and 
economic development "' ^^-^'^ 
Eco-tourism in simple words means management of tourism 
and consen^ation of nature in a way so as to maintain a fine balance 
between the requirements of tourism and ecology on the one hand 
and the needs of local communities for jobs, new skills, income 
generating employment and better status for women on the other. 
The global importance of eco-tourism, its benefits as well as its impact, 
^ w,as recognised with the launching of the year 2002 as the 
jintemational Year of Eco-tourism (fYE) by the Umted Nations General 
Assembly. The lYE offered an opportunity to re\1ew eco-tourism 
experiences worldwide, in order to consolidate tools and institutional 
frameworks that would ensure its sustainable development in the 
future. This means maximising the economic, environmental and 
social benefits from eco-tourism, while avoiding its shortcomings and 
negative impact. 
As a concept, eco-tourism has gained momentum recently in 
India, but as a way of life Indians have practised eco-tourism since 
time immemorial by their traditional approach to nature and rich 
cultural heritage. Eco-tourism has been defined in various ways. 
The International Eco-tourism Society in 1991 produced one of 
the earliest definitions: "Eco-tourism is responsible travel to natural 
areas that conserves the emironment and sustains the well-being of 
local people." ,The World Tourism Organisation has defined it as 
"tourism that im'olves travelling to relatively undisturbed natural 
areas with the specified object of studying, admiring and enjoying 
nature and its wild plants and animals, as well as existing cultural 
aspects (both of the past and present), found in these areas." 
According to the World Conservation Union, cco-tourtsm is 
•'environmentally responsible travel to natural areas. In order to enjoy 
and appreciate nature and accompanying cultural featujes (both 
past and present) that promotes conservation. Has aloVvisitor impact 
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and provides for beneficially active socio-economic involvement of 
the local people". In sum, the definitions focus on three significant 
aspects: nature, tourism and local communities. As a development 
tool, eco-tourism can advance the three basic goals of the Convention 
on Biological Diversity: 
• conserve biological (and cultural) diversity by strengthening 
protected area management systems (public or private) and 
mcreasmg the value of sound eco-systems; 
• promote the sustainable use of biodiversity by generating income, 
jobs and business opportunities in eco-tourism and related 
business networks; and 
• share the benefit of eco-tourism developments equitably with local 
communities and indigenous people by obtaining their informed 
consent and full participation in the planning and management 
of eco-tourism businesses. 
In the years since the concept was first defined, a general 
consensus was formed on the essential key elements of eco-tourism: 
a well preserv^ed cco-system to attract tourLsts. conscientious, low-
impact visitor behaviour during various cultural and adventure 
activities, lowest possible consumphon of non-renewable resources, 
active involvement of the locals who are able to provide authentic 
information about nature, culture and the ethnic, traditions to 
the visitors and finally, empowering the local populace'to manage 
eco-tourism so that they ensure conservation through alternative 
livelihood opportunities and educational components for both tfie 
traveller and local communities. 
Being an envj^rpnment-friendly activity, eco-tourism aims at 
promoting environmental values and ethics and preserving nature 
in its uninterrupted form. It thus benefits wildlife and nature by 
coTitributing towards ecological integrity. Participation of the local 
communities ensures econorriic benefits for them, which in the longer 
run can ensure a belter status and an easier life. 
The mountain eco-systems are a unique creation having an 
altogether distinct characteristic. Mountains arc i'ragile eco-systems 
and are globally important as water Lowers of the earth, repositories 
of rich biological diversity, minerals and forests, target areas for 
recreation, and as a hub of cultural iniegruy and ! icritpgr Occupving 
one-fifth of the world's land surface area, mountains provide a direct 
life-support base for one-tenth of humankind as well as goods and 
services to more than half the world's population. They are inhabited 
by the richest human culture. Mountains are crucial to all life on 
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earth. They are also an essential source of fresh water. More than 
three billion people rely on mountains for water to grow food, to 
produce electricity, to sustauilndustries_aiid. most importantly, to 
dr ink. But owing to the ^ ^ ^ g i c a j d e g r a d a t i ^ , the regional 
hydrological cycle is being seriously affected and the mountains' role 
as water towers wHl cease> Thg^reenhouse effecDin the mountains 
wllJUiayeLSjeiiau^^^rcu^i^InSie Mo,untain.Agenda discussed In 
thQ:tinited_Natlons Conference on Environment and Development at 
(^ Rio de^nlejs^?irJiine~1^92Tba^ trend in mountain 
regions woiild "not only cause an increase in the altitude of the 
snowline, itwQuUJalso inc re^e water run-off by melting ice and 
snow. The<^aci^s]^emselves are reservoirs and if they melt, the 
run-off regime would change dramatically and ser ious water 
shortage may occur." 
A study by the IntematiQnal Centre for Integrated Mountain 
DeveljgpmenJ;^^Kattimaiid^^ mber of negative 
indica tors sugges t ing" tha t ,p ie m o u n t a i n s are in a s ta te of 
unsustainability. Mountains are far more fragile than lowland 
environments. Throughout the. world, unsustainable forestry and 
agricultural practices are degrading many mountain eco-systems, 
often as a result of poverty, urbanisation and growing population. 
Scientists also believe that mountains are barometers orgjobal 
^arming^Mountain glaciers, the source of water for mosr-crftfie 
woHcfs river systems, are melting at an unprecedented rate. 
India has seven principal mounta in ranges and the most 
ii#portant amongst them are the Himalayas. Our country has been 
bequeathed with the majestic Himalayan range that feeds and 
preserves life throughout^ttiie north. Tranquility and peace are 
synonymous with these mountains. 
The Himalayas run across the top of the Indian sub-continent 
stretching over some 2500 kilometres. These mounta ins were 
formed between 50 to 60 million years ago. The most recently 
formed are the lower foothillaknown as the Shivaliks. Beyond the 
Shivaliks are the lower Himalayas which have the most popular 
hill resorts of India like Shimla, Dalhousie, Mussoorie, N^ainital 
and^Parjeeling at heights of four to eight thousand feet above sea 
level. Beyond the lower Himalayas are the Great Himalayas or 
the Himadris. 
In the Himadris are the Everest cind the Annapurna peaks which 
lie in the boiindgiries of Nepal and within India are Kanchenjunga, 
Nanga ParbajLand Nanda Devi. The Aravallis, one of the oldest ranges 
in the world, runs between Delhi and Gujarat to the south-west. Its 
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once snow-covered peaks arejip rnor_e there bu t this mountain-range 
still has one hill resort,(Tv'Iount A^Wand one peakfGuru Shikhar, 
over 6000 feet-high. ' '^ ,^— '—" ~^-*- —•-- .— 
TheVindhyasjdivide the widefGangeti£^pjains. of northern India 
from the' southern parts of the country. They are stretched over a 
length of-1000 kilometres with an average altitude of 974 feet. The 
Satpuras,, which are south of the Vindhyas, run parallel to them. 
Tfie name Satpuras is formed of two words: Sat meaning seven 
and Puras meaning folds, referring to the seven lines of hills which 
make up the Satpuras . It has one hill resort. Pachmarhi, which is 
located near the highest point in the rangev.phupgarh, ait a height 
of 4429 feet. The Sahyadris (the western Ghats) run for 1600 
kilometres down the western edge to the southernmost point of India. 
The Sahyadris catch the monsoon rains on the western side. The hill 
resor t in this a rea is Ootacamund or Ooty, known now as 
Udhagamandalam, which stands at the foot^f-the. 8615 feet high 
Doda Betta Peak. This peak is located juo-th^A^iigiris (literally Blue 
Mountains). Beyond Nilgiris are the Anamalai or Elephant hills, the 
summits of which are said to resemble elephant heads . The famous 
hill resort of Kodaikkanal is located in the l^ lani liills^yrhe Eastern 
Ghats which run on the opposite side of the SaByadfis have summits 
over 3200 feet but are devoid of hill-resorts. To their south-cast are 
the Shevroy hills and the hill station of Yercaud. Purvanchal. or 
eastern mountains, are the last great mountain ranges of India 
running along the Indo-Myanmar border in Nortln-East India. 
Unfortunately the mountains in India are experiencing an 
inexorable decline in the resource base for local subsistence and 
a terrible deterioration in the already fragile environment. The 
results are landslides and frequent floods in the densely populated 
plains to the south of the Himalayan iiegion.4n the Ganga and 
Brahmaputra basins. In the Kumaon Himalayas, in the last lew 
decades, there has been unprecedented growth i n h u m a n population 
and a corresponding rise in developmental activities, including 
housing, industry, agriculture, mining and communicat ions . 
Consequently, there has been a rapid shrinkage in the size of the 
remaining natural habitats and forests. 
The tourism industry has succeeded in adding an impetus to 
the immense deforestation activities. TogeOier with the construction 
of roads and buildings the movement of heavy vehicles is mounLjng 
degenerating pressure on the already weakened mountains. Trekking 
IS (he latest craze with the youth. Trekking for them m'feans just 
climbing up and down over treacherous terrain, and not followinct 
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the basic rules of cmcs and hygiene that go with this sport Trekking 
enihusiasts thus leave In their wake mounds of garbage — 
an ecological destruction. As a result, even remote places like 
Yamunotn, Gangotrii_Ked_arnath and Gaumukh have been 
subjected to destruction. 
Eco-tourism in the Mountains 
Since the essence of eco-tourism lies in admiration of nature and 
outdoor recreation, it encompasses a wide range of activities such as 
trekking, hiking, mountaineering, bird-watching, boating, rafting, 
biological explorations and visiting wildlife sanctuaries In thai 
it is akin to adventure tourism with the difference that whereas 
adventure tourism looks for thrill, eco-tourism ensures satisfaction. 
Its inspirational and emotional aspects are valued because it does 
not aim at consumptive erosion of natural resources. 
India is one of the seven^biodiverse countries of the world and 
has a rich cultural heritage. It has a vast poteniial lor eco-tounsm 
that needs to be tapped for economic benefits as well as for healthy 
conservation and preservation of nature. In the International Year of 
Eco-tourism some important decisions were t£ikcn by the government 
and private sectors to promote eco-tourism. 
It is becoming evident that increased tourism to sensitive natural 
areas in the absence of appropriate planning and management can 
become a threat to the integrity of both eco-systems and local 
cultures. An increasing number of visitors to ecologically sensitive 
areas can lead to significant emironnicntal degradation, Likewise, 
local communities and indigenous cultures can be harmed in 
numerous ways by an influx of foreign visitors and wealth. 
Any programme for tourism development should have the 
underlying objective of promoting the positive Impacts and mitigating 
the negative impacts on the social, economic and physical 
environments of the designated areas. However, this same growth 
creates significant opportunities for both conservation and local 
community benefit. Eco-tourism can provide the much-needed 
revenues for the protection of national parks and other natural areas, 
revenues that might-not be available from other sources. In South 
and South-East Asia, most of the archaeological and historical 
presentation taking place can be economically justified because they 
provide attractions for tourists. In some cases, such as in Sri Lanka, 
the admission fee paid by tourists is used directly for archaeological 
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Addi t iona l ly , eco- tour i sm c a n provide a viable economic 
development alternative for local communities, which may lack other 
i r ic 'ome-generat lng opt ions . Moreover, e co - tou r i sm can m a k e 
t r ave l l e r s e n t h u s i a s t i c and effective a g e n t s of c o n s e r v a t i o n . 
Conservation and revitalisation of traditional arts , handicrafts, dance, 
music , d r ama , cus toms and ceremonies a n d cer ta in aspec t s of 
traditional lifestyles directly feed into tourism. 
In the mounta in context ecological stability, viable economy, 
energetic efficiency, resilience, farmers^'^'secunl^and social jus t ice 
should be t he main indicators ol^sustainabilit^f? f^eeplng this in 
mind the p lanning of any eco- toun§rrnpol i^ Iri its macro, meso 
a n d mic ro d imens ions should give u t m o s t i m p o r t a n c e to the 
empowerment of the local communities. Tlie Inherent qualit ies of 
hillmen. which they have developed in the mounta in environment — 
courage, h a r d work, honesty and the ability to take fast decision — 
should grow, a s these are the capitals of mankind . Only four per 
cent people live in ten per cent area of hUly terrain all over the world, 
bu t they decide the destinies of the forty per cent living In the foothills. 
This shou ld never be forgotten. This m e a n s tha t t h e plarinTng and 
development of tourism infrastructure, its subsequent operation and 
its marke t ing should focus on environmental, social, cul tura l and 
economic sustainability criteria. 
SANTOSH YADAV 
Santosh Yadav (1967- ) , a mountaineer and sportswoman 
is the only woman who has siiccessjully climbed Mount 
Everest twice. She was awarded the 'Padmashri' for her 
great achievement. 
GLOSSARY 
conscientious: guided by one's sense of duty 
inexorable: impossible to stop or prevent 
terrain: a stretch of land especially with regard to physical features 
activism: a doctrine or practice that emphasises direct action 
ecological: relating to living things and their relation with the 
physical environment 
resilience: ability to spring back to former shape or position 
sustainability: ability to maintain by providing support 
consumptive erosion: constant destruction of land or soil by wind 
and water 
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The teacher trying to teach this lesson may report the following difficulties. 
> The text is too long and naturally it cannot be used for one session. 
> It has too many unfamiliar words and very specific concepts. 
> It has no support and illustrative materials like photographs, maps which 
could help in making the lesson more attractive and appealing. 
> It contains different places in different parts of the world which necessitate 
the use of maps. 
After perceiving these difficulties, teachers may follow the following 
adaptation strategies: 
1. The text could be divided into two or three manageable parts. 
2. Teachers may ask their learners to underline the most important words and 
discuss them. 
> Keywords 
tourism, tropics, economic growth, preservation of natural resources, 
biodiversity, ecology, non-renewable resources, environment friendly 
activity, ecological integrity, eco-system, ecological degradation, green 
house effect, glaciers, global warming, conservations of nature, economic 
stability, economic sustainability. 
3. Teachers could introduce and define some global organizations for extra 
explanation and to increase students' awareness. 
> International Year of Eco Tourism (lYE) 
Eco-tourism activities have been rapidly expanding worldwide over the 
past two decades and further growth is expected. Recognizing its global 
importance, the UN designated the year 2002 as lYE 
106 
> International Eco-Tourism Society in 1991 
International ecotourism society uniting communities, conversation and 
sustainable travel. They promote travel to natural areas that conserves the 
environment and improves the well being of local people. 
> World Tourism Organization 
Its headquarters in Madrid, Spain, is a UN agency dealing with the question 
of tourism. It is the most significant global body concerned with the 
collection of statistical information on international tourism. 
> United Nations Conference on Environment and Development 
Global programme that committed 118 countries to environment 
restoration, preservation and social development. The aims are to meet the 
challenge of global warming pollution, biodiversity and interrelated social 
problem, poverty, health and population. 
4. It would be useful to define the concepts and terms which have been 
introduced in the text. In this extra explanation, it is expected to facilitate 
their comprehension and help them to answer the attached questions. 
> Ecology 
Study of the relationship of plants and animals to their physical and 
biological environment. The physical environment includes heat or solar 
radiation, moisture, wind, oxygen, carbon, dioxide, nutrients in soil, water 
and atmosphere. 
107 
TIMES INTERNATIONAL SUNDAY TIMES OF INDIA, NEW DELHI OCTOBER 7,2007 
World moves into 'ecological red* 
Overdraft Point Reached Three Days Earlier This Year Than In 2006 
London: The norid moved into 
'ecological overdraft' on Sat-
urday, ths point at which hu-
man consumption exceeds the 
ability of the Earth to sustain 
it in any year and goes Into the 
red, the New Economics S^un-
dation fhinlt-tank said. 
Ecological Debt Day this 
year is three days earlier than 
in 2006 which Itself was three 
days earlier than in 2005. NEF 
said the date had moved steadi-
ly backwards every year since 
humanity began Uving beyond 
its environmental means in the 
ISflOs. "As the world creeps clos-
er to irreversible global warm-
ing and goes deeper into eco-
logical debt, why on Earth, say, 
would the DK export 20 tonnes 
rf mineral water to Australia 
and then re-import 21 tonnes," 
said ^fEF director Andrew 
Slmms. "And why would that 
wastdUl trade be more the rule 
than the exception," he added. 
Not only was there a mas-
sive gulf between rich and 
poor but there were deep vari-
ations in environmental 
profligacy between the rich 
countries, NEF said. If every-
one in the world had the same 
consumption rates as in the 
United States it would take 5.3 
planet Earths to support them, 
NEF said, noting that the fig-
ure was 3.1 for France and 
Britain, 3.0 for Spain, 2.5 for 
Germany and 2.4 for Japan. 
But if everycme emulated 
China, which is building a 
coal^red power station every 
five days to feed its booming 
economs it would take only a s 
of a planet 
The NEF report comes as 
diplomatic momentum builds 
for UN environment ministers 
meeting in December on the 
Indonesian island of Bali to 
agree to start talks on a re-
placement for the Kyoto Pro-
tocol on curbing climate 
change that expires in 2012. 
Governments have started 
to sit up and take heed as 
global public opinion begins 
calling for ui^ent action to 
tattle what has been described 
as the biggest threat facing hu-
namity But there is stlU no 
meeting of minds between 
the world's biggest carbon pol-
luter, the United States, and 
booming emitters like China 
and Indite both sides insisting 
that the other make the 
first move. REUTERS 
> Biological Diversity 
A term for diversity within the biological world. In its wider sense 
biodiversity is virtually synonymous with life on earth. 
> Green House Effect 
Term for the role atmosphere plays in helping warm the earth's surface. 
The atmosphere is largely transparent to incoming short wave (or 
ultraviolet) solar radiation, which is absorbed by earth's surface. 
> Glaciers 
Largely moving mass of ice formed in high mountains or in high latitude 
where the rate of snowfall is greater than melting role of snow. 
> Tropics 
The parallel of latitude 23*^ 26' north or south of the equator, where the sun 
appears to turn after reaching its greatest declination, marking the northern 
and southern limits of the ecliptic. 
108 
> Global Warming 
Term denoting the accelerated warming of the earth's surface due to 
anthropogenic (human activity related) releases of green house gases due to 
industrial activity and deforestation. 
> Ecological Degradation 
Means environment or biological degradation. The most important process 
of degradation is accelerated erosion. This is a loss of soil by water and 
mass movements or more locally the action of vehicles and trampling feet 
of humans and animals. 
> Ecosystem 
A biological community of interacting organisms and their physical 
environment. The removal of excessive number of animals or plants from a 
system can cause major ecological changes. The most important example of 
this at present is the over fishing of the world's oceans. 
> Trekking 
Strenuous form of trekking on horse back suitable for experienced riders 
are now available in many parts of the world. Most of trekking is done at a 
steady walk or jog trot. 
109 
> Rafting 
The sport or activity of traveling down a river on a raft (a flat structure 
made of pieces of wood tied together and used as a boat or floating 
platform). 
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> Mountaineering 
The term refers to the sport or activity of climbing mountains. 
Ill 
5. As the students may not be aware of the sites and places mentioned in the 
text, some maps have been included to demonstrate these places. More 
photographs have been included to attract the students and make the 
illustrations more interesting. 
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Adaptation is often required in order to increase motivation for learning, by 
making the language more real, the situations more relevant, and the illustrations 
more interesting. The text we have just examined contains many specific and less 
common words that entails more explanations and the use of illustrative devices. 
For the implementation of the suggested adaptation, teachers should not use more 
difficult words than we have discussed and they should exploit the effect of 
photographs and maps as pictures sometimes 'say' more than words do. This step 
would save time and thus such adaptation would help the students to comprehend 
the text and then answer the appended tasks and activities very easily. 
The next text from the same book English with a Purpose. The text 
addressed women's rights and position in culture and society. 
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The Awakening of Women 
I*i3te: most spectacular and in many ways the most fundamental social 
y. ebange that the Gandhian movement elTected in India Is in respect of 
'"f- position of women. 
it would be wrong historically to consider that the great part 
j ^ Sbat the women of India played m the nqn^cqoperation movement 
^^•jsnd the position they have achieved for themselves in modern Indian 
fe^ was the result of a sudden transformation. 
"^ Undoubtedly women m ancient India enjoyed a much higher 
"•" :^iatus than their descendants in the eighteenth and nineteenth 
^ifiJtemurles. From the earliest days there had been many notable 
-^rornen in India—poets, scholars, capable administrators and 
leaders of religious movements Even tlie eighteenth century 
- -mwiuced women like Aliaiyabai Holkar whose administration of 
* ir^jore State was considered a model for all India. But there is no 
aj^^ubt that, speaking generally, the condition of Indian womanhood 
^l3iadsunk low. Kept vigorously secluded beliind the purdah in many 
r, 
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parts of India, denied facilities of education and compelled under a 
system of child marriage, at least among some of the liigher classes, 
to maternity when their sisters in other countries were in school, 
and kept under subjection during marriage and forced to live a life 
of miseiy during widowhood. Indian women in the beginning ot the 
nineteenth century were probably among the most backward of 
their sex cill over the world. 
The Brahmo Samaj led the movement for emancipation. The 
ancient rules of purdah were broken and Brahmo w^omeri moved 
freely in society, but this was but a false dawn as it was far in 
advance of popular opinion. As even the educated classes generally 
showed a disinclination towards the emancipation of their women 
folk, the movement for their uplift was slow in taking shape. By the 
beginning of the twentieth century the position had begun to show 
some change. The education of women had gradually become 
popular, and some of those who had tasted the fruits of modern 
educacion had taken seriously to the work of women's uplift. It 
was however only v i^th Gandhiji's non-cooperation movement that 
women were encouraged to come forward and participate in the 
life of the nation. 
From the first days of his movement Gandhiji realised that there 
was a source of immense untapped power in the womanhood of 
India which could most advantageously be turned to the work he 
had nearest to his heart—rehabilitation of the villages. His appeal 
was addressed directly to women. Originally he seems to have been 
uncertain of the response, or at least of the kind of work that women 
could do in the national movement, for tliough he was a passionate 
believer in the equality of women, he seems to have been doubtful 
whether the women of India who had for so long a time been shut 
up in seclusion could shoulder the active leadership of a movement 
which called for so much physical suffering. 
But when the movement was actually started, women were 
everywhere at the forefront. In picketing liquor shops, in enforcing 
the boycott of foreign cloth, and in undertaking civil disobedience 
they shamed men in such a way that Gandhiji continually spoke of 
them as the main support of his movement. There were many 
prominent women associated with the movement e\eryv-.-hcrc, v^ 
villages and in towns. Women all over India came fonvnrct, deniiii^ 
all sorial taboos, sacrificing physical comforts, and deiiymy 
the validity of all res t r ic t ions which had bee r cni'orced 
against them, to take up every kind of work ronncch-d w^ih the 
naiional movem.ent. 
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Equal participation of women in the struggle t hus became the 
motto of satyagraha and this spirit of active interest in pubhc life 
grew mtii the prolongation of the movement for over twenty-five years. 
It is the hardening effect of the continuing revolution and generation 
after generation of women growing up in an atmosphere not only of 
tension but calling for even' sacrifice that gave women their present 
place in Indian life. There was no suffragette movement in India, no 
femmism. for tiie share of women in the bat do ol freedom oavt ihem 
their position of equality without tlieir having to fight for it separately. 
11 was a iikUivi 01 surpribc to ihe outside world ihat independent 
India should have appointed women to the highest posts so freely. 
a s members of the Cabinet , as Governors of Provinces , a s 
Ambassadors and as leaders of delegations to international 
conferences, for in an oriental country such as India, women are 
presumed to be held in subjection and therefore all this seemed to 
be unnatural. 
It is not the distinction achieved by a few women of genius that is 
the true test of the changed position of women in India. What really 
is epochal and marks a revolutionary change is their free and equal 
participation in all spheres of national activity, and at every level, 
from work in villages to the government of the country. It was never 
a part of the Indian tradition that women were by nature infenor: on 
the contran' the ancient tradition emphasised their equality, though 
later social disabilities rendered it impossible for women to exercise 
that equaliiy or to participate in many fields of activity. What the 
Gandhian nv)\-emenl did was to release women from the social 
bondages that custom had imposed and conservatism had upheld. 
The legislative refonn establishing the equality of women has been 
one of the most significant political achievements in the period of 
partial sell-government. Their right to independent property, to 
freedom of marriage, to education and employment has been 
recognised by law. Many important pieces of legislation, especially 
the raising of die age of consent for marriage and the prevention of 
the dedication of women to temple sei'viccs, have helped to change 
their status. These were but the reflection of a general awakening 
among the women themselves. 
The contribution oi women to modern India ma} therefore be 
said to have led lo a reintegration of social relationships. It has forced 
the creation of a new code of laws, a new morality and a new principle 
of family organisation. 
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K.M. Panikkar (1895-1963) is one of the noted 
historians and political thinkers of India. He held 
several posts of high political and administrative 
significance. The preceding text, in which he attempts 
to highlight women's equal status in the community as 
well as their achievements in various fields. is an 
example of his gender-sensitised mind. 
GLOSSARY 
spectacular: very impressive; dramatic 
subjection: the act of bringing a person, nation or country under 
control 
emancipation: freedom from degrading social, political or legal 
restrictions 
seclusion: keeping somebody apart from the company of others 
taboo: something which religion or custom regards as forbidden 
and not to be touched or spoken of 
suffragette movement: a movement starled in the early part of 
the twentieth century in Great Britain in which women sought 
the right to vote through organised protest 
epochal: marking a distinctive period in history 
conservatism: a tendency to resist change or innovation 
•"^ "- Comprehension 
I. Answer the following questions in one or two sentences each. 
1. What was the contribution of the Brahrno Samaj towards 
the emancipation of Indian women? 
2. What changes took place in the position of women with the 
coming of the twentieth century? 
3. Why did Gandhiji address his appeal directly to women? 
4. Why was the appointment of women to the highest posts In 
independent India a matter of surprise to the outside world? 
5. What changes did the Gandhian movement bring about in 
the status of Indian women? 
6. Why was Gandhiji initially doubtful about Indian women's, 
ability to shoulder the responsibility of leadership? 
7. What according-to the author was a wrong concept about 
Indian women? 
II. Answer the following questions in about 100-150 words each. 
1. What status did women erijoy in ancient India? Why were 
Indian women among tlie most backward in the eighteenth 
and nineteenth centuries? 
The text has the following features: 
> The text is not too long but it cannot be completed in one session. 
> It has many unfamiliar concepts. 
> It contains many historical events. 
> It narrates the evolution of the feminism movement in India since the colonial 
era till modem time. 
The following steps can be taken for adapting this text: 
1. Teachers could demonstrate some points to ponder to be carefully 
considered. 
> Position of women in India before Independence. 
> Contribution of non-cooperation movement in Indian's women upliftement and 
the Participation of Indian women in the movement. 
2. Teachers could give the definition of the main concepts and keywords 
mentioned in the text with the help of pictures 
> Feminism 
General term covering a range of ideologies and theories which pay special 
attention to women's rights and position in culture and society. 
> Non Cooperation Movement 
Was the first ever serves of nationwide people's movements of non violent 
resistance, led by Gandhi and Indian National Congress. The movement 
124 
opened the Gandhi era in the Indian Independence movement and took 
place from September 1920 to February 1922. 
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> Brahmo Samaj 
A social and religious movement conceived of as a reformation of the 
prevailing ritualistic Hinduism of the time founded during the 19* century Bengal 
renaissance. 
> Civil Disobedience Movement 
In 1930 following British rejection of demands for domination statutes for 
India. Gandhi announced that he would had a mass violation of the government 
salt monopoly. It was resumed in august 1942, Gandhi, Nehru and thousands of 
their supporters were imprisoned and the Indian National Congress was outlined. 
j:i.T'' -^»'*™' > -n'- „—.«>--^-
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The Face on 
the Wall 
E.V' Lixas (1868-1938) was a renowned essayist 
and short stonj writer. His style is simple ytt. captivat-
ing. In the present story he deals with the theme of 
the supernatnToL There is an element of surprise in 
the story which makes thenciLrrativefascinatuig. 
I STILL tingle with mortification over an experience at Dabney's 
last evening, the only satisfactioii being that others tingle 
with me. We were talking of the supernatural — that unprof-
itable but endlessly alluring theme — and most of us had 
cited an instance, without, however, producing much effect. 
Among the strangers to me was a little man with an anxious 
white face, whom Rudson-Wayte had brought, and he v/atched 
each speaker with the closest attention, but said nothing. 
Then Dabney, wishing to include him in the talk, turned to 
him and asked if he had no experience to relate, no slory 
that contained an inexplicable element. 
He thought a moment. "Well," he said, "not a story in tine 
ordinary sense of the word: nothing, that is, from hearsay, 
like most of your examples. Truth, I always hold, is not only 
vastly stranger than fiction, but also vastly more interesting, 
i could tell you an occurrence which happened to me 
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personally and which oddly enough coinjjleted itself only this 
afternoon." 
We begged him to beyn. 
"A year or two ~Skgf>," ,he said, "I was in rooms in Great 
Ormond Sireei — an did-'liouse on the Hrjlbora side. The bed-
room walls had been distempered by a previous tenant, but 
the plaee was damp and «reat patches of discolouration, had 
broken out. Oue of V^.^se — as indeed oiten happens — was 
exactly like a human lace: but more fatihfuily and startlin.^ly 
than is customary? Lying In bed in the niornint^ putting oft" 
y.eltiug up, I used ;•:« v-;atch it and watch ii. and j^radually I 
ciune to Ihink of L r,- real — as my leJlow jod.^en in lact. The 
odd thing was that while the patches on ihe wails grew larger 
and changed their contours, this never did. It remained 
identically the sam?. 
, "While there. I had a very bad attack oi iniluenza, with 
compiicalions, and ail d&y long I had noihuig to do but read 
or meditate, and 'i "'•--S ihen that this face began to get a 
*^*^ . 1 ^,*jSS&iS'( 
5-* 
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The Face on the Wall 
firmer hold of me. It grew more and more real aiid remark-
able. I may say that it dominated my thoughts day and night. 
There was a curious turn to the nose, and the slant of the 
forehead was unique. It was,,in fact, full of individuality: the 
face of a man apart, a man in a thousand. 
"Well I got better, but the face still controlled me. I foimd 
myself searching the streets for one like it. Somewhere, I 
was convinced, the real man must exist, and him I must 
meet. Why. 1 had no notion; I only knew that he and I were in 
some way linked by fate. I frequented places where men con-
gregate in large numbers — political meetings, football 
matches, the railway stations when the suburban trains pour 
forth their legions on the City in the morning and receive 
them again in the evening. But all in vain. I had never before 
realised as I then did how many different faces of man there 
arc and how few. B"or all differ, and yet, classified, they be-
long to only as many groups as you count on your hands. 
"The search became a mania witli me. I neglected every-
thing else. 1 stood at busy comers watching the crowd imtil 
people Lhought me crazy, and the police began to know me 
and be suspicious. Women 1 never glanced at: men, men, and 
men, all the time." 
He passed his hand wearily over his brow. "And then," he 
continued, "at last I saw him. He was in a taxi driving east 
along Piccadilly. I turned and ran beside it for a little way 
and then saw an cniply one coming. 'Follow that taxi," 1 
gasped, and leaped in. The driver managed to keep il in sigh! 
and it took us to Charing Cross. I rushed on to the platfonn 
<ind found my man vrith two ladies and a little girl. They were 
going lo France by the 2.20. 1 hung about to try and get a 
word with him. but in vain. Other friends had joined the 
party, and they moved to the train in a solid body. 
"I hastily purchased a ticket to Folkestone, hoping that I 
should catch him on the boat before it sailed; but at Folke-
stone he got on hoard before me with his friends, and they 
disappeared into a lai-ge private saloon, several cabins thrown 
into one. E\1denth'- he was a man of wealth. 
"Again I was foiled; but I determined to cross too, feeling 
cert'din that when the voyage had begun he would leave the 
ladies and come out for a stroll on the deck. I had only jns( 
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enough fare to Boulo^e, but nothing could shake me now. I 
took up my position opposite the saloon door and waited. 
After half an hour the door opened and he. came out. but with 
the httle giii. My heart beat so that it seemed to shake the 
boat more than the propeller. There was no mistaking the 
face — every line was the same. He glanced at nie and moved 
towai'ds the companion-way for the upper deck. It v/a^ now 
or n^er , 1 felt. 
"Excuse me." I stammered, "but do vuu iviind giving me 
your card? I have a very important rr-a-nn iov wishing to 
<x)nmiunicate with you," 
"He seemed ifi be astonished, as Indeed \v'=^ ll he might; 
but he complied. With extreme deliberation he look otft his 
case and handed me his card and hurried on with the little 
girl. It was clear thai he thought me a lunatic and consid-
ered it wiser to humour me than nor. 
'"Clutching the card I hurried to a desened corner of the 
ship and read it. My eyes dimmed; my head sv.'ani; for on it 
were the words; Mr OiTnond Wall with an address at Pittsburg, 
U.S.A. 1 remember no more until I found myseil" at Boulogne. 
There 1 lay in a broken condition for some weeks, and only a 
month ago did I ictuni." 
He was silent. 
We looked/at him and at one another and '.vaived. All the 
other talk of the evening was nothing compared with Ihe 
stoiy of the little pale man. 
"1 went back." he resumed alter a inorneni or so, ""to Great 
Onnond Street and set to work to dis<'over ali I could about 
(liis .'American in whose life 1 had so mystcrioi;sly inten.'encd. 
I wrote to Httsburg; I \.vTote to American editors; I culiivated 
the society of Americans in London; bur all ihai 1 could find 
out was that he was a millionaire with Englisli parents who 
had resided ill Uiudon. But v4iere? To that question 1 re-
ceived no answer. 
"And so fhe lime went on until yesterday monilrig. I had 
gone; to bed more ihan usually tired and. sk-pt till late. When 
I woke ihe sun was ."atrcaming into the room. As I always do, 
1 looked at once at the wall on which the face is io be seen. I 
rubbi'd my eyes and sprang up in alarm, It was only faintly 
visible. Last ni.aht ir had been as clear as ever — almost I 
could hear it spi'ak. And now it was but a ghost of itselL 
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The Face on the Wail 
"I got up dazed and dejected and went out. Tlie early editions 
of the newspapers were already out, and on tiie contents bill I 
saw "American millionaire's Motor Accident. You must all of you 
have seen it. I bought it arid read at once what I knew 1 should 
read. Mr Ormond Wall, tlie Pittsburg millionaire, and pcUty. mo-
toring from Spezzia to Pisa, had come into collision with a wagon 
and were overturned; Mi" Wall's condition was critical. 
"I went back to my room still dazed, and sat on the bed 
looking with unseeing eyes at the face on the wall. And even 
as I looked, suddenly it completely disappeared. 
"Lai.cr 1 found that Mr Wall had succumbed to his injuries 
at what 1 take to be that veiy moment." 
Again he was silent. 
"Most remarkable," we said; "most extraordinary." txnd so 
forth, and we mt;ani it too. 
"Yes," said the stranger. "There are three extraordiiiaiy. 
three most remarkable Uiings about my story. One is that it 
should be possible for the discolouration ivi a lodging-house in 
London not only to fonn the features of a gentleman in America, 
but to have this intimate association with his existence. It will 
take Science some time to explain that. Another is that that 
gentleman's name should bear any relation to the spot on 
whic'h his features were being so curiously reproduced by some 
mysterious agency. Is it not so?" 
We agreed with him, and our original discussion on su-
pernatural manifestations set in again with increased ex-
citement, during which the narrator of Use amazing experi-
ence rose and said good-night. Just as he was at the door, 
one of the company — I rejoice to think it was Span?on — 
recalled us to the cause of our excited debate by asking iiim. 
before he left, what he considered the third extraordinary 
thing in connection with his deeply interesting story. "You 
said three things, you know," Spanton reminded him. . 
"Oh, the third thing," he said, as he opened the door, "I was 
forgetting that- The third extraordinary thing about the story 
is that I made it up about half an hour ago; Good-night, again." 
After coming to our senses we looked round for Rudson-
Wayte. who had brought this snake to bite our bosoms, but 
he too had disappeared. 
E.V. LUCAS 
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^^ Glossary 
mortification: embarrassment, hvmuliation 
inexplicable : that cannot be explained 
contours : outlines 
legions : large numbers 
foiled : frustrated in an attempt 
deliberation : careful consideration 
#Con.prehe„sio„ 
1. What were the narrator and his friends discussi. . 
Dabney's? 
2. What kind of an experience did the 'little man wiTr 
anxious white face' offer to nan-ate? 
3. What had the narrator seen on the wall of his room? 
what was so peculiar about it? 
4. What dominated the thoughts of the narrator when lit 
an attack of influenza? 
5. How did the search for the face become an obsession 
the narrator? 
6. Did the narrator find the man he was looking for? Desc -
their encounter. 
7. What did the narrator discover when he looked at the n;.-
visiting card? 
8. The patch on the wall became dull and then it siidcl-
disappeared. What did it signify? 
9. Out of the three remarkable things, the narrator mentic: 
two. What were these? 
* 
10. 'What was the third remarkable thing? What effect die. 
have on the people present? 
••'-"" Appreciation 
1. The supernatural is "an unprofitable but endlessly MIIU; . 
'[" theme'. Elucidate. 
2. Truth is not only vastly stranger than fiction but also m 
interesting.' Justify. 
3. TTiere is a patch on the wall and the name of the wear 
man is also Ormond Wall. Do you think the narrator of 
story has done it intentionally? Comment. 
There are different ways for teaching reading. Teachers usually apply 
different techniques while using texts for teaching reading. Sometimes, teachers 
explain the meaning of words and discuss them before reading whereas others may 
translate the text. Some teachers may ask their students to give suitable title to the 
passage or give examples related to the contents. 
Guessing is also a useful strategy where learners are asked to read the last 
part and try to predict what the story is all about. 
Making and explaining differences between what is natural and what is 
supernatural after skimming and scanning would be of great value. 
In reading, pronunciation is usually checked and corrected; therefore, the 
appropriate strategies depend on teachers and their learners as well as the teaching 
context. However, even this practice involves some adaptation strategies. 
Let us go back to the text which seems quite long and contains too many 
unfamiliar words. Therefore, it needs to be tackled in two sessions or more with 
the help of illustrative devices. 
Having identified the difficulties, the following steps could be taken. 
1. Teachers could introduced pre-reading questions as warm up or brain 
storming exercise. For example, 
Q. 1. What is the idea you gain by the title 'The Face on the Wall'. Is not it 
depicting something mysterious; (or is it revealing a tragedy). 
Answered by the students (will increase thinking power and 
speaking skill). 
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Comment of Teacher- So, it depicts a mysterious agency, laying its hand 
behind the curtain. The theme here is supernatural. 
Q.2 Have you ever heard what are supernatural .elements. Name some. You 
could take help from ideas depicted in comics and serials, you have ever 
seen or read. 
2. Teachers may also define the term 'Supernatural' and demonstrate 
appropriate pictures. 
Supernatural - (of a manifestation or event) attributed to some forces 
beyond scientific understanding or the laws of nature. 
Teacher - Fairy is a metaphysical spirit of supernatural being that perhaps you 
have read in comics. 
FAIfiY THB COTTffi/aL Y FAlHiES 
*««t"^?flW!w;^ 
135 
3. Now, teachers could make an introduction to the story and its writer in an 
interesting manner, incorporating real life experiences, which will help in 
developing the skills LSRW through various exercises. Difficult words are also 
underlined and explained while reading aloud in the class. 
Teaching- This is all about a story teller, like that of story telling by our 
grandparents at night. The writer here is E. V. Lucas, telling a story to his 
companions for time pass. 
The teacher starts teaching or reading aloud in the class and explaining. 
Some difficult words are underlined and explained. The students are asked to 
make sentences, of normal day-to-day speech, and write them, as a homework. A 
few were discussed in the class. For example: 
Page: 1 
Line: 1 - Mortification - an emban'assing situatio^i. 
Student-A: A monkey took the bananas from my hand. I trembled with 
mortification, when everyone laughed. 
Line: 2 - Alluring - without any particular aim or something moralistic in 
return. 
Student- B: Comedy serials on TV are alluring. 
Line: 2 - Inexplicable - that cannot be explained. 
Teacher: Name some human qualities that are abstract and cannot be 
explained. 
Student- A: Honesty. 
Student-B: Emotion. 
Teacher: You are right now make sentences on your own, from now onwards. 
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Explanation: What the writer is saying over here, it was a story telling, just for 
time pass. It is almost like comedy serials which do not make us to think but only 
smile, and remains in our memory till we are enjoying it and is audible to 
audience. It has no proper aim. 
Line: 13 - Hearsay - means rumour. 
Task-1: 
Fiction - Non factual literature; invented idea, thing, etc. 
Teacher - Name some fictions. 
Student: 
Taks-2: 
Q.2 Make a list of some fictions you have read (Developing writing skills). 
Novels 
Comments 
Drama 
Comments 
Short Stories 
Comments 
Any Other 
Comments 
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Task-3: 
The teacher may play the tape recorder and ask the students to read aloud a 
passage from any novel. For example Pride and Prejuidice or Macbeth, as it dealt 
with supernatural. Every student's pronunciation is recorded on the tape as he/she 
reads it. Afterwards, the accent, tone and pronunciation, etc, are matched with the 
ideal speaker (Any passage could be given here). 
Exercise- 1: 
Transcription - Words are: 
Mark tone - Words are: 
Select the alliterations, similes and metaphors: 
Check the accent (In connected speech): 
Page: 2 
More new words could be discussed. 
Line: 3 - Begged - asked earnestly. 
Line: 7 - Damp - slightly wet. 
Discolouration - when colours are dim or arrangement is not fine. 
Line: 9 - Startling - with shock or surprise 
Line: 10 - Customary - in accordance with custom. 
Line: 14 - Contours - outline. 
Explanation - The paragraph depicts a picture that the face on the wall, was like a 
comparison for this man, who glance at it everyday in the morning and before 
going to sleep. 
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Page: 2 
Second paragraph 
Influenza - It is a disease. The term influenza has its origin in 15* century, Italy, 
where the cause of the disease was described to unfavourable astrological 
influences. 
There are three types of influenza virus (1) Influenza virus A (2) Influenza virus 
B and (3) influenza virus C. 
Symptoms - (l)Body aches especially joint and throat (2) Coughing & sneezing 
(3) extreme coolness & fever (4) fatigue (5) headache (6) Irritated watery eyes, 
etc. 
tonCfunnef 
\ 
Upid Envek^! 
NiK'MkJw. ^ ,M<ni)UiW 
Capsjd 
(Si.ii;da3t') 
STRUCTUHB Of mnVBNZA VimON.THBHA t94th» NA 
PPOTSmS ARC SHOWN ON THE SURfACg or THS - , „ - • . . .^*w.«*.« 
PARTfCUe.THS VIKAL ffNAS THATUAKt UP 7HSSNOUS AE'RE VmUS,WH!Le ANTEGENIC SHIFT GENERATES 
SifOWNAS RED COILS IHSIDS f.THE PARTICLE AND BOUND TO VIRUSES W!TH ENTIREL Y NOVEL ANTIGENS 
RNP'9. 
ANTIOBNIC DRIFT CRSA TBS INFL USNZA 
Page: 2 
Meditate - Thinking deeper into a subject. 
Q. Do you know what meditation is? 
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Answer- It describes a state of concentrated attention in some object. It usually 
involves turning the attention inward to a single point of reference. 
The word meditation comes from the Latin Meditat, which originally indicated 
every type of physical or intellectual exercise, then later evolved into the more 
specific meaning 'contemplation'. For example, in pictures of Nanak and Budha 
meditating before getting enlightenment. 
Behavioural components: 
1) Relaxation. 
2) Concentration. 
3) Altered state of awareness. 
4) Suspension of logical thought processes. 
5) Maintenance of self observing attitude. 
140 
, ' , - 4 " , • ; * . - t*^ .* -^iV^" 
141 
Task-4: 
Teacher asks the students to take posture of meditation for sometime in 
P.T. class to enable them to understand and communicate the experience. He will 
try to listen to sounds of birds chirping, or trees or vehicles and speak up, then let 
the students speak about their own experience. It will develop listening and 
speaking and if he is asked to write, it will develop his writing skill (Developing 
listening and speaking). 
Task-5: 
Write a report on the above experience. 
Page: 3 
Explanation - It was worth noticing that the patches on wall, appeared as if the 
face was changing direction to, with the change in expression. 
Line: 4 - (full of individuality). It has a unique individual personality. 
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Line: 8 - Convinced - firmly persuade. 
Line: 9 - Notion - concept, idea, opinion, vague understanding. 
Line: 10 - Congregate - collect or gather in crowd. 
Line: 12 - Legions - actually it means division of 3000-6000 men in ancient 
Roman army. Here it refers to the large crowd of men, which boards the train. 
Explanation: So, the writer was desperately searching for this man, wherever he 
went. And in every man and woman he ride to find the reflection. 
Page: 3 
Second paragraph (To be explained orally) 
Third paragraph 
Mania: The search became a mania The writer thought himself to be mentally 
ill. 
Mania: Mania is a severe medical condition characterized by extremely elevated 
mood, energy, and unusual thought patterns. There are several possible causes for 
Mania. Generally speaking, mania has many undesirable consequences, and has 
the potential to be very destructive. 
Women 1 never glanced 
Explanation: It is a funny remark. Looking at person of opposite sex is a human 
nature, but having been attracted by a person of same sex, is quiet extraordinary 
and abnormal. The picture is clear that there might be some deep relation between 
the two. 
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Line: 27 - Gasped - catch breath with open mouth. 
Leaped -jump forcefully. 
Line: 36 - Saloon - large room or hall on ship, in hotel, etc. 
Line: 39 - Voyage-journey. 
Page: 4 
Line: 5 - Propeller - revolving shaft with blades. 
Line: 9 - Stammered - speak with pauses or rapid repetitions of same syllable. 
Explanation: some children in childhood stammer while producing some sounds 
and they usually repeat the sound. For example: 
K....K....K....K....Kite 
b....b....b....b....Bat 
K....K.... K....K...K cool, etc. 
In Hindi: (for other students who are weak in English to understand and feel the 
situation). 
^ ^ q f ? l ^ 
F ? ? W^ 
Line: 13 - Complied - act in accordance. 
Deliberation - careful consideration. 
Line: 15 - Lunatic - wildly foolish person. 
Line:17 - Clutching - grasping tightly. 
Last 3 Line: Faintly visible - almost like disappeared. 
Page: 5 
Line: 1 - Dazed - bewilder. 
Dejected - depressed, sad. 
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Line: 11 - Succumbed - give way, be overcome, die 
Line: 20 - Intimate association 
a) Picture of relationship of family members showing intimacy. 
COMPARISION 
ON BLACK BOARD 
Person Association Person 
Writer Face on the Wall 
b) Can even show other relationships like brother-sister, mother-father, etc. 
Ql) To the students 
Compose a story on your own in about 75 words where you encounter a 
supernatural and write it (Developing writing skill). 
Note - It should be in a story telling way or dialogue form. 
Answer: 
Q.2) a. Enact if your story is in the form of dialogue. 
b. If you can tell it orally on your own try to present it before other 
classmates (Developing speech and action). 
Answer: : 
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Exercise at the end of lesson 
Q.3) Fill this (semantic map) blocks, with related words that come to your mind. 
4.7 Conclusion 
Materials are based on writers' assumptions about the proficiency level of 
learners. There are sets of beliefs about the students and their ability. We need to 
analyse both the textbooks and the needs of students because not a single piece of 
teaching material is perfect. Adaptation seems to be the genuine help for the 
teacher depending upon his teaching context. 
In this chapter, some light has been thrown on adaptation and its varied 
strategies. Some examples of effective use of materials have been included on the 
basis of the analysis of both the prescribed teaching materials, needs of the 
students and in line with the local context. 
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Chapter Five 
Data Collection and 
Analysis 
CHAPTER FIVE 
DATA COLLECTION AND ANALYSIS 
5.1 Introduction 
Collection of data from second language learners and teachers is indeed 
quite difficult task because it requires great efforts to obtain free and frank 
responses from the subjects of the study. In this chapter, the researcher will try to 
display the procedures used to carry out this study and the employed instruments, 
participants, sample and the area where this study was conducted. It will also 
include the analysis of the questionnaires and discuss the findings. 
5.2 The participants 
The population of this study consisted of 330 boys and girls learning at 
senior secondary stage. The students included +1 and +2 levels and 16 gents and 
lady teachers, teaching ESL at the +2 school at Aligarh Muslim University. The 
survey was conducted in the academic year 2006, during the first term in the 
aforesaid schools, Aligarh (U.P) India. The questionnaire was given to 330 
students of all groups that is, Arts, Science and Commerce. The returning rate of 
the questionnaire was 100%. As this study is a survey, the population itself is 
considered the sample of the present study. 
As for teachers, the questionnaire was given to 16 teachers, and the 
returning rate was 100%. Of the 16 teachers, 11 were gents and 5 were ladies. All 
the teachers were Indian and spoke Hindi and Urdu. 
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5.3 Instrumentation 
Different instruments were employed in the aforesaid study by this 
researcher. The main instrument was two sets of questionnaires, one for students 
and the other for teachers. In these questionnaires, general and specific questions 
have been asked. The students' questionnaire's main aim was to elicit some 
information about themselves, and it consisted of 29 questions divided into 3 parts. 
The second questionnaire was prepared for teachers. Its main goal was to 
ascertain some information about themselves, and it consisted of 16 questions 
divided into 4 parts. 
Both the questionnaires were developed on the basis of those designed in 
Gardner (1985), Khan (1995), and Sharma (1991). In students' questionnaire, the 
first part was taken from different sources and questionnaires. The second was 
derived from Khan (1995). As for part three, it was taken from Gardner (1985). 
In regard to teachers' questionnaire, the first part was derived from the 
questionnaire used by Sharma (1991). The second part was taken from Khan 
(1995). As for part three, it was derived from AL-Momani (1998). The last part 
was taken from the article written by Gray (2000). 
In order to \erify and establish the content, the researcher consuhed a jury 
of judges from different departments at Aligarh Muslim University. As a result, 
some items were deleted or modified according to the recommendations of those 
judges. 
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5.4 The validity of the instrument 
Both the questionnaires were given to a jury of four professors to determine 
their suitabiUty and appropriateness. Two professors, from the Department of 
Linguistics at AHgarh Muslim University. One from the Department of Education 
and one from the Department of English at AMU. After reviewing and detecting 
the accuracy, clarity and appropriateness, the questionnaires were modified as it 
was recommended by those professors [A list of the jurors' names is given in 
Appendix (C)]. Other procedures were also performed to establish the reliability. 
5.5 Variables of the study 
The independent variables were gender, mother tongue, regional 
background, social background and teaching experience. The dependent variables 
consisted of the items of the questionnaires. 
5.6 Statistical analysis 
The responses of the subjects of the sample were collected and computed 
by using the statistical program (SPSS) to find both the frequency of occurrence 
and percentage of the responses. 
The descriptive statistics which include the frequency and percentage were 
suitable for this study as the researcher's primary concern was to collect the 
teachers' and the students' opinions regarding the course books, school, teachers 
and students as well. 
150 
5,7 Analysis of teachers' questionnaire 
In order to inspect the teachers' views and perceptions about the students at 
+2 level and also to evaluate the prescribed textbooks, a questionnaire was 
prepared and distributed among gents and ladies who are presently teaching XI 
and XII classes. It also aimed to explore teachers' attitudes to one aspect of 
teaching practice concerning materials adaptation. As mentioned earlier, the total 
number of the teachers who participated in this study was 16. 
The onset of this questionnaire tried to infer the biographical details about 
gender, school, qualifications and teaching experience. It can be observed from 
table (5.1) that 10 teachers (62.5%) were gents and 6 of them (37.5%) were lady 
teachers. Look at table (5.1) below. 
(Table 5.1)The Distribution of Teachers' Gender 
Gender 
Male 
Female 
Total 
Frequency 
10 
6 
16 
Percent 
62.5 
37.5 
100.0 
Cumulative Percent 
62.5 
100.0 
Table (5.2) further studies the distribution of those teachers in the schools. 
It was found that 11 teachers (68.75%) were engaged in boys' school while 5 
teachers (31.25%) were teaching in girls' school. It is important to mention here 
that some gents teachers were teaching in girls' school and some lady teachers 
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were teaching in boys' school. Most of them were permanent and some teachers 
were teaching on temporary basis. Look at table (5.2) below. 
(Table 5.2) The Distribution of Teachers at Senior Secondary Level 
School 
Boys 
Girls 
Total 
Frequency 
11 
5 
16 
Percent 
68.75 
31.25 
100.0 
Cumulative Percent 
68.75 
100.0 
Table (5.3) represents the qualification of teachers. 10 teachers (62.5%) had 
done M.A. while 4 teachers (25%) had done M.A. and M.Phil. Only 2 teachers 
(12.5%) had obtained Ph.D. degree of which one teacher had done B.Ed. This is 
the only teacher training course, which is very important for teachers at this level. 
Look at table (5.3) below. 
(Table 5.3) Indicates the Qualification of Teachers 
Qualification 
M.A. 
M.A, M.Phil. 
Ph.D., B.Ed. 
Ph.D. 
Total 
Frequency 
10 
4 
1 
1 
16 
Percent 
62.5 
25.0 
6.25 
6.25 
100.0 
Cumulative Percent 
62.5 
87.5 
93.75 
100.0 
Table (5.4) only indicates the teaching experience of teachers. Out of 16 
teachers who participated in this study, 13 teachers (81.25%>) were experienced 
teachers (each having between eight and nine years' experience) whereas the 
remaining 3 teachers (18.75%) were inexperienced teachers (each having between 
one and three years' experience). Look at table (5.4) below. 
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(Table 5.4) Indicates the Teaching Experience of Teachers 
Teaching Experience 
Experienced teachers 
Non experienced teachers 
Total 
Frequency 
13 
3 
16 
Percent 
81.25 
18.75 
100.0 
Cumulative Percent 
81.25 
100.0 
Part one of this questionnaire consisted of one question with four items. 
The main aim of this question was to elicit teachers' views about the 'entry 
behaviour' of the students at +2 level in order to perceive the factors which may 
deter learning. It was found that out of 16 teachers, 10 teachers (62.5%) were of 
the opinion that majority of the students had adequate knowledge of English 
grammar, which reinforces the researcher's assumption about the students at this 
level whereas 6 teachers (37.5%) agreed that majority of the students had 
inadequate knowledge of English grammar. Look at table (5.5) below. 
(Table 5.5) The Distribution of Teachers' Responses Regarding 
Students' Knowledge of Grammar Rules 
Response 
Yes 
No 
Total 
Frequency 
6 
10 
16 
Percent 
37.5 
62.5 
100.0 
Cumulative Percent 
37.5 
100.0 
This means that students at +2 did not have major or serious problems in 
grammar. It can be observed from table (5.6) that about 13 teachers (81.25%)) 
assured that majority of the students knew the rules but did not know how best 
they could use them effectively. Only 3 teachers (18.75%) did not feel so. Loot at 
table (5.6) below. 
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(Table 5.6) The Distribution of Teachers' Responses Regarding 
Students' Ability to Use Grammar Rules Effectively 
Response 
Yes 
No 
Total 
Frequency 
13 
3 
16 
Percent 
81.25 
18.75 
100.0 
Cumulative Percent 
81.25 
100.0 
Practice is considered to be the most effective means of improving 
speaking because language items are used in the appropriate context. The more the 
language is used, the more the students speak fluently. 
An analysis of table (5.7) shows that 12 teachers (75%) affirmed that the 
students attempt to learn English without making use of it whereas the remaining 4 
teachers (25%) believed that the students learn and use the language. Look at table 
(5.7) below. 
(Table 5.7) The Distribution of Teachers' Responses Regarding 
Students' Attempt to Learn and Use English 
Response 
Yes 
No 
Total 
Frequency 
12 
4 
16 
Percent 
75.0 
25.0 
100.0 
Cumulative Percent 
75.0 
100.0 
Interesting observations may be made from the above analysis that the 
students at +2 level, by and large, had adequate knowledge of grammar but lacked 
practice to use them effectively. Lacking confidence and little chances to speak 
English were the key factors in students' inability to speak English. If students are 
not confident and hesitate, then they may become reluctant to speak. The 
responsibility thus, rests on teachers to encourage their students to speak. Hence, 
the emphasis at this stage should be on communicative competence and fluency 
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rather than accuracy. Furthermore, it has been advocated that without making use 
of the language learnt, students will continue acquiring its rules only. 
Table (5.8) further strengthens the above findings. It can be observed that 
13 teachers (81.25%) assured that majority of the students could not express 
themselves confidently while 3 teachers (18.75%) opposed this idea. Look at 
table (5.8) below. 
(Table 5.8) The Distribution of Teachers' Responses Regarding 
Students' Confidence in Using English Rules 
Response 
Yes 
No 
Total 
Frequency 
13 
3 
16 
Percent 
81.25 
18.75 
100.0 
Cumulative Percent 
81.25 
100.0 
The purpose of part two was to elicit information about language 
proficiency of +2 students in different language skills as perceived by teachers. 
This may help us to identify the areas of weaknesses and strengths. Language is 
basically used for communicating our ideas and feelings. Experts have divided the 
language into four basic skills namely listening, speaking, reading and wrifing. All 
the four skills are equally important. When a child acquires his Li, he usually 
acquires listening and then attempts to speak. The other two skills come later on. 
Table (5.9) only gives an analysis of which skill area had the teachers found 
their students more deficient. The table thus would reveal that 12 teachers (75%) 
believed that their students were likely to be more deficient in speaking whereas 
the remaining 4 teachers (25%) refen-ed to listening skill. Look at table (5.9) 
below. 
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(Table 5.9) The Distribution of Teachers' Responses Regarding the Skill 
in which they Find Students More Deficient 
Language Skill 
Listening 
Speaking 
Total 
Frequency 
4 
12 
16 
Percent 
25.0 
75.0 
100.0 
Cumulative Percent 
25.0 
100.0 
It means that students' proficiency in both speaking and listening needs to 
be improved or developed as all teachers pointed out these skills in particular. It 
also means that students did not face major problems in reading and writing. 
Table (5.10) shows that 8 teachers (50%) acknowledged that speaking was 
more important than any other skill whereas 5 teachers (31.25%) referred to 
listening as more important skill that students need. Only 3 teachers (18.75%) 
pointed out that reading skill was more important. Look at table (5.10) below. 
(Table 5.10) The Distribution of Teachers' Responses Regarding the 
Skill they Believe to be More Important 
Language Skill 
Listening 
Speaking 
Reading 
Total 
Frequency 
5 
8 
3 
16 
Percent 
31.25 
50.0 
18.75 
100.0 
Cumulative Percent 
31.25 
81.25 
100.0 
Table (5.11) represents the ability of the students to cope with instructions 
in English. In this question, the teachers had to evaluate their students and 
ascertain whether they follow the instructions given in English by scoring on a 
scale of four points that represents 1 (To a large extent), 2 (To some extent), 3 
(With difficult}') and 4 (Not at all). The table would thus reveal that 7 teachers 
(43.75%) responded "To a large extenf whereas 8 teachers (50%) referred to "To 
some extent" and one teacher (6.25%) marked "With difficulty". No one said "Not 
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at all". This means that students, by and large, had the ability to follow the 
instructions in English. Look at table (5.11) below. 
(Table 5.11) The Distribution of Teachers' Responses Regarding 
Students' Ability to Cope with Instructions in English 
Choice 
To a large extent 
To some extent 
With difficulty 
Total 
Frequency 
7 
8 
1 
16 
Percent 
43.75 
50.0 
6.25 
100.0 
Cumulative Percent 
43.75 
93.75 
100.0 
Table (5.12) further strengthens the above findings. It shows the 
proficiency level of students in general. The teachers had to evaluate their students 
on a scale of three points where 1 represents (Good), 2 (Satisfactory) and 3 
(Unsatisfactoi7). The results would reveal that 3 teachers (18.75%) said that their 
students' proficiency level was "Good" whereas 11 teachers (68.75%) rated their 
proficiency as "Satisfactory". Only 2 teachers (12.5%) referred to the third option 
as "Unsatisfactory". This means that students had adequate proficiency to 
understand general English. Look at table (5.12) below. 
(Table 5.12) The Distribution of Teachers' Responses Regarding 
Students' Proficiency Level to Understand General English 
Choice 
Good 
Satisfactory 
Unsatisfactory' 
Total 
Frequency 
3 
11 
2 
16 
Percent 
18.75 
68.75 
12.5 
100.0 
Cumulative Percent 
18.75 
87.5 
100.0 
Diagrams (5.1:A-D) further invesfigate the abilities of the students in 
different language skills. The main aim was to ascertain whether students were 
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proficient enough to understand the course taught in English. The teachers had to 
evaluate their students in each skill on a scale of three points as 1 indicates 
(Good), 2 (Satisfactory) and 3 (Unsatisfactory). In listening skill, 4 teachers (25%) 
evaluated their students as "Good" whereas 10 teachers (62.5%) responded 
"Satisfactory". Only 2 teachers (12.5%) said "Unsatisfactory". This means that 
students had a satisfactory ability of listening. Look at diagram (5.1: A). 
Diagram (5.1:A): Students' Proficiency Level in Listening Skill as 
Perceived by Teachers 
^ ^ S r ^ S ^ ^ s ^ S ^ ^ ^ n T ^ ^ ^ 
• Good 
HSatsfectory 
1 Unsatisfactory 
In speaking skill, students were described weak in speaking as 5 teachers 
(31.25%) pointed out "Satisfactory" and 11 teachers (68.75%) responded 
"Unsatisfactory". Look at diagram (5.1 :B). 
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Diagram (5.1 :B): Students' Proficiency Level in Speaking Skill as 
Perceived by Teachers 
Good Satisfactory Unsatisfactory 
In reading skill, all of them were rated as "Good" and "Satisfactory" as 5 
teachers (31.25%) said "Good" and 11 teachers (68.75%) responded 
"Satisfactory". Look at diagram (5.1 :C). 
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Diagram (5.1: C): Students' Proficiency Level in Reading Skill as 
Perceived by Teachers 
Good Satisfactory Unsatisfactory 
In writing skill, 3 teachers (18.75%) evaluated them as "Good" whereas 10 
teachers (62.5%) responded "Satisfactory" and 3 teachers (18.75%) said 
"Unsatisfactory". This means that most of the teachers were satisfied with their 
students' ability in writing skill. Look at diagram (5.1 :D). 
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Diagram (5.1 :D): Students' Proficiency Level in Writing Skill as 
Perceived by Teachers 
Good Satisfactory Unsatisfactory 
From the analysis made so far, it may be concluded that students at +2 level 
did not have major problems in listening, writing, and to some extent in reading. 
According to those teachers, the students were deficient in speaking. 
Table (5.13) further studies the frequency of occurrence regarding the skill 
in which the students face slower improvement. The table would thus reveal that 
11 teachers (68.75%) referred to speaking skill as the one that majority of the 
students were facing slower improvement whereas 3 teachers (18.75%) marked 
listening skill as the skill which was improving slowly. Only one teacher (6.25%) 
believed that reading skill was improving slowly and one more teacher (6.25%) 
marked writing skill. Look at table (5.13) below. 
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(Table 5.13) The Distribution of Teachers' Responses Regarding the 
Skill in which Students Face Slower Improvement 
Language skill 
Listening 
Speaking 
Reading 
Writing 
Total 
Frequency 
3 
11 
1 
1 
16 
Percent 
18.75 
68.75 
6.25 
6.25 
100.0 
Cumulative Percent 
18.75 
87.5 
93.75 
100.0 
The purpose of part three was to elicit teachers' views and opinions about 
the cun-ently used textbooks in order to evaluate them comprehensively and then 
ascertain their suitability. In this part which consists of 50 items, the teachers had 
to evaluate the textbooks by scoring on a scale of five points where 1 represents 
(Not suitable at all), 2 (Not suitable), 3 (Fairly suitable), 4 (Suitable) and 5 (Very 
suitable). The first three questions (items 1-3) focussed on the rationale of the 
book while the next six questions (items 4-9) addressed the objectives of the book. 
As for the next five questions (items 10-14), the emphasis was on the content. In 
the next three questions (items 15-17), the focus was on the language of the 
textbook. The next five question, (items 18-22) measured both listening and 
speaking skills. As to the next seven questions (items 23-29), the intention was to 
measure both reading and writing skills. In regard to the next six questions (items 
30-35), the aim was to evaluate the vocabulary items introduced in the book and 
the next nine questions (items 36-44) were designed to assess the layout and 
general aspects. As for the last six questions (items 45-50), the intention was to 
evaluate the supplementary book. 
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Diagrams (5.2:A-E) represent a total of 50 questions for evaluating the 
prescribed textbooks. 
Question 1 was about the relevance of contents to learners' needs. Out of 
16 teachers, 6 teachers (37.5%) responded "Fairly suitable" whereas 4 teachers 
(25%) said "Not suitable" and 4 teachers (25%) marked "Suitable". Only 2 
teachers (12.5%)) evaluated the textbook as "Not suitable at all". This means that 
the contents were relevant to learners' needs. 
Question 2 was about the relevance of contents to the Indian society. The 
results revealed that 6 teachers (37.5%) responded "Suitable" whereas 4 teachers 
(25%) said "Fairly suitable" and 4 teachers (25%) marked "Not suitable". Only 2 
teachers (12.5%) evaluated this question as "Not suitable at all". This means that 
majority of the teachers believed that the content was relevant and suitable to the 
Indian society. 
Question 3 was about whether the current course book was designed to gain 
insights into other cultures. The results revealed that 4 teachers (25%)) said "Not 
suitable" and 4 teachers (25%) responded "Fairly suitable". Only 3 teachers 
(18.75%) marked "Not suitable at all" while 4 teachers (25%) described the 
textbook as "Very suitable". Yet one teacher (6.25%) responded "Suitable". 
Question 4 focussed on the general objectives of the book. The resuhs 
showed that 6 teachers (37.5%) responded "Fairly suitable" whereas 3 teachers 
(18.75%) said "Suitable" and 3 teachers (18.75%) marked "Very suitable". Yet 2 
teachers (12.5%) responded "Not suitable at all" and 2 teachers (12.5%) evaluated 
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this question as "Not suitable". From the analysis, it may thus be concluded that 
most of the teachers believed that the general objectives were suitable. 
Question 5 addressed the specific objectives. The answers revealed that 6 
teachers (37.5%) evaluated the specific objectives of the book as "Fairly suitable" 
whereas 5 teachers (31.25%) described the book as "Suitable". Only one teacher 
(6.25%) marked "Very suitable" and 2 teachers (12.5%) responded "Not suitable 
at all". Yet 2 teachers (12.5%) answered "Not suitable". This means that the 
specific objectives were also found to be suitable. 
Question 6 was about the clarity of general objectives. 6 teachers (37.5%) 
evaluated this question as "Suitable" whereas 4 teachers (25%) responded "Fairly 
suitable". It can be observed from the analysis that 3 teachers (18.75%) marked 
"Not suitable" and 2 teachers (12.5%) evaluated this question as "Very suitable". 
Only one teacher (6.25%) said "Not suitable at all". 
Question 7 was about the clarity of specific objectives. 6 teachers (37.5%) 
evaluated this question as "Fairly suitable" whereas 5 teachers (31.25%) 
responded "Suitable". It can also be observed from the analysis that 3 teachers 
(18.75%) marked "Not suitable" and one teacher (6.25%) evaluated this question 
as "Very suitable". Only one teacher (6.25%) said "Not suitable at all". 
Question 8 was about whether the objectives of the book were graded 
according to their levels. It may be analysed that about 5 teachers (31.25%) 
evaluated it as "Not suitable" whereas 5 teachers (31.25%) responded "Fairly 
suitable". Yet 3 teachers (18.75%) said "Suitable" and 3 teachers (18.75%) 
marked "Not suitable at all". 
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Question 9 was about the relevance of objectives to learners' future life. It 
can be observed that 7 teachers (43.75%) evaluated it as "Suitable" whereas 4 
teachers (25%) responded "Very suitable". Yet 3 teachers (18.75%) marked 
"Fairly suitable" and one teacher (6.25%) said "Not suitable at all" while another 
teacher (6.25%) indicated "Not suitable". From the above analysis, it may thus be 
concluded that most of the teachers rated this question as "Suitable" and "Very 
suitable". It means that the objectives were relevant to learners' future life. 
Question 10 was about the relevance of contents to the objectives. Out of 
16 teachers, 10 teachers (62.5%) evaluated it as "Suitable" whereas 4 teachers 
(25%) responded "Fairly suitable". Only one teacher (6.25%)) said "Not suitable at 
all" and another teacher (6.25%) marked "Very suitable". Look at diagram 
(5.2:A). 
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Question 11 was about whether the book contains illustrative devices like 
tables, pictures, charts, etc. It can be concluded that 10 teachers (62.5%) evaluated 
it as "Not suitable at all" whereas 4 teachers (25%) said "Not suitable". Only 2 
teachers (12.5%) responded "Fairly suitable". This means that English textbooks 
do not have any illustrative devices. 
Question 12 was about whether the contents were presented into 
manageable units. The results revealed that 6 teachers (37.5%) responded 
"Suitable" whereas 4 teachers (25%) said "Fairly suitable". Only 3 teachers 
(18.75%) evaluated it as "Not suitable" and 2 teachers (12.5%) marked "Not 
suitable at all". Yet one teacher (6.25%) and "Very suitable". 
Question 13 focussed on variation in exercises included in the textbook. It 
can be observed that 4 teachers (25%) evaluated it as "Fairly suitable" whereas 5 
teachers (31.25%) responded "Not suitable". Only 2 teachers (12.5%) said "Not 
suitable at all" and 5 teachers (31.25) marked "Suitable". 
Question 14 addressed the adequacy of time required to complete the 
course. The results revealed that 7 teachers (43.75%) evaluated it as "Suitable" 
whereas 2 teachers (12.5%) described it as "Fairly suitable". Only 3 teachers 
(18.75%) responded "Not suitable at all" and 2 teachers (12.5%) said "Not 
suitable". Yet 2 teachers (12.5%) marked "Very suitable". This means that the 
time allotted to complete the course was sufficient. 
Question 15 was about the clarity of language. The results revealed that 8 
teachers (50%) evaluated it as "Suitable" whereas 3 teachers (18.75%) responded 
'Not suitable" and 3 teachers (18.75%) described the clarity of language as "Fairly 
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suitable". Yet one teacher (6.25%) said "Not suitable at ail" and one teacher 
(6.25%) marked "Very suitable". This means that the language of the book was 
clear. 
Question 16 was about whether the language was relevant to the level of 
learners. It can be observed that 4 teachers (25%) described it as "Suitable" 
whereas 8 teachers (50%)) responded "Fairly suitable" and 3 of them (18.75%)) said 
"Very suitable". Only one teacher (6.25%)) marked "Not suitable". The results 
showed that majority of teachers agreed that the language was fairly relevant to 
the level of learners. 
Question 17 measured the simplicity of the language. It can be observed 
that 5 teachers (31.25%o) evaluated it as "Suitable" whereas 3 teachers (18.75%)) 
said "Fairly suitable" and 2 teachers (12.5%)) responded "Very suitable". Yet 3 
teachers (18.75%) marked "Not suitable at all" and 3 of them (18.75%) described 
it as "Not suitable". 
Question 18 was about the relevance of listening and speaking activities to 
learners' background. The resuhs revealed that 6 teachers (37.5%o) responded 
"Fairly suitable" whereas 5 teachers (31.25%)) evaluated it as "Suitable". Only 2 
teachers (12.5%)) said "Not suitable" and 2 of them (12.5%) marked "Very 
suitable". Yet one teacher (6.25%) evaluated it as "Not suitable at all". It means 
that most of teachers believed that both listening and speaking skills were fairly 
suitable. 
Question 19 was about the presentation of exercises for listening skill. Out 
of 16 teachers, 8 teachers (50%) responded "Fairly suitable" whereas 4 of them 
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(25%) evaluated it as "Suitable". Yet 3 teachers (18.75%) said "Not suitable". 
Only one teacher (6.25) marked "Very suitable". This suggests that listening skill 
is fairly presented in the book. 
Question 20 was about whether the exercises for listening skill encourage 
the students to speak. The resuhs showed that 7 teachers (43.75%) responded 
"Fairly suitable" whereas 4 teachers (25%) marked "Suitable". Yet 2 teachers 
(12.5%) said "Not suitable at all" and 2 teachers (12.5%) marked "Very suitable". 
Only one teacher (6.25%) described it as "Not suitable". This means that the 
exercises for listening had little to do with encouraging students to speak. Look at 
diagram (5.2:B). 
169 
© 
I 
E 
4^  
B 
_o 
'-S 
> 
© 
o 
1^ 
H 
• • 
« • 
S 
es 
b< 
SJD 
C B 0 O C ^ < D i n ' ^ C O ( M 
170 
Question 21 was about whether listening and speaking exercises used in the 
textbook were interesting and stimulating. Out of 16 teachers, 4 teachers (25%) 
described it as "Suitable" whereas 4 teachers (25%) evaluated it as "Not suitable". 
Yet 8 teachers (50%) marked "Fairly suitable". It means that most of the teachers 
were not satisfied with the nature of listening and speaking exercises. 
Question 22 addressed the integration of listening and speaking skills. The 
results showed that 5 teachers (31.25%) evaluated it as "Fairly suitable" whereas 3 
teachers (18.75%) responded "Suitable". Yet 4 teachers (25%) marked "Not 
suitable at all" and 2 of them (12.5%) described it as "Not suitable". Only 2 
teachers (12.5%)) said "Very suitable". It can be concluded that teachers were to 
some extent satisfied with the integration of listening and speaking skills. 
Question 23 measured the relevance of reading material to the students' 
needs. Out of 16 teachers, 4 teachers (25%) evaluated it as "Not suitable" whereas 
4 teachers (25%) responded "Suitable". Only 3 teachers (18.75%) said "Not 
suitable at all" and 3 more teachers (18.75%) described it as "Very suitable". Yet 2 
teachers (12.5%) marked "Fairly suitable". The results revealed that reading 
material was to some extent suitable to the learners' needs. 
Question 24 addressed the relevance of reading material to the learners' 
background. It can be concluded that 6 teachers (37.5%)) evaluated it as "Suitable" 
whereas 4 teachers (25%) described it as "Not suitable". Only 3 teachers (18.75%)) 
referred to "Not suitable at all" and 2 teachers (12.5%) said "Fairly suitable". Yet 
one teacher (6.25%) responded "Very suitable". It means that reading material was 
suitable and relevant to learners' background. 
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Question 25 was about whether the focus of reading was on comprehending 
general EngHsh texts. Out of 16 teachers, 5 teachers (31.25%) responded "Fairly 
suitable" and equal number of teachers (31.25%) evaluated it as "Suitable". Only 3 
teachers (18.75%) described it as "Very suitable" whereas 2 teachers (12.5%) said 
"Not suitable". Yet one teacher (6.25%) marked "Not suitable at all". This means 
that majority of the teachers believed that reading material was designed for 
general English understanding and that it was suitable. 
Question 26 measured the readability factor of textbook. The results 
revealed that 4 teachers (25%) evaluated it as "Suitable" whereas 4 of them (25%) 
described it as 'Fairly suitable". Only 3 teachers (18.75%) said "Very suitable" and 
equal number of teachers (18.75%) responded "Not suitable at all". Yet 2 teachers 
(12.5%) marked "Not suitable". Once again, the answers showed that the teachers 
were to some extent satisfied with the readability factor of reading material. 
Question 27 was about whether the topics for writing were suitable to 
learners' abilities. It can be observed that 7 teachers (43.75%) described it as 
"Fairly suitable" whereas 5 teachers (31.25%) responded "Suitable". Yet 2 
teachers (12.5%) marked "Not suitable" and one teacher (6.25%) evaluated it as 
"Not suitable at all" while the other one (6.25%) said "Very suitable" 
Question 28 was about whether emphasis on writing about issues related to 
learners' lives. It can be observed from the results that 6 teachers (37.5%) 
evaluated it as "Suitable" whereas 4 teachers (25%) said "Not suitable". Yet 2 
teachers (12.5%) described it as "Not suitable at all" and 2 teachers (12.5%) 
marked "Fairly suitable". Only 2 teachers (12.5%) responded "Very suitable". 
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Question 29 discussed the integration of reading and writing. Out of 16 
teachers, 8 teachers (50%) described it as "Fairly suitable" whereas 3 teachers 
(18.75%) said "Suitable". Only 2 teachers (12.5%) responded "Not suitable at all" 
and 2 more teachers (12.5%)) marked "Not suitable". Yet one teacher (6.25%)) 
evaluated it as "Very suitable". This means that the integration of reading and 
writing skills was to some extent suitable. 
Question 30 was about the relevance of new vocabulary to the learners' 
background. The results revealed that 5 teachers (31.25%) evaluated it as "Fairly 
suitable" whereas 8 teachers (50%)) described it as "Suitable". Only 3 teachers 
(18.75%)) said "Not suitable at all". The answers indicated that the relevance of 
new vocabulary to the learners' background was suitable. Look at diagram (5.2:C). 
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Question 31 was about readability factor of new vocabulary items. Out of 16 
teachers, 7 teachers (43.75%) responded "Fairly suitable" while 4 teachers (25%) 
said "Suitable". Only 2 teachers (12.5%) described it as "Very suitable" and 2 
more teachers (12.5%) marked "Not suitable". Yet one teacher (6.25%)) evaluated 
it as "Not suitable at all". 
Question 32 was about whether the textbook provides phonetic 
transcription for the new vocabulary. It can be concluded that 10 teachers (62.5%) 
described it as "Not suitable" whereas 6 teachers (37.5%)) said "Not suitable at 
all". This means that the book did not provide any phonetic transcription for the 
new vocabulary items. 
Question 33 was about whether the course book gives English meanings for 
new vocabulary items. The results revealed that 6 teachers (37.5%)) evaluated it as 
"Suitable" whereas 3 of them (18.75%) said "Fairly suitable". Yet 4 teachers 
(25%) responded "Not suitable at all" and 3 of them (18.75%) marked "Not 
suitable". It can be observed that majority of teachers were satisfied as the course 
book contains the meanings of the new vocabulary. 
Question 34 was about whether the book provides word list. The answers 
showed that 10 teachers (62.5%) described it as "Veiy suitable" whereas 5 
teachers (31.25%) responded "Suitable". Yet one teacher (6.25%) said "Not 
suitable". 
Question 35 addressed the presentation of vocabulary items in an 
appropriate context. The results revealed that 5 teachers (31.25%) evaluated it as 
"Not suitable at all" whereas 3 teachers (18.75%)) responded "Not suitable". Yet 2 
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teachers (12.5%) said "Fairly suitable" and 2 more teachers (12.5%) described it 
as "Suitable". Only 4 teachers (25%) marked "Very suitable". It can be concluded 
from the above analysis that the teachers had little satisfaction over the 
appropriateness of the context in which new vocabulary items had been presented 
in. 
Question 36 focussed on the attractiveness of the binding of the textbook. 
Out of 16 teachers, 6 teachers (37.5%) said "Fairly suitable" whereas 5 of them 
(31.25%) evaluated it as "Suitable". Yet 3 teachers (18.75%) described it as "Not 
suitable" and only 2 of them (12.5%) responded "Not suitable at all". This means 
that the binding of the book was to some extent suitable. 
Question 37 was about the suitability of the size of the textbook. The results 
would thus reveal that 5 teachers (31.25%) evaluated it as "Suitable" whereas 3 
teachers (18.75%) described it as "Very suitable". Yet 3 teachers (18.75%) marked 
"Fairly suitable" and 3 of them (18.75%) said "Not suitable at all". Only 2 
teachers (12.5%) responded "Not suitable". From the analysis, it may be 
concluded that the size of the book was also suitable. 
Question 38 addressed the clarity of typing. The results revealed that 5 
teachers (31.25%) responded "Veiy suitable" whereas 5 teachers (31.25%) 
described it as "Suitable". Yet 4 teachers (25%) said "Fairly suitable" and one 
teacher (6.25%) evaluated it as "Not suitable". Only one teacher (6.25%) marked 
"Not suitable at all". This means that the teachers were satisfied with the clarity of 
typing. 
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Question 39 focussed on colouring of pictures. It can be observed that 4 
teachers (25%) evaluated it as "Fairly suitable" whereas 4 of them (25%) 
described it as "Not suitable". Only 2 teachers (12.5%) marked "Suitable" and 3 
teachers (18.75%) responded "Very suitable". Yet 3 teachers (18.75%) said "Not 
suitable at all". 
Question 40 was about the control of misprints. Out of 16 teachers, 6 
teachers (37.5%) described it as "Very suitable" whereas one teacher (6.25%) said 
"Suitable". Yet 5 teachers (31.25%) responded "Fairly suitable" and 2 of them 
(12.5%) marked "Not suitable". Only 2 teachers (12.5%) evaluated it as "Not 
suitable at all". This means that the print of the book was good. Look at diagram 
(5.2:D). 
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Question 41 measured the layout of the book. The results showed that 6 
teachers (37.5%) evaluated it as "Fairly suitable" whereas 5 of them (31.25%) 
described it as "Suitable". Only 2 teachers (12.5%)) marked 'Very suitable" and 2 
more teachers (12.5%) responded "Not suitable". Yet one teacher (6.25%) said 
"Not suitable at all". It may be concluded that the layout was to some extent 
suitable. 
Question 42 was about the attractiveness of the typography. Out of 16 
teachers, 5 teachers (31.25) described it as "Suitable" whereas 5 of them (31.25%) 
evaluated it as "Fairly suitable". Only 2 teachers (12.5%) marked "Very suitable" 
and 2 teachers (12.5%) responded "Not suitable". Yet 2 teachers (12.5%) said 
"Not suitable at all". 
Question 43 focussed on the correct numbering of the pages. The results 
showed that 5 teachers (31.25%) responded "Very suitable" whereas 4 teachers 
(25%) said "Suitable". Only 4 teachers (25%) marked. "Fairly suitable" and 3 
teachers (18.75%) described it as "Not suitable at all". 
Question 44 was about the durability of the book. It may be concluded from 
the analysis that 8 teachers (50%) evaluated it as "Fairly suitable" whereas 3 of 
them (18.75%) responded "Suitable". Yet 2 teachers (12.5%) said "Not suitable at 
all" and 2 of them (12.5%) described it as 'Not suitable". Only one teacher (6.25%) 
marked "Very suitable". 
Question 45 discussed the relation of contents of supplementary book to the 
core book. The results revealed that 7 teachers (43.75%) evaluated it as "Fairly 
suitable" whereas 5 teachers (31.25%) responded "Suitable". Yet 2 teachers 
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(12.5%) marked "Not suitable at all" and 2 more teachers (12.5%) described it as 
"Not suitable". It means that the links between the contents of the supplementary 
book to the core book were to some extent suitable. 
Question 46 focussed on the relation of contents of supplementary book to 
the learners' needs. Out of 16 teachers, 5 teachers (31.25%) evaluated it as "Fairly 
suitable" whereas 4 teachers (25%) said "Not suitable". Only 3 teachers (18.75%) 
responded "Not suitable at all" and 2 teachers (12.5%) described it as "Suitable". 
Yet 2 teachers (12.5%) marked "Very suitable". 
Question 47 was about the attractiveness of the layout of the supplementary 
book. The results showed that 6 teachers (37.5%) described it as 'Not suitable" 
whereas one teacher (6.25%) said "Not suitable at all". Only 4 teachers (25%) 
responded "Fairly suitable" and 4 of them (25%) marked "Suitable". Yet one 
teacher (6.25%) evaluated it as "Very suitable". 
Question 48 was about the variation in topics and exercises of 
supplementary book. Out of 16 teachers, 5 teachers (31.25%)) responded "Fairly 
suitable" whereas 4 teachers (25%) described it as "Suitable". Only 3 teachers 
(18.75%) marked "Very suitable" and 2 teachers (12.5%) evaluated it as "Not 
suitable". Yet 2 teachers (12.5%) said "Not suitable at all". 
Question 49 focussed on harmony between supplementary book and core 
English book. The results revealed that 4 teachers (25%) evaluated it as "Fairly 
suitable" whereas 3 teachers (18.75%) described it as "Suitable". Yet 3 more 
teachers (18.75%) responded "Very suitable" and 3 of them (18.75%) said "Not 
suitable". Only 3 teachers (18.75%) marked "Not suitable at all". 
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Question 50 discussed the focus on fluency expressions. It may be analysed 
that 5 teachers (31.25%) evaluated it as "Not suitable" whereas 4 of them (25%) 
described it as "Not suitable at all". Only 3 teachers (18.75%») responded "Fairly 
suitable" and 3 more teachers (18.75%) marked "Suitable". Yet one teacher 
(6.25%) said "Very suitable". It means that the supplementary book had no focus 
on fluency as such. Look at diagram (5.2:E). 
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The results revealed that the teachers in general seem to be discontented 
with the prescribed materials. The findings of this part are in accord with teachers' 
opinion regarding the irrelevance of some topics and subjects, complexity, and 
length of some texts resulting in difficulties to set up students' interest. 
Part four of this questionnaire consisted of eight questions. The main aim of 
this part was to find out what teachers think about the prescribed course books, 
and what they should do with these textbooks with which they do not feel 
comfortable after providing their opinions and views in regard to part three. 
Table (5.14) represents the answers to question 9, (Do you agree that all 
course books contain flaws?). It may be analysed that about 9 teachers (56.25 %) 
out of the total population of the sample, were of the opinion that not all the course 
books contain flaws whereas 7 teachers (43.75%) agreed that course books contain 
flaws. Look at table (5.14) below. 
(Table 5.14) The Distribution of Teachers' Responses Regarding 
the 'Flaws' that AH Textbooks May Contain 
Response 
Yes 
No 
Total 
Frequency 
7 
9 
16 
Percent 
43.75 
56.25 
100.0 
Cumulative Percent 
43.75 
100.0 
It can be observed from table (5.15) that 9 teachers (56.25%) affirmed that 
the content is sometimes difficult to be dealt with in the classroom whereas 7 
teachers (43.75%) responded "No". Look at table (5.15) below. 
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(Table 5.15) The Distribution of Teachers' Responses Regarding the 
Discomfort with the Content of Textbooks in General 
Response 
Yes 
No 
Total 
Frequency 
9 
7 
16 
Percent 
56.25 
43.75 
100.0 
Cumulative Percent 
56.25 
100.0 
As for question 11, (What was the course book and what was the content 
about?). Most of those who responded 'Yes' stated different areas of concern such 
as cultural problems, irrelevant and outdated content. They had also stated that in 
some cases, the content reflected something that the students were not interested 
in. However, there were various reasons that the subjects have disclosed for the 
discomfort. In response to question 12, (Why were you uncomfortable?). One 
teacher mentioned that the textbook English with a Purpose contains dry topics. 
He further elaborated that "Most of the topics are diy. Students do not take interest 
because they contain somewhat historical as well as geographical details." 
Another teacher referred to the same textbook by saying that "I felt 
uncomfortable because the content reflected something very uninteresting. It 
should mirror something taking place in our society." 
This teacher made it clear that the content should be closely relevant to the 
world of the student and his society. 
One more teacher stated that "Sometimes the text is too complex and 
lengthy to set up the learners' interest." 
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All the above mentioned quotations or statements of English teachers, 
teaching at +2 level, clearly indicated that the current textbooks seem to be fairly 
suitable and need to be adapted in one way or another. 
Table (5.16) further investigates teachers' attitude towards the textbooks 
which they were uncomfortable with. It is interesting to observe that 14 teachers 
(87.5%) affirmed that they used it as the course books as suggested by the 
authority without adapting it. Yet 2 teachers (12.5%) stated that they would adapt 
them in some way. This means that majority of teachers were either unable to 
make adaptation or they were not fully aware of the value of adaptation as a useful 
tool in their hands. As for those who stated they usually adapt the textbooks, they 
have mentioned different ways to carry out such techniques while interviewing 
them in chapter three. Look at table (5.16) below. 
(Table 5.16) The Distribution of Teachers' Attitude Regarding Adapting 
the Prescribed Textbooks 
Choice 
Use the prescribed materials as 
the suggested textbooks 
Adapt the textbooks 
Total 
Frequency 
14 
2 
16 
Percent 
87.5 
12.5 
100.0 
Cumulative 
Percent 
87.5 
100.0 
As for question 14, (Do you think it is compulsory to adapt?). The results 
showed that 9 teachers (56.25%) were of the opinion that adaptation is compulsory 
while 7 of them (43.75%) felt that it is not necessary to adapt. In fact, adaptation 
largely depends on the classroom context. In some cases, it becomes necessary to 
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adapt, therefore, teachers should be trained to acquire this skill. Look at table 
(5.17) below. 
(Table 5.17) The Distribution of Teachers' Responses Regarding the 
Compulsion for Adapting Teaching Materials 
Response 
Yes 
No 
Total 
Frequency 
9 
7 
16 
Percent 
56.25 
43.75 
100.0 
Cumulative Percent 
56.25 
100.0 
The concern of question 15 was (Do you feel comfortable with your 
classroom materials?). The results revealed that 9 teachers (56.25%) were satisfied 
and felt comfortable with their teaching materials while 7 of them (43.75%) were 
uncomfortable with their teaching materials. Look at table (5.18) below. 
(Table 5.18) The Distribution of Teachers' Responses Regarding the 
Comfort with the Current Classroom Materials 
Response 
Yes 
No 
Total 
Frequency 
9 
7 
16 
Percent 
56.25 
43.75 
100.0 
Cumulative Percent 
56.25 
100.0 
It can be observed that a significant percentage of the teachers voiced 
concern regarding the suitability of the current course books. 
Regarding question 16, (Will you try adapting your classroom materials?). 
The results revealed that 12 teachers (75%)) were likely to adapt their teaching 
materials whereas 4 teachers (25%)) felt that there was no need to adapt the course 
books. This means that majority of the teachers were eager to adapt their 
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classroom materials in order to improve classroom teaching. Therefore, teachers 
training could help them much in regard to this aspect. Look at table (5.19) below. 
(Table 5.19) The Distribution of Teachers' Responses Regarding their 
Willingness for Adapting the Current Textbooks 
Response 
Yes 
No 
Total 
Frequency 
12 
4 
16 
Percent 
75.0 
25.0 
100.0 
Cumulative Percent 
75.0 
100.0 
5.8 Analysis of students' questionnaire 
With a view to ascertain some important information about students at 
senior secondary level at Aligarh Muslim University, and to attain an idea bout 
their language proficiency level, their socio-economical backgrounds and their 
current views regarding their teachers and their English course as well. A study 
was conducted with the help of a questionnaire. This questionnaire was distributed 
randomly among girls and boys of senior secondary classes in all groups namely 
Arts, Science and Commerce. The total number of the students who participated in 
this study was 330. 
The introduction of this questionnaire was somewhat personal about their 
gender, age, mother tongue, rural or urban background and class. 
Table (5.20) shows that 185 students (56.25%) were girls and 145 (43.75%) 
were boys. Look at table (5.20) below. 
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(Table 5.20) The Distribution of Students' Gender 
Gender 
Female 
Male 
Total 
Frequency 
185 
145 
330 
Percent 
56.25 
43.75 
100.0 
Cumulative Percent 
56.25 
100.0 
Table (5.21) represents students' age. It can be observed that 33 students 
(10%) were 15 years old whereas 132 of them (40%) were at the age of 16. Yet 
165 students (50%) were 17 years old. It means that their age was between 15 to 
17 years. Look at table (5.21) below. 
(Table 5.21) The Distribution of Students According to the Age 
Age 
15.00 
16.00 
17.00 
Total 
Frequency 
33 
132 
165 
330 
Percent 
10.0 
40.0 
50.0 
100.0 
Cumulative Percent 
10.0 
50.0 
100.0 
Table (5.22) only gives the frequency of occurrence in relation to the 
mother tongue. The table would thus reveal that 193 students (58.5%)) said that 
Hindi language was their mother tongue whereas 127 of them (38.5%)) referred to 
Urdu language as their mother tongue. Only 6 students (1.8%) mentioned 
Kashmiri language as their mother tongue. A negligible number, 1-3 respondents 
referred to other languages as their mother tongue. Look at table (5.22) below. 
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(Table 5.22) The Distribution of Students According to their Mother 
Tongue 
Language 
Hindi 
Urdu 
Kashmiri 
Bengali 
Manipuri 
Total 
Frequency 
193 
127 
6 
1 
3 
330 
Percent 
58.5 
38.5 
1.8 
0.3 
0.9 
100.0 
Cumulative Percent 
58.5 
97.0 
98.8 
99.1 
100.0 
The resuhs indicated that majority of the participants, 320 out of 330, 
stated that Hindi and Urdu were their mother tongue. It means that those students 
could understand these languages more easily than any other language since they 
had an atmosphere of using these languages at home, society and with friends. 
Next query was about regional background. It can be observed from table 
(5.23) that 277 students (83.9%) were from urban area while 53 students (16.1%) 
were from rural area. Look at table (5.23) below. 
(Table 5.23) The Distribution of Students According to their Regional 
Background 
Region 
Urban 
Rural 
Total 
Frequency 
277 
53 
330 
Percent 
83.9 
16.1 
100.0 
Cumulative Percent 
83.9 
100.0 
The students who belong to rural area are not expected to show adequate 
knowledge of English as compared to those who belong to urban area. Students 
who were from urban background had good English because their schooling was 
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in English medium schools, while those who were from rural background were not 
so good in English as of urban students. To support this idea, it was found that 224 
students (80.9%) who belong to urban area had studied in English medium schools 
whereas 41 students (14.8%) had studied in Hindi medium schools. Only 12 of 
them (4.3%) had studied in Urdu medium schools at the primary level. Look at 
table (5.24) below. 
(Table 5.24) The Distribution of Urban Students' Responses Regarding the 
Medium of Instruction at the Primary Level 
Medium 
Hindi 
Urdu 
English 
Total 
Frequency 
41 
12 
224 
277 
Percent 
14.8 
4.3 
80.9 
100.0 
Cumulative Percent 
14.8 
19.1 
100.0 
Regarding the secondary level, it was found that 235 students (84.8%) had 
studied in English medium schools and 32 of them (11.6%) had studied in Hindi 
medium schools. Only 10 students (3.6%) had studied in Urdu medium schools. 
Look at table (5.25) below. 
(Table 5.25) The Distribution of Urban Students' Responses Regarding 
the Medium of Instruction at the Secondary Level 
Medium 
Hindi 
Urdu 
English 
Total 
Frequency 
32 
10 
235 
277 
Percent 
11.6 
3.6 
84.8 
100.0 
Cumulative Percent 
11.6 
15.2 
100.0 
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As for rural students, it was found that 29 students (54.7%) had studied in 
Hindi medium schools and 17 of them (32.1%) had studied in English medium 
schools. Only 6 students (11.3%) had studied in Urdu medium schools and one 
student (1.9%) had studied in Bengali medium school at the primary level. Look at 
table (5.26) below. 
(Table 5.26) The Distribution of Rural Students' Responses Regarding 
the Medium of Instruction at the Primary Level 
Medium 
Hindi 
Urdu 
English 
Bengali 
Total 
Frequency 
29 
6 
17 
1 
53 
Percent 
54.7 
11.3 
32.1 
1.9 
100.0 
Cumulative Percent 
54.7 
66.0 
98.1 
100.0 
It was also found that 27 students (50.9%) had studied in English medium 
schools and 24 of them (45.3%) had studied in Hindi medium schools. Yet one 
student (1.9%) had studied in Urdu medium schools and one more student (1.9%) 
had studied in Bengali medium schools in the secondary level. Look at table (5.27) 
below. 
(Table 5.27) The Distribution of Rural Students' Responses Regarding the 
Medium of Instruction at the Secondary Level 
Medium 
Hindi 
Urdu 
English 
Bengali 
Total 
Frequency 
24 
1 
27 
1 
53 
Percent 
45.3 
1.9 
50.9 
1.9 
100.0 
Cumulative Percent 
45.3 
47.2 
98.1 
100.0 
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In concern of the level and stream, 190 students (57.6%) enrolled in class 
XIl"' while 140 of them (42.4%) enrolled in class Xl"' and from all groups i.e., 
Arts, Science and Commerce. Look at table (5.28) below. 
(Table 5.28) The Distribution of Students According to their Class and 
Stream 
Class and Stream 
1+ 
2+ 
Arts 
Science 
Commerce 
Total 
Frequency 
140 
190 
114 
171 
45 
330 
Percent 
42.4 
57.6 
34.6 
51.8 
13.6 
100.0 
Cumulative Percent 
42.4 
100.0 
34.6 
86.4 
100.0 
Part one of this questionnaire consisted of five questions. The main aim of 
this part was to elicit information about the language(s) that students speak and 
use, age at which they have started learning English, number of years spent in 
learning English, their schooling in different school stages and their family 
background. The information obtained were of great significance as we need to 
know and have a complete image about students' proficiency level and their socio-
economical background in order to establish and perceive the factors that may 
affect learning or might be responsible for any weakness in using English after 
nine or ten years of formal schooling. It was found that 190 students (57.6%) 
speak and use the Hindi language while 120 students (36.4%) speak and use the 
Urdu language. Only 7 students (2.1%) can speak Arabic language and 5 students 
(1.5%) can speak Bengali language. 5 students (1.5%) can speak Persian language. 
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A negligible number, 3 respondents referred to other languages. Look at table 
(5.29) below. 
(Table 5.29) The Distribution of Language(s) that Students Speak and Use 
Language 
Hindi 
Urdu 
Kashmiri 
Bengali 
Manipuri 
Telugu 
Arabic 
Persian 
Total 
Frequency 
190 
120 
1 
5 
1 
1 
7 
5 
330 
Percent 
57.6 
36.4 
0.3 
1.5 
0.3 
0.3 
2.1 
1.5 
100.0 
Cumulative Percent 
57.6 
94.0 
94.3 
95.8 
96.1 
96.4 
98.5 
100.0 
The results revealed that most of the students use either Hindi or Urdu 
because these languages are the most prominent in the region. Other languages 
were also used either as a mother tongue or as a language learnt for cultural and 
religious reasons. This state of affairs leads us to conclude that students have to 
learn at least three languages, of which English as a medium of instruction at 
school level as well as at the higher education level. 
Table (5.30) shows the number of years of studying English. The table 
would thus reveal that 85 students (25.8%) have studied English for 12 years 
whereas 55 of them (16.7%) have studied English for 13 years. Only 50 students 
(15.2%)) have studied English for 10 years and 55 of them (16.7) have so far 
completed 9 years. Yet 45 students (13.6%o) have studied-English for 11 years 
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while 40 of them (12%) claimed to have been learning English for the last 14 
years. Students, by and large, claimed to have started learning English as early as 
three years of age or as late as eight years. Look at table (5.30) below. 
(Table 5.30) Indicates the Number of Years of Learning English 
No. of Years 
14.00 
13.00 
12.00 
11.00 
10.00 
9.00 
Total 
Frequency 
40 
55 
85 
45 
50 
55 
330 
Percent 
12.0 
16.7 
25.8 
13.6 
15.2 
16.7 
100.0 
Cumulative Percent 
12.0 
28.7 
54.5 
68.1 
83.3 
100.0 
Table (5.31) represents students schooling at the primary level. It can be 
observed that 241 students (73%) stated that English was the medium of 
instruction in their primary schools while 70 of them (21.2%)) had studied in Hindi 
medium schools. Only 18 students (5.5%) have pointed out that Urdu was the 
medium of instruction in their primary schools and one student (0.3%)) received 
his learning in Bengali medium schools. This means that majority of the 
participants have been studying English since their early schooling. Look at table 
(5.31) below. 
(Table 5.31) The Distribution of Students According to the Medium of 
Instruction at the Primary Level 
Language 
Hindi 
Urdu 
English 
Bengali 
Total 
Frequency 
70 
18 
241 
1 
330 
Percent 
21.2 
5.5 
73.0 
0.3 
100.0 
Cumulative Percent 
21.2 
26.7 
99.7 
100.0 
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Table (5.32) further studies students' schooling at the secondary level. The 
table would thus reveal that 262 students (79.4%) had received their learning in 
English medium schools while 56 of them (17%) referred to Hindi medium 
schools. Only 11 students (3.3%) affirmed that Urdu was the medium of 
instruction at secondary stage and one student (0.3%) referred to Bengali 
language. Look at table (5.32) below. 
(Table 5.32) The Distribution of Students According to the Medium of 
Instruction at the Secondary Level 
Language 
Hindi 
Urdu 
English 
Bengali 
Total 
Frequency 
56 
11 
262 
1 
330 
Percent 
17.0 
3.3 
79.4 
0.3 
100.0 
Cumulative Percent 
17.0 
20.3 
99.7 
100.0 
At senior secondary stage, English is compulsory for all groups as the only 
medium of instruction. Students coming from English medium schools were better 
than those who have come from Hindi or Urdu medium schools. The former group 
was expected to have enough competence and was capable of comprehending and 
speaking English. In these schools, direct method is applied while the latter group 
had weaknesses in speaking English as the medium of instruction was Hindi or 
Urdu. In these schools, English is taught from class Vl"^  where the focus is on 
grammar and writing skill. Grammar Translation Method is likely to be found in 
these schools. In such diversity in teaching methodology and language proficiency 
level, it is expected to create problems for both the teachers and the students as to 
which method should be applied and to set up the interest of the students. 
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Therefore, well trained teachers as well as good course materials are required for 
effective learning and teaching. 
Family background plays an important role in students' life. The socio-
economical background of children have a significant impact as it affects their 
schooling. The schooling of the students was dependent on their parents' 
education and occupation. It was found that 163 of fathers (49.4%) were post 
graduates while 117 of them (35.4%) were graduates. Only 50 of the fathers 
(15.2%) had school level education. This means that a significant number of the 
students do not get very good assistance at home. Look at table (5.33) below. 
(Table 5.33) The Distribution of Fathers' Qualification 
Qualincation 
Post graduate 
Graduate 
School 
Total 
Frequency 
163 
117 
50 
330 
Percent 
49.4 
35.4 
15.2 
100.0 
Cumulative Percent 
49.4 
84.8 
100.0 
Table (5.34) shows the occupation of fathers. The results revealed that 135 
of fathers (40.9%) were servicemen whereas 88 of them (26.6%) were 
businessmen. Only 18 of the fathers (5.5%) were farmers and 7 of them (2.1%) 
were labourers. For other jobs like doctor, engineer, lecturer, school teacher and 
lawyer, the percentage ranged between (6.7%) and (1.2%). Look at table (5.34) 
below. 
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(Table 5.34) The Distribution of Fathers' Occupation 
Occupation 
Service 
Business 
Doctor 
Engineer 
School Teacher 
Farmer 
Labourer 
Lecturer 
Lawyer 
Total 
Frequency 
135 
88 
14 
21 
21 
18 
7 
22 
4 
330 
Percent 
40.9 
26.6 
4.2 
6.4 
6.4 
5.5 
2.1 
6.7 
1.2 
100.0 
Cumulative Percent 
40.9 
67.5 
71.7 
78.1 
84.5 
90.0 
92.1 
98.8 
100.0 
It can be observed from table (5.35) that 147 of the mothers (44.6 %) were 
graduates while 73 of them (22.1%) were post graduates. About 110 of the 
mothers (33.3%) had school level education. Look at table (5.35) below. 
(Table 5.35) The Distribution of Mothers' Qualification 
Qualification 
Post graduate 
Graduate 
School 
Total 
Frequency 
73 
147 
110 
330 
Percent 
22.1 
44.6 
33.3 
100.0 
Cumulative Percent 
22.1 
66.7 
100.0 
As for mothers' job, it was found that 279 of them (84.5%) were house 
keepers while 33 of the mothers (10%)) were school teachers. Only 13 of the 
mothers (4%o) were service women. As for other jobs like Doctor and Lecturer, the 
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percentage ranges between (0.9%) and (0.6%) respectively. Look at table (5.36) 
below. 
(Table 5.36) The Distribution of Mothers' Occupation 
Occupation 
Housewife 
Service 
Doctor 
School Teacher 
Lecturer 
Total 
Frequency 
279 
13 
3 
33 
2 
330 
Percent 
84.5 
4.0 
0.9 
10.0 
0.6 
100.0 
Cumulative Percent 
84.5 
88.5 
89.4 
99.4 
100.0 
The results revealed that most of the students had good schooling as they 
had educated families. These families usually maintain good atmosphere in their 
homes. Parents' education and occupation thus play an important role in students' 
schooling. 
In part two, the researcher attempted to find out how students, studying at 
Senior Secondary Schools, evaluate themselves in different language skills. 
Therefore, part two was mainly designed to infer students' perception of their 
language abilities in relation to their English course. Furthermore, it tried to elicit 
the motivation and attitude towards learning English. According to table (5.37), it 
was found that 220 students (66.6%) stated that they use English only when they 
study while 27 of them (8.2%) use English when socializing mainly with friends. 
Only 4 students (1.2%)) claimed to use English at home. Yet 79 of the students 
(24%)j claimed to use English when studying, socializing and at home. Look at 
table (5.37) below. 
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(Table 5.37) The Distribution of Students' Answers According to the Use of 
English 
Situation 
Studying 
Socializing 
Home 
All above 
Total 
Frequency 
220 
27 
4 
79 
330 
Percent 
66.6 
8.2 
1.2 
24.0 
100.0 
Cumulative Percent 
66.6 
74.8 
76.0 
100.0 
Table (5.38) shows the ability of students to cope with instructions in 
English. In this question, the students were asked to evaluate their abilities and 
ascertain whether they could follow the instructions given in English on a scale of 
four points where 1 represents (To a large extent), 2 (To some extent), 3 (With 
difficulty) and 4 (Not at all). 
The table would thus reveal that 191 students (58%) responded "To a large 
extent" whereas 126 of them (38%) referred to "To some extent". Yet 13 students 
(4%)) marked "With difficulty" and no one said "Not at all". This simply means 
that students described themselves as able to follow the instructions in English. 
Look at table (5.38) below. 
(Table 5.38) Indicates Students' Ability to Cope with Instructions in 
English 
Choice 
To a large extent 
To some extent 
With difficulty 
Total 
Frequency 
191 
126 
13 
330 
Percent 
58.0 
38.0 
4.0 
100.0 
Cumulative Percent 
58.0 
96.0 
100.0 
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Table (5.39) further strengthens the above findings. It shows the 
proficiency level of students in general. The students had to evaluate themselves 
on a scale of three points where 1 means (Good), 2 (Satisfactory) and 3 
(Unsatisfactory). The results revealed that 109 students (33%) evaluated their 
proficiency as "Good" whereas 201 students (61%) responded "Satisfactory". Yet 
20 students (6%) said "Unsatisfactory". This means that students were satisfied 
with their proficiency level. Look at table (5.39) below. 
(Table 5.39) The Distribution of Students' Proficiency Level to 
Understand General English 
Choice 
Good 
Satisfactory 
Unsatisfactory 
Total 
Frequency 
109 
201 
20 
330 
Percent 
33.0 
61.0 
6.0 
100.0 
Cumulative Percent 
33.0 
94.0 
100.0 
Diagrams (5.3:A-D) further investigate the abilities of students in different 
language skills. The main aim was to find out whether the students were proficient 
enough to understand the course taught in English. The students had to evaluate 
their proficiency in each skill on a scale of three points as 1 indicates (Good), 2 
(Satisfactory) and 3 (Unsatisfactory). 
In listening skill, 191 students (58%) described themselves as "Good" 
whereas 129 of them (39%) evaluated their listening skill as "Satisfactory". Yet 10 
students (3%) responded "Unsatisfactory". It means that the students had a good 
ability in listening skill. Look at diagram (5.3:A). 
? 1 ^ ^ 
% » ' • " 
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Diagram (5.3:A): Proficiency Level in Listening Sliill as Perceived by 
Students 
y 
180-
160" 
140-] 
120-
100-
80-
60-
40-
20-
0-
Good 
/ " 
1 
Sa 
jm' 
tisfacto fy 
'•^Bk 
Unsatisfactory 
In speaking skill, about 71 students (21.5%) evaluated their speaking ability 
as "Good" whereas 204 students (62%) responded "Satisfactory". Only 55 
students (16.5%) marked "Unsatisfactory". The results showed that most of the 
students were satisfied with their speaking ability. Teachers, in turn, had evaluated 
their students' speaking ability as unsatisfactory. Look at diagram (5.3:B). 
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Diagram (5.3:B): Proficiency Level in Speaking Skill as Perceived by 
Students 
Good Satisfactory Unsatisfactory 
In reading skill, 248 students (75.2%) said that their reading skill was 
"Good" whereas 71 students (21.5%) responded "Satisfactory". Only 11 students 
(3.3%) marked "Unsatisfactory". The results revealed that students had a good 
reading ability. Look at diagram (5.3 :C). 
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Diagram (5.3:C): Proficiency Level in Reading Skill as Perceived by Students 
Good Satisfactory Unsatisfactory 
As for writing skill, about 165 students (50%) described their writing 
ability as "Good" whereas 145 of them (44%) evaluated their writing ability as 
"Satisfactory". Yet 20 students (6%) marked "Unsatisfactory". It means that 
students, by and large, had a good writing ability and that they were satisfied with 
their writing skill. Look at diagram (5.3;D). 
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Diagram (5.3:D): Proficiency Level in Writing Skill as Perceived by Students 
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It may thus be concluded that students had a good ability in all language 
skills although a significant number of them were not satisfied with their speaking 
ability. 
Table (5.40) represents an analysis of which skill area had the students find 
themselves more deficient. The responses appeared to be quite critical because 
majority marked speaking as the most deficient skill. According to the students, 
190 of them (57.6%) considered themselves deficient in speaking whereas 76 
students (23%) referred to writing. Only 43 of them (13%) believed that they were 
deficient in listening and 21 of them (6.4%) pointed out reading as the most 
deficient skill. Look at table (5.40) below. 
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(Table 5.40) The Distribution of Students' Answers Regarding the Skill in 
which they Find themselves More Deficient 
Language Skill 
Listening 
Speaking 
Reading 
Writing 
Total 
Frequency 
43 
190 
21 
76 
330 
Percent 
13.0 
57.6 
6.4 
23.0 
100.0 
Cumulative Percent 
13.0 
70.6 
77.0 
100.0 
The results revealed that the students were good in reading, listening and to 
some extent in writing whereas their speaking ability was not up to the mark. In 
other words, students affirmed that they do not have major problems in reading 
and listening but their major concern was with speaking. 
Table (5.41) further studies the skill in which students faced slower 
improvement. The table would thus reveal that 192 students (58.2%) affirmed that 
they had a problem in speaking while 85 of them (25.8%) mentioned that their 
writing was improving slowly. Only 37 students (11.2%) pointed out that they 
were facing slower improvement in listening and 16 students (4.8%) referred to 
reading skill. Look at table (5.41) below. 
(Table 5.41) The Distribution of Students' Answers Regarding the Skill in 
which they Face Slower Improvement 
Language Skill 
Listening 
Speaking 
Reading 
Writing 
Total 
Frequency 
37 
192 
16 
85 
330 
Percent 
11.2 
58.2 
4.8 
25.8 
100.0 
Cumulative Percent 
11.2 
69.4 
74.2 
100.0 
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Table (5.42) only gives an analysis of the skill that students considered to 
be more important. The table would thus reveal that 248 students (75.2%) referred 
to speaking whereas 41 of them (12.4%) stated listening skill. Only 26 students 
(7.9%) reflected upon writing and 15 students (4.5%)) believed that reading was 
more important then any other skill. Look at table (5.42) below. 
(Table 5.42) The Distribution of Students' Answers Regarding the Skill 
they Believe to be More Important 
Language Skill 
Listening 
Speaking 
Reading 
Writing 
Total 
Frequency 
41 
248 
15 
26 
330 
Percent 
12.4 
75.2 
4.5 
7.9 
100.0 
Cumulative Percent 
12.4 
87.6 
92.1 
100.0 
All the four skills should be developed gradually and simultaneously. Due 
to certain factors like methods of teaching, materials used for instruction and the 
socio-economical factors that some skills are more developed than others. The 
results revealed that the subjects focussed on speaking skill as the most deficient 
skill, the most important and the one which they faced slower improvement. 
In response to question 13, which was about the 'impetus' or the motivation 
behind learning English. The responses revealed that the aim of learning English is 
to be able to utilize the language for effective communication as a key factor to 
wider experience. The students wanted to learn English because it is the language 
of almost all developed countries, therefore, most of the technical and advance 
books are written in English. Hence, they wanted to avail of English language in 
order to qualify the competitive examinations and interviews as the only way to go 
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for higher education. In short, the students were instrumentally motivated to learn 
Enghsh either for education or living in an English-speaking country. Some 
students mentioned that English is very necessary for job placement. 
Part three of this questionnaire consisted of 16 questions. In this part, an 
attempt has been made to infer students' ideas and impressions about the current 
English course, their English teachers and their school. 
Diagrams (5.4:A-B) enumerate all the 15 questions (items 14 -28) along 
with their frequency of occurrence and percentage. In these questions, students 
had to indicate their opinion on a scale of three points where 1 represents 
(Strongly agree), 2 (Agree) and 3 (Disagree). 
Question 14 was about whether the English course was meaningful. Out of 
330 students, 136 teachers (41%) responded "Strongly agree" whereas 171 of 
them (52%) marked "Agree". Only 23 students (7%) said "Disagree". This means 
that most of the students considered their English course as meaningful. 
Question 15 was about whether the students enjoyed their English class. 
The results revealed that 97 students (29%) described it as "Strongly agree" 
whereas 177 of them (54%) said "Agree". Yet 56 students (17%) evaluated it as 
"Disagree" which means that majority of the students enjoyed their English 
course. 
Question 16 was about whether the contents.of the English course were 
interesting. The answers revealed that 86 students (26%)) evaluated it as "Strongly 
agree" whereas 99 of them (30%) responded "Agree". Yet 145 students (44%) 
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marked "Disagree". This means that majority of students were not satisfied with 
the contents of their EngUsh course books. 
Question 17 was about whether the EngUsh course was educational. It can 
be observed from the answers that 129 student (39%) evaluated it as "Strongly 
agree" whereas 177 of them (54%) responded "Agree". Only 24 students (7%) 
marked "Disagree" which means that the English course was educational. 
Question 18 focussed on whether having good English was important in the 
school class. Out of 330 students, 211 students (64%) were "Strongly agree" and 
97 of them (29%) marked "Agree". Yet 22 students (7%) responded "Disagree". 
This means that students, by and large, agreed that having reasonable proficiency 
in English was necessary for their schooling. 
Question 19 was about whether the English course was satisfying. 69 
students (21%) responded "Strongly agree" while 222 of them (67%) marked 
"Agree". Only 39 students (12%) were "Disagree". This means that majority of 
students considered their course satisfying. A good percentage also did not feel so. 
Question 20 was about whether English was their least important course. 
The answers showed that 39 students (12%) said "Strongly agree" whereas 74 of 
them (22%) responded "Agree". Yet 217 students (66%) marked "Disagree" 
which clearly indicates that the English course was very important as majority 
responded "Disagree". On the other hand, a significant percentage opposed this 
idea. This may be attributed to the fact that some students had a limited knowledge 
of English and that they were weak in English. Look at diagram (5.4: A). 
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Question 21 was about whether the current English course was easy. The 
responses revealed that 81 students (25%) were "Strongly agree" while 196 
students (59%) responded "Agree". Only 53 students (16%)) said "Disagree". This 
means that the students were comfortable with their English course. It also shows 
that a good percentage were facing difficulty in their course. 
Question 22 was about whether the English course was helpful in 
improving student's proficiency level. The results showed that 53 students (16%) 
evaluated it as "Strongly agree" whereas 115 of them (35%)) responded "Agree". 
Yet 162 students (49%) said "Disagree". This means that the English course was 
not helping students to improve their language proficiency level. 
Question 23 was about whether more time should be given to English 
course. The responses revealed that 73 students (22%) evaluated it as "Strongly 
agree" whereas 164 of them (50%) described it as "Agree". Yet 93 students (28%) 
responded "Disagree". The analysis shows that majority of students beUeved that 
more time should be given to English course. Usually, learners get six periods per 
week with 55 minutes each. 
Question 24 discussed the function of English teachers and their 
performance. It can be observed that 79 students (24%)) were "Strongly agree" 
while 152 of them (46%) marked "Agree". About 99 students (30%) responded 
"Disagree". This means that the students were satisfied with their teachers' 
performance. It can also be concluded that a significant number of the students 
expressed their dissatisfaction which emphasized what we have discussed earlier 
in chapter three. 
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Question 25 was about whether English teachers' techniques were helping 
students in their studies. Out of 330 students, 88 of them (27%) responded 
"Strongly agree" whereas 148 students (45%) evaluated it as "Agree". Only 94 
students (28%) said "Disagree" which means that majority were satisfied with the 
techniques and teaching practice in the classroom which reflect upon their studies. 
The above analysis also indicated that a significant percentage opposed the idea 
and expressed dissatisfaction over teachers' techniques and practice. 
Question 26 was about whether English teachers were capable. The results 
showed that 115 students (35%) evaluated it as "Strongly agree" whereas 185 of 
them (56%) responded "Agree". Yet 30 students (9%) said "Disagree". This 
means that most of the students believed that their teachers were competent. 
Question 27 was about whether English teachers were efficient. Out of 330 
students, 140 of them (42%) responded "Strongly agree" while 135 students (41%) 
marked "Agree". Only 55 students (17%) said "Disagree". It means that most of 
the students affirmed that their teachers were working productively. The analysis 
also shows that a good percentage believed that their teachers were inefficient. 
Question 28 was about whether English teachers were friendly with their 
students. The results revealed that 123 students (37%) responded "Strongly agree" 
and 177 of them (54%) marked "Agree". Yet 30 students (9%) said "Disagree" 
which means that most of the students were satisfied with the friendly atmosphere 
maintained by teachers in the classroom. Look at diagram (5.4:B). 
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Teachers should try their best to establish a rapport with their learners and 
create a friendly atmosphere in the classroom. They should be sensitive to their 
learners' feelings, their fears and their anxieties. Therefore, good teachers are 
those who are truly interested in their students and respect their individuality. 
However, their main job is to help and facilitate learning. Hence, a friendly teacher 
is the one who is concerned more with encouraging learners and appreciating their 
positive performance in the classroom than telling them about their errors. 
It can be observed from table (5.43) that 208 students (63 %) affirmed that 
they did not believe that their language will improve at AMU schools whereas 122 
students (37%) stated that their language will improve at AMU schools. Look at 
table (5.43) below. 
(Table 5.43) The Distribution of Students' Expectations Regarding the 
Improvement of their English at AMU Schools 
Response 
Yes 
No 
Total 
Frequency 
122 
208 
330 
Percent 
37.0 
63.0 
100.0 
Cumulative Percent 
37.0 
100.0 
The negative attitude of the students towards their schools could be seen as 
a direct result of the failure in improving their speaking skill as they pointed out 
this skill as the most important one. Any failure in maintaining a good speaking 
ability would greatly affect students' future plans to go for higher education 
through different competitive examinations. Those students felt that the present 
schools were less than their expectations, and their desires were partially fulfilled. 
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Chapter Six 
Major findings, 
conclusion and 
Recommendations 
CHAPTER SIX 
MAJOR FINDINGS, CONCLUSION AND 
RECOMMENDATIONS 
6.1 Introduction 
English is a global language. It is the language of science, technology, 
business and international communication. In the light of this fact, learning of 
English plays a crucial role in scientific knowledge and in economic and social 
development of nations. 
India's concern with English language dates back to an early stage in the 
twentieth century and at Aligarh Muslim University, the concern with English 
language dates back to an early stage in the evolution of this seat of learning. 
Imparting western education accelerated the efforts to institutionalize the 
Muslims' education in India through English. As far as teaching English at +2 
level is concerned, constant efforts are being done to maintain and improve 
learning environment with the help of appropriate textbooks and versed teachers. 
To undertake this study on the contexts of use of ELT materials and 
adaptation techniques at the +2 level, a number of sources as discussed in various 
chapters were consulted. The data was collected, tabulated and analyzed. 
6.2 Conclusion 
The present study was designed to find out the actual context in which 
materials are currently being used and to assess the suitability of these materials in 
line with the actual context. Furthermore, the study aimed to demonstrate the 
possible mismatch between the content in the textbooks and learners' needs and 
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then underline the need to adapt these. Therefore, some examples of adaptation 
have been introduced to enlighten the teachers and raise the importance of 
applying such techniques. The purpose was to find the extent to which the existing 
course books could be improved upon or changed. 
Instructional materials are regarded as one of the most important and 
primary source of information, specially in the classroom because they organize 
classroom teaching. On being given a particular syllabus, the material designer is 
faced with the question 'What is to be taught?'. The answer varies depending upon 
the needs of the learner, intention of the teacher and policy of the administrator. 
Materials play a significant role in any learning process. Therefore, investigating 
their role in language teaching entails dealing with different matters such as 
classroom teaching practice, the actual context where they are supposed to be used 
and the best ways to use them effectively. Hence, evaluation process is probably 
the first step in the right direction in order to identify their 'weaknesses' and 
'strengths'. 
Appropriate understanding of context greatly helps to judge the suitability 
of materials used for a particular context. The results showed that classroom 
teaching at +2 level was likely to be tradifional one if learners get less time for 
practice with the teachers playing a dominant role. Although most of the teachers 
were highly qualified and having many years of experience, their practice 
suggested that their primaiy concern was to make the students understand the 
lessons only. 
The results (tables: 5.5-5.9) also revealed that the students at +2 level had a 
good knowledge of grammar but they were unable to use it effectively in 
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communication. The inability to speak English could be seen as a direct result of 
lacking confidence. It may be ascribed to lack of practice as well. 
It was found that most of the students were from urban background which 
means that they had adequate knowledge of English as compared to those who 
belong to rural background. This required different types of teaching methods to 
be employed. 
Large classes were also found to have a negative effect as group discussion 
and pair work become quite difficult. As we all know, during school hours, 
students get less exposure to English due to large classes and the use of the mother 
tongue. As for outside classroom, we expect them to use their regional languages, 
as a result nothing obliges them to speak English. 
Teachers have pointed out that the teaching situation at +2 level was very 
challenging for them. They were unsatisfied with students' speaking ability 
(diagram: 5.1 :B). It was found that the linguistic proficiency level of these 
students who have come from Hindi or Urdu medium schools was deficient 
mainly in speaking as compared to those who have come from English medium 
schools. The former group feels comfortable when Hindi or Urdu is used by their 
teachers in the classroom while the latter group prefers English. 
Teaching and learning process is widely affected by the system of 
education. The system sometimes does not allow the teachers to function 
effectively because their behaviour is controlled by the rules and the regulations of 
that system. 
The educational system as teachers disclosed adds more complications to 
their teaching context. Teachers had no freedom to work independently simply 
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because of the centrality of sessionals. For example, teachers had no self-reliance 
to choose the lesson, time required to complete the lesson and even set up a date 
for sessionals. 
Classroom observations revealed that the educational system is essentially 
an examination-oriented system. Thus, teaching practice is likely to be 
examination-teaching practice as the primary concern is examination. 
The content of any textbook should be suitable for most of the students in 
the same class. Inappropriate themes and topics may result in poorly motivated 
learners. This is perhaps the main reason for the recommendation of different 
criteria for selecting topics and texts to be included in a textbook. 
As mentioned earlier, the course books are selected according to the CBSE 
pattern and in accordance with the national curriculum to suit all teaching 
situations in India. 
Textbooks analysis revealed that there was no adequate exposure to 
listening skill due to the lack of audio-visual aids. This could be seen as a serious 
lapse because such devices help in providing linguistic and non-linguistic clues. 
As students were not fluent enough and those who are fluent are not 
accurate, special attention has to be paid to English phonetics to maintain 
intelligibility. It would be better if phonetic transcription was included along with 
the vocabulary list or as foot notes on each page at the end of the chapter so that 
students can refer to it when required. 
The research concluded that some aspects of the prescribed materials at the 
+2 level at AMU schools were inadequate in reflecting the true importance of 
language skills. They were not designed to improve the communicative ability. 
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Instead, they were expected to help language learners acquire the language 
competence to pass the English examinations and study the content subject in 
English only. Consequently, there is a need to make the learning of English at 
AMU schools profitable and enjoyable by creating and adopting appropriate 
textbooks. 
The results (diagrams: 5.2:A-E) showed that the prescribed textbooks could 
do much better with some improvement and modifications. 
The results also revealed that very few teachers have adapted according to 
their teaching situation. As far as the content is concerned, no one had indicated 
that he had adapted any part, although there were many aspects and components 
that could be adapted. For example, some topics for writing or discussion could be 
modified or changed and the philosophical questions that go beyond learners' 
level could be simplified or deleted. 
The findings (diagrams: 5.4:A-B) and classroom observation undertaken, 
clearly indicated that most of the teachers tried to make the lesson easy for the 
students to understand and not to make them use the language. The results showed 
that teaching English is a knowledge-imparting exercise. This underlines the need 
for pre-service and in-service teacher education programmes. 
Trained teachers can raise the confidence of their learners and provide 
learning opportunities to use and practise English mainly when there is little home 
support. 
The findings are in line with those discussed by other scholars Khatoon 
(2004) and KoWi (1996). 
218 
The findings reinforce the idea discussed by Bose (1999) that the 
acquisition of a reasonable amount of proficiency depends on different factors 
such as motivation, types of teachers, methods of teaching and teaching materials. 
Therefore, it is not necessary to consider the number of years of studying English 
as a crucial factor in language learning. 
The poor oral practice that the students were getting in their course of study 
was observed. Therefore, it is recommended that adequate knowledge of the 
environment, surroundings and learning process are very important in order to 
ensure the effect of the teaching programme on the learners' behaviour. 
6.3 Recommendations: 
1. As English is a regular means of communication and is spoken outside 
classroom, English should be included in the admission test for +1 entrance. 
This is necessary because if we do not check their communicative ability at 
the entry level which is known as (ELBT) Entry Language Behaviour Test, 
we will always have a heterogeneous group. 
2. PGCTE and PGDTE course run by CIEFL, Hyderabad has over the years 
helped teachers across the country. Some formula should be worked in terms 
of granting increment or promotion to encourage teachers to pursue such 
courses. 
3. Subject heads should monitor the preparation and use of supplementary 
materials so that all the classes have uniform progress. 
4. More attention should be paid to speaking skill by introducing more 
exercises and increase the time for that purpose. Therefore, the prescribed 
textbooks should include. some aspects of phonology such as rhythm, 
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phonetics, pronunciation and intonation. These aspects are important for 
effective communicative competence. 
5. The prescribed textbooks should contain visual-aids such as coloured 
pictures, vocabulary crossword, and language games which would make 
them more attractive and more interesting. 
6. As these schools are run by the AMU. The Aligarh Muslim University has 
the capability to produce suitable textbooks for its learners, as it usually does 
in case of B.A. syllabus. The teachers of the Department of English at AMU 
along with +2 teachers should design a suitable syllabus and publish 
materials to suit the local context. 
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Appendix (A) 
Teachers' Questionnaire 
Instructions: 
The questionnaire that you will be participating in is designed to evaluate the 
textbooks used at Senior Secondary (10+2) level at A.M.U. You are requested to 
fill up the questionnaire as directed, and answer a few questions about your 
learners and yourself The information thus obtained will be kept confidential in 
line with the established research ethics. 
Name (optional): Sex: 
School: 
Qualifications: 
Teaching Experience: 
Part I: 
1. A majority of students who enter the Senior Secondary Stage (plus one, plus 
two level): 
(a) Do not know the grammar rules, that is they lack formal knowledge of 
English language. 
Yes [ ] No [ ] 
(b) Know the rules, but are unable to use them effectively. 
Yes [ ] No [ ] 
(c) Attempt to learn the language without making use of it. 
Yes [ ] No [ ] 
(d) Know the rules, but lack confidence to express themselves in English. 
Yes [ ] No [ ] 
Part II: 
2. In which skill-area have you found your students more deficient? Please 
indicate the order of assessment with 1 as the lowest. 
231 
(a) Listening [ ] 
(b) Speaking [ ] 
(c) Reading [ ] 
(d) Writing [ ] 
3. Which of the following skills do you think is more important for your 
students than others? Please indicate the order according to importance from 
1 onwards. 
(a) Listening [ ] 
(b) Speaking [ ] 
(c) Reading [ ] 
(d) Writing 
4. How far your students are able to cope with instructions in English? 
6. 
(a) To a large extent 
(b) To some extent 
(c) With difficulty 
(d) Not al all 
How do you evaluate theii 
(a) Good 
(b) Satisfactory 
(c) Unsatisfactory 
In relation to the English 
and knowledge of English i 
1 = Good 
(a) Listening 
(b) Speaking 
(c) Reading 
(d) Writing 
[ 
[ 
[ 
[ 
: proficiency? 
[ 
[ 
[ 
] 
] 
] 
] 
] 
] 
] 
course textbooks, evaluate the students' abilities 
n the following areas. 
2=Satisfactory 3= Unsatisfactory 
1 
1 
1 
1 
2 3 
2 3 
2 3 
2 3 
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7 In which skill-area do you find slower improvement in your students? 
(a) Listening [ ] 
(b) Speaking [ ] 
(c) Reading [ ] 
(d) Writing [ ] 
Part III: 
8. Give your opinion about English language textbooks used for plus two 
students. Please, relate each of the following items on a five-point scale 1 (Not 
suitable at all), 2 (Not suitable), 3 (Fairly suitable), 4 (Suitable), 5 (Very suitable). 
1. Relevance of contents to learners' needs. 
2. Relevance of contents to Indian Society. 
3. Teaching English for gaining insights into other 
peoples' culture. 
4. Statement of general objectives. 
5. Statement of specific objectives. 
6. Clarity of general objectives. 
7. Clarity of specific objectives. 
8. Grading objectives according to their levels. 
9. Relevance of objectives to learners' future life. 
10. Relevance of contents to the objectives. 
11. Presenting illustrative devices like tables, 
pictures, charts, etc. 
12. Presenting contents into manageable units. 
13. Variation in exercises. 
O J2 — 
Z 3 "" 
'5 1/5 1/3 
_4J 
'5 
1) 
t/5 
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14. Adequacy of time required to complete the 
course. 
15. Clarity of language. 
16. Relevance of language to the level of learners. 
17. Simplicity of the language. 
18. Relevance of listening and speaking activities 
to learners' background. 
19. Presentation of exercises for listening skill. 
20. Exercises for listening skill to encourage 
learners to speak. 
21. Listening and speaking exercises used are 
interesting and stimulating. 
22. Integration of listening and speaking skills. 
23. Relevance of reading material to the students' 
needs. 
24. Relevance of reading material to the learners' 
background. 
25. Focus of reading on comprehending general 
English texts. 
26. Readability of textbooks. 
27. Appropriateness of the subjects of writing to 
learners' abilities. 
28. Emphasis on writing about issues related to 
learners' lives. 
29. Integration of reading and writing skills. 
30. Relevance of new vocabulary to the learners' 
background. 
31. Readability of vocabulary items. 
32. Providing phonetic transcription for new 
vocabulary. 
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33. Giving English meanings for new vocabulary 
items. 
34. Providing a word list. 
35. Presentation of vocabulary items in an 
appropriate context. 
36. Attractiveness of the binding of the textbook. 
37. Suitability of the size of the textbook. 
38. Clarity of typing. 
39.Colouring of pictures. 
40. Control of misprints. 
41. Layout of the textbook. 
42. Attractiveness of the typography. 
43. Correct numbering of the pages. 
44. Durability of the textbook. 
45. Relation of contents of supplementary book to 
the core book. 
46. Relation of contents of supplementary book to 
the learners' needs. 
47. Attractiveness of the layout of the 
supplementary book. 
48. Variation in topics and exercises. 
49. Harmony between supplementary book and 
core English book. 
50. Focus on fluency of expressions. 
Part IV: 
9. Do you agree that all course books contain flaws? 
(a) Yes [ ] (b) No [ ] 
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10. Have you ever felt uncomfortable with the contents of a course book? 
(a) Yes [ ] (b) No [ ] 
11. What was the course book, and what was the content about? 
12. Why were you uncomfortable? 
13. What did you do? 
(a) Use it as the course book as suggested 
(b) Drop it altogether 
(c) Adapt it in some way 
If ' C Briefly explain what you did? 
14. Do you think it is compulsory to adapt? 
(a) Yes [ ] (b) No [ ] 
15. Do you feel comfortable with your classroom materials? 
(a) Yes [ ] (b) No [ ] 
16. Will you tiy adapting your classroom materials? 
(a) Yes [ ] (b) No [ ] 
Thank you 
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Appendix (B) 
Students' Questionnaire 
Instructions: 
This questionnaire is designed to evaluate the prescribed textbooks and 
ascertain your ideas and impressions about your English course and your teachers. 
Your task is to fill out the questionnaire as directed. The information thus obtained 
will be kept confidential and the researcher will abide by the established research 
ethics. 
Name (optional): Sex: 
Age: Mother tongue: 
Rural/Urban: 
Class: 
Part-I 
1. Which other language(s) do you know and use? : 
2. At what age did you start learning English? : 
3. For how many years have you studied English? : 
4. Schooling 
Level 
Primary 
Secondary 
Senior Secondary 
Medium of 
Instruction 
Other Languages 
learnt 
Family background 
(i) Your Father's education: 
(a) Post-graduate 
(b) Graduate 
(c) School 
(ii) Your Father's occupation: 
[ ] 
[ ] 
[ ] 
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(iii) Your Mother's education: 
(a) Post-graduate [ ] 
(b) Graduate [ ] 
(c) School [ ] 
(iv) Your Mother's occupation: 
Part II: 
6. When do you use English? 
(a) When studying [ 
(b) When socializing [ 
(c) At home [ 
(d) All above [ 
7. How far are you able to cope with instructions in English? 
(a) To a large extent 
(b) To some extent 
(c) With difficulty [ 
(d) Not at all [ 
8. How do you evaluate your proficiency? 
(a) Good [ 
(b) Satisfactory [ 
(c) Unsatisfactory [ 
9. In relation to your English course, evaluate your abilities and knowledge 
of English in the following areas. 
1 = Good 2=Satisfactory 3=Unsatisfactory 
(a) Listening/comprehension 1 2 3 
(b) Speaking 1 2 3 
(c) Reading 1 2 3 
(d) Writing 1 2 3 
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10. In which skill-area do you find yourself more deficient? Please 
indicate the order of assessment with 1 as the lowest. 
(a) Listening [ ] 
(b) Speaking [ ] 
(c) Reading [ ] 
(d) Writing [ ] 
11. In which skill-area do you face slower improvement? 
(a) Listening [ ] 
(b) Speaking [ ] 
(c) Reading [ ] 
(d) Writing [ ] 
12. Which of the following skills do you think is more important for your 
than others? Please tick according to importance from 1 onwards. 
(a) Listening [ ] 
(b) Speaking [ ] 
(c) Reading [ ] 
(d) Writing [ ] 
13. Why are you studying English? Please give specific reasons in the 
space given below. 
Part III: 
Here are some ideas about your English course and teacher. Please indicate 
how far you agree with each idea. 
1 = Strongly agree 2=Agree 3= Disagree 
14. My English course is meaningful. 1 2 3 
15. I enjoy my English class. 1 2 3 
16. Thecontentofmy English course is interesting. 1 2 3 
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17. My English course is educational. 1 2 3 
18. Having good English is important in my school class. 1 2 3 
19. My EngHsh course is satisfying. 1 2 3 
20. English is my least important course. 1 2 3 
21. My English course is easy. 1 2 3 
22. My English course helps me in improving 
my proficiency level. 1 2 3 
23. More time should be given to English course. 1 2 3 
24. The EngHsh language teachers here do a good job. 1 2 3 
25. My English teachers' techniques help me in 
my studies. 1 2 3 
26. My English teacher is capable. 1 2 3 
27. My English teacher is efficient. 1 2 3 
28. My English teacher is friendly. 1 2 3 
29. Do you think that your English will be improved very fast at A.M.U. 
Schools? • , 
(a) Yes [ ] (b) No [ ] 
Thank you 
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Appendix (C) 
List of Jurors 
Name 
Qualification 
Experience 
Area of Specialization 
Address 
Prof. A.R. Kidwai 
Ph.D. (Leciester), Ph.D. (Aligarh) 
25 years (Teaching) 
Language Pedagogy, English Literature 
Department of Enghsh, AMU, 
Aiigarh-202002 (U.P.) India 
Name 
Qualification 
Experience 
Area of Specialization 
Address 
Prof. C.P.S. Chauhan 
M.Sc. (Maths), M.Ed., Ph.D. (Education ) 
27 years (Teaching), 4 Years (Research) 
Educational Research, Educational 
Measurement, Higher Education, 
Problem of Indian Education 
Department of Education 
Aiigarh-202002 (U.P.) India 
Name 
Qualification 
Experience 
Area of Specialization 
Address 
Prof. S. Imtiaz Hasnain 
M.A., Ph.D. (Jawaharlal Nehru University) 
20 years (Teaching) 
Sociolinguistics, Discourse, Semiotics 
Department of Linguistics 
Aiigarh-202002 (U.P.) India 
24] 
Name 
Qualification 
Experience 
Area of Specialization 
Address 
Prof. A.R. Fatihi 
M.A., Ph.D. (Aligarh Muslim University) 
22 years (Teaching) 
Language Pedagogy 
Department of Linguistics 
Aligarh-202002 (U.P.) India 
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